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‘Contemporary Issues in
Geography and Education’
an introduction

‘Contemporary issues in Geography and Education’ seeks to open
up or broaden areas of debate and to exarnine current con-
troversies within the discipline, at ail levels. The journal aims to
ect and disserninate ideas and raterials which help 1o develop
pitical approach to the learning and teaching of geography. The
journal seeks to promote an emancipatory geography; it seeks, in
other words, 1o promota the idea that the future is ours 1o create
- or 1o destroy — and 1o demonstrate that education bears some
responsibility for building a world respensive to human peeds,
diversity and capabilities.

The publication of ‘Contemporary Issues in Geography and
Education, marks a new phase in the teaching and learning of
geography. Major issues will be presented in a manner which is
accessible to people engaged at all levels in geographiial
education.

It is envisaged that each issue will include articles which raise
questions and ideas for <iscussion, and a selection of practicaf
suggestions in the form of syifabus guidelines, lesson plans,
resources, worksheets, pupil assignments and ideas on teaching
technigues and organizationsl strategy. As far as possible and
where appropriate we hope that the section of the journal deating
with practical suggestions will be in a form which is easily
reproduced using simple reprographic facilities.

The journal will include alternative perspectives on the tradition-
al content of geographical education and will present classroom
materials to help illumninate these perspectives,

The journal is intended to help prove in-service education for
educationalists in schoals, colleges and universities: it is alo
intended to be of direct use 1o stodents in these in ns. We
walcome the participation of readers at all levels,

Each issue will concentrate on 2 specific theme, However, there
will be "open-space’ and ‘dialogue’ sections to provide a forum for
continuing discussion and the consideration of other concerns.

to develop a critigue of current eurricula

.
to explare the assumptions underlying much of gaographical
education and to make these assurnptions explicit

to examine the ideological content of geographical education
in refation ta its politicat contaxt

to demonstrate the relevance and importance of humanist
and radical ideas for teaching and research in geograghy

o promole an interchange of ideas between researchers,
students and educaticnalists in ge¢graphy

to encourae diafogue between geographer and the varicus
groups and organizations concerned with major issues in
education. We envisage that these woutd include groups
involved in world studies, peace studies, human rights
edycation, environmental education, deveiopment education,
multi-cultural and anti-racist education, anti-sexist egucation,
urban studies and community education, education for
equelity and education for political awareness and participa-
tion

10 facilitate the exchange of ideas on {earning materials and
classroom strategies

to foster a geographical education whick is more refevant to
the present and future everyday lives of ardinary people and
the communities in which they live

o encourage the sealisation of the links between ecriticat
understanding and the active transformation of the world in
which we live.

Forthcoming Issues: The Global Econemy: Trade, Aid and Mubltinationals; A focus on Wark m_._n.‘.:_m Economy; Peace Studies and
Geography; Environmental awareness and participation; Political Geagraphy,
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Geography and Education for

a Multicultural Society.

Editorial

The main focus of this issue is racism. Most of the cantent is
intended for direct classroom use or far in-service and initial
teacher training.

The status quo in Britain is both ragist and sexist {see p26-33}%
There can be no neutrat stance an this, since maintaining the
status quo is as much a political act as oppasing it. Teachers and
students who are not actively anti-racist, anti-sexist and commit-
ted 1o eroding class inequalities are necessarily helping o
maintain structural inequalities.

One of the greatest difficuities in approaching the topic of
racism s that many people prefer not 1o acknawledge that there is
4 problem. "Thera’s no racism here, we treat them all the same”
and "l teach in an all white, schoo! in an all white area-— anti-racist
teaching isr't relevant for us.” These remarks, familiar to those of
us already engaged with the issue, indicate that in many ways
teachers may be part of the problem: they must become part of
the solution if education is to play a useful part in dismantling
racist ideciogy and practice.
is with the intention of helping 1o raise awareness that we
include two collections of information about racism, These couid
be used as the basis of discussion in the classraom or staffroom,
“Land of the Free . . . (p12 and 13} in a shocking indictment of the
UUSA, while “is Ami-Racist Education Really Necessary?” (p 26-29)
shaws that the laws and institbitions in Britain operate (o the
disadvantage of black people. Racism is not, therefore, an
aberration; racist behaviour is nat merely something to do with
nght-wing nationaiist groups; it permeates the whole society.

Several articles addrass the ways in which racist and imparialist
ideologies are mediated through geographical education. lan
Cock's analysis of the history of the di ne demonstrates how
British Imperiaiism and human geographical educaticn developed
imterdependently: the links between the state and schooling
required that geography should promote racist imagery and z
view of the world which justified economic exploitation.

‘We return to this theme in Dawn Gill's examination of the new
school texibooks producad by Nelsan for the "Geography for the
Young School Leaver Course™ {G.Y.S.L). An analysis of G.Y.S.L
textbooks concludes that geographical education contifiues to
promote an inequitable status quo in world affairs. Non-capitalist
COUNIries are virtually written out of the curricutum; pro-western
thinking is promoted with such subtlety that the new bocks may
be more dangerous than the older, more obviously racist
materials. Much of what is presented in the guise of geographical
education today can be described as little more than propaganda.

We present alternative perspectives through lan Cook's intra-
ductian to recent developments in hurmanistic and radical'gecgra-
phy. This work is supported by a usafui bibliegraphy. The
approaches suggested In this theoretical section are presanted in
a4 maore practical forrn in relation 1o the critique of G.Y.5.L.
materials.

Bias in geographical education is not unique to Britain. Willizm
Bunge raises startling questians in relation to the content of
sthooling in the U.S.A, The problem of racism is as marked in the
US.A as in Britain. Australian Geography teaching is equally
disteried: John Fien's “Structurat Silence” exarmnines the way that
aborigines are mada invisibia in geography texts as part of the
way in which they are masginalised in Australian socisty,

Anne Simpson's exciting canteibution is a reconceptualisation
of the issue. In "The Hich as a Minority Group” she arques that a
focus on race is diversionaty and divisive. An explicit economic
understanding of the terr “minarity graup” is necessary if we are

Part 2
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e understand poverty and deprivation, There is no point in
problematising “deprived groups”. We must examine the dyna-
mics and power stsucture of the society as a whale and of the
global economic system if we wish to understand poverty and
deprivation. This article comes with information and ideas for
classroom use.

Gwendolyn Warrerr's “No Rat Walls on Bewick” is intended for
use in the classroom, perhaps in connection with the statistics on
pages 12 and 13. lan Cook explains {p 4} how this kind of content
can bring new insights to teaching and learning, and can
illuminate an understanding of the structural inequalities which
arg manifested in spatial form.

Most of the content of this issue is intended to be of practical
value to teacher and student, however, a series of lesson plans
make up the “practical strategies” section, Jane Hardy's wark is
intencled to provide an intraduction 10 anti-sexist education for
chitdren in primary and secondary schools but many of the ideas
could be equally usefut for in-service teacher education, Chun Nok
Fung's focus on “The effects of racism on Chinese kids in school”
is similarly versatile,

The “Reviews” section is inteaded to introducs readers to
materials which we hope will be useful. The advertisernents, too,
promote the aims of the joumal: readers can assume that
materials advertised are afso recommended.,

We thank readers for their contributions 1o the dialogue in this
issue, and welcarme further participation.
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DISCUSSIGN

Colonial Past:
Post-colonial Present:
Alternative Perspectives

in Geography

lan Cook

Senior Lecturer,

Geography tends to present rmisieading images of non-western
societies and cultures, as the first 2 issues of this journal dermonstrate.
in the introduction 1o this article ! hope o show that geographical
education refiects prevailing ideclogies and state policies. The article
will ther present a shor introduction to altemnative humarist and
radical perspectives of non-westem societies. The final section wilt
skelch our @ Farmework within which such approaches can De
developed.

Geography and the State: The Colonial Era

it is useful for gecgraphers to know sormething of the history of the
discipline since this has a sontinuing legacy. Victorian valugs st
permeate geographical writings, consciously or subconsciously,
particularly where they relate to black people. The growth of
Geography in this country was closely bound up with the growth and
expansion of Britain as a world power in the 19th Century. The Hoyal
Geographical Sodiaty was founded not merely for scholarly reasons,
but alse because Geography could contribute to imperialist expan-
sion. TW. Freerman, for example, quotes the Socisty's president of
1842 as follows:

{Gangraphy) ... looks alone to truth as its object ... the
mainspring af the operations of war, and of all the negatiations of
a state of peace; and in proportion as any one nation is the
forernast to extend her acquaintance with the physical conforma-
tion of the aarth, and the water which surrounds it, it will ever be
tha opportunities she will possess, and the responsibiites she will
incur, for extending her commerce, for enlarging her powers of
civiiizing the yet benighted portions of the globe, and for bearing
her part in forwarding and directing e destinies of mankind.’

{Freernan 7980, p.&)

It is worh examining this staternent further. One can note the
contradictions inherent in the quest for ‘truth” and inveivernent as
“the rmainspring of the operations of war', responsi
anlarging her powers' and ‘forwarding and directing the destinies
of mankind’. Such objectives may be quite incompatitie with
‘truth’ and are more likely to lead 1o its distortion in order to
further the imperialist design. The underlying ethes s
athnocentric at best, and racist and militaristic a1 worst.
- During the Victorian period in Britain, Geography became little
§rpare than a provider of information aboutl ather people and
3 litle theary was develeped. Knowledge was tied 1o the
f tormmerce and Government. Later in the century the

,;m.wn..::_m::m analysis of the grawth of this new
and ‘shiows how this was related to the econorric

)

Aritively wa..__.w.:nma nature of Geography in
B1alght to military officers, and he argues that

Liverpool Polytechnic

the subsequent expansion of the subject in France and Britain was
a response to the need for improved gecgraphical tratning for
military personnel,

Although maore theory was presented in the jate-Viclorian era as
Geography became established as an academic subject, in Britain
theoretical analysis dwelt predominantly upon the oz of the
physical environment and sociaty was seen to be subardinate 10
ervirgnment. Gregory quotes Mackinder:

‘ma rational (human) gecgraphy can exist which is not built
upon and subsequent 1o physical geography.’
{Gregory 1978, p. 16}

Such an approach, with its leaning towards environmernia
determinism "was used as an ideological buttress for imperialism
and racism’ {Hudson 1977, p.17). The agproach intertwined nicely
with racism to provide a rationale for the comtinuing poverty of
oeople in the colonised courtries and to highlight contrasts
hetween the ‘gnergatic’ whites of the temperate’ countries and
the "lazy' blacks of the enervating tropics’. As Keltie noted:

"Even In such favourable situations as Blantyre, a lofty region
on the sauth of Lake Nyasa, children cannot be reared beyend
a certain age; thay must be sent home to England, othenwise
they will degenerate physically and morally.’

fQuoted in Hudson 1877, 5,16}

Hudson also guotes an artide published in the Geographical Journal
by a military explorer, EA Steel who contrasts the 'savage peoples’
of southern Nigeria where ‘the men do nothing but at and drink and
sleeq and enjoy themselves, They have no physigue, no intelligence:
their habits are of the dirtiest description, and nothing gives them so
rush pleasure as the sacrfice of numan blood” compared to The
Oka people ... twho} represent fine specimens of natives, and this
may in @ way be due to the comparatively hilly nature of their
oountry’ fHudson 1977, p. 171

Writings of the type quotad here were typical of that pericd, and
lad to the steractyping of other pecples noted by Marsden {1978).
The emphasis upon the "difficuity’ of tropica! conditions provided
justification for the processing of primary products from the
colonies in the colonial heartland rather than in situ, and for the
uge lexploitation?) of cheap native labour in conditions ‘uns
able’ for whites, Mare insidiously, such writings he!ped 1o provide
a contrast with conditions at home and could he used to defuse
dissernt among the working class by lending support to an
expansicnist and imperialist ideclogy which provided opportuni-
ties for the waorkers to better themselves via emigration to the
cotonies {Hudson 1877). Taking this point further, | would suggest
that the type of geographical education provided in the Victorfan
gra gave support to the British State and io state poiicies of
expansion on the one hand and controt of its citizenry on the
other. By not presenting a true picture of other cultures, by not
delving into the more positive Teatures of non-westarn societies
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{such as communal forms of organisation, which contrast with the
st ethas underpinning the growth of western socisty) and
by not iilustrating the richness, vitality and diversity of human
culture, Geography failed (with some honourable exceptions,
such as the work of Reclus {Dunbar 1281)) to fully educate and
inform about non-westarn cultures. It dié not. therefore, ‘look
alone to truth as its object’; instead it supported the state ideotogy
af Victorian Britain.

The Post-Colonial Legacy

it is comparatively straightforward to ilustrate the role of
Geography in the heyday of British imperiatisrm. It is more difficult
to illustrate its role in more recent decades. Some may consider
that we are new far-removed from Victorian times (despite the
repeated calls by serme politicians to return to Victorian values),
but | contenc that the ‘egacy of that petiod remains with us in
terms of philosophy, ethnocentrism. and support for state
activities expressed in geographical education. Support for this
viewpoint cames from various sources. For example, the later
'new’ Geography of spatisl analysis had a rnarked utilitarian
emphasis which was so typical of the Victorian pericd, and was
‘under the influence of society's needs for spatial efficiency and
regianal planning’ {Peet 1977, p.10}. During this periad, the 1960's,
Geography sought to prove its worth as a modern scientific
subject which could usefully be applied to hely solve society's
problems. The emphasis upon quantitative methods and model-
building, for axample, helped train the geographer in sophisti-
cated anaiyiical techniques which, it was felt, could be used 10 find
the optimum location of retall outlets, industrial plants and the
like, and thus help the geographer to contribute to the planning
process. However, the emphasis upon what Peet called ‘non-vital
issues’ or those ‘obviously wedded to industrial and commercial
interests’ (Peet 1977, .11} deflected atiention from more fun-
damental issues in society.

' P

The emphasis upon ‘usefulness’ and planning” reflects 3
laudabie objective, the contribution of Geography 10 the improve-
ment of society, Unfartunately, geographers too often failed 1o
reatise, in the excilernent of the "quantitative revolution” and its
afterrath, that it was not nacesarily "society’ that was being
supported, Instead, it was private enterprise or the ‘State’, which
controlied the planning process, which were benefiting from these
activities, and not the mass. Geagraphy therefore maintained the
Victorian tradition of implicit or even explicit support for Govern-
ment and privete enterprise. Now, many may feel that this is onby
right and proper, and that not only Geography, but Education in
general should actively support private enterprise and govern-
ment activity. What worries me, however, is that such support can
tead 10 tensions between Geography as a means of education or
as a mere too! for use by the State. Issues which the Government
and other pawerful groups may wish pecpie to ignore {such as
‘defence’ expenditure in comparison to ‘social’ expenditure,
criticisms of nuclear power as an energy saurce, the role of
capitalism in the underdevelopment of the Third Werd', unequal
trade treaties, poverty in the UK} may well he ignored because of
the pressures which the Government can bring 1o bear to prevent
such issues from appearing in the curriculum. For exampie,
consider the data presented in Table 1 and ask to what extent such
data is debated in our schools.

One can take these points further. The italian social philesapher
and activist, Gramsci, developed the argument that, in advanced
capitalist societies, the overt military control of & totalitarian
system has been replaced by a mare subtle control of ideology
gxerted by the whaole apparatus of the State. This apparatus
includes the legal system, rmass maedia and education system,
which combing to present views which stress consensus and
harmony rather than questioning and criticism of state activities.
Within the education system, one can suggest that Geography tog
has in the past not been sufficiently critical of state policies and
designs, and has tended to ignore certain issues which sre
logically part of the discipling’s subject matter.

happening sl over the worl!
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DISCUSSION

TABLE 1
‘OPPORTUNITY COSTY

In 1982 worid military spending was over $650,000 million
— the entire income of 1,500 million people in the 50
peorest countries.

Less than half the daily spending on arms would have been
sufficient to complete the WHO's programme (currently
held up for want of funds) to eradicate malaria from the
warld.

The cost of one fighter aircralt could innoculate 3 million
children, at # per head, against the six most common
childhood diseases.

A gingle tornadeo would buy permanent clean drinking
water supplies for nearly 150000 people.

One year's defence contracts to American universities were
30 per cent more than the entite education hudger of
Pakistan {pop 8¢ million).

In the West itself, the cost of one nuclear submarine and its
missiles could provide 100,000 working years of nursing
care for the elderly.

Source: A. Wilson, *The Disarmer’s Handbook' Penguin,
1983, p. 178.

, As an example of the latter, consider the whole area of
welopment’ and the ways in which the discipline has treated

2. d.m environmenial determinism and racism of Victorian
@ Jonger sc obwious in the modern era (althcugh as
tors to this journal have shown, their legacy lives on
int taxtsl. Instead the focus has shifted towards what
the ‘social enviranment’ (Goodenough 1977 In
mnmo.a.mg subtle and insidicus approach the
chianged from explanation of population growth or
I ,.w.s In terms of the physical environment, lowards
& m_ﬂ b .binh-rates or the perpetuation af

g

Neq imperialism?

‘outdated’ attitudes and practices. Thus, topics such as ‘over-
pepulation’, ‘hirth control” or ‘religious barrers 1o development’
become key topics in the study of those societies which are
‘underdeveloped’, and "underdevelopment’ is explained via sacial
inadequacies in these countries. “Their’ problems are caused by
‘their defects. Such an approach tends to ignore the context in
which development takes place, the ways in which third world
development is constrained by the unequal nature of ‘North-
South' trade, and the problerns caused by the colonial legacy.
Alternative approaches are therefore required, and the next 2
sections will autline alternative humanist and radical perspectives
on development in general and non-western peoples in particular.

Humanist Alternatives

The last faw years have witnessed a growth in writings which can be
regarded as ‘Humanistic Geography’. Despite this recent resurgence
a humanist tradition can be traced back 1o such peapte as P. Vidal de
{a Blache or Jean Brunhes in france, or to Kropotkin or Reclus. Table
2 details some key ideas in the hurnanist approach; the references
and reading list contain detafis of selected writings by some of the
proponents of this approach to Geography. it is unfortunate that
humanist and behavioural approaches are often canfused, because
although they seem to be closely inter-related they are based on guite
different rmethcdologies. Humanist studies rely heavily upon phe-
nomenology and other “subjective’ approaches {Relph 1981}, where-
a8 behavioural geography relies upon survey methods and analytical
techaifques which are in & neo-positivist tradition (Fien 1983). 1 am
nol, therefore, concemed with Behavicural Geography hers, and
Gold (1880 provides a wseful introduction 1o this partioular subject,

The hurmanist approach is based upon the belief that our
experierce of the world s essentially subjective and may be
understood only via subjective methods. In conirast, spatial analysis
is based upon 3 ‘positivist belief that one can study reality in an
objective, ‘scientific’ manner. Hurmanism, therafore, poses a direct
challenge 1o positivist methodology, and, 10 spatial analysis. Know-
tedge, according 10 humanist geographers, is not acquired via the
hypothesisiesting and model-building technigues of the spatial
analysts.

Each of us have views of the world which are essentially private
and difficult 1o communicate, but we also have public or shared
“world-views' which permit us 1o communicate more fully with others
lLowenthal 1961). In order to gain insight into these private and public
views of the world, and into the 'lifeworlds” of others {Buttimer 1976}
we must use different approaches. We could, for example, draw
upon 1he ans-based tradition in Geography (Brough 1983} ana use

DISCUSSION
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TABLE 2

‘SOME CONCEPTS ASSOCIATED WITH
HUMANISTIC GEOGRAPHY'

Sense of Place: the auwra which a place presents; its
ambience, Refiects the subtle interaction between people
and places. Stcnehenge, for example, has a streng sense of
place whereas a modem shopping centre would generailly
have a weak sense of place,

FPrivaterPublic views: our private views of the world are
essentially difficult to communicate and share with others;
in contrast public views are more readily communicable
and shared.

Topophiiia: literally, 'love of place’. -H.m.ﬁn coined by Yi.Fu
Tuan.

Lifeworld: each person lives in a particular worid, which is
not readily understood by outsiders. One task of humanist
geographers is the interpretation of the lifeworlds of others.

Reflexdive explanation: a contemplative route to explanation
which may involve attempting to ‘suspend’ one's natural or
commonsense view of reality.

Empathy: the ability to fully appreciaie the other person's
world or viewpoint; ‘to put oneself in their shoes'.

Behavioural Environment: the world of meaning and harman
action.

literaturz in order to better understand the ‘sense of place’ which
people have {Pocock 1981), and the meanings which pecple give to
place. Aliemativedy, one could study e, poetry, and other cultural
featires in order 1o inlerpret English Landscape Tastes, as David
Lowenthal and Hugh Prince attempted 1o do {Lowenthal and Prince
1965). Another alternative is 10 move away from formal question-
naires towards informal interviews, in the way that Jansen has
recently attempted in his qualitative analysis of retziling (Jansen
1982}, For teachers, John Fien and Eric Brough provige exampies of
ways in which the teachier may develop such ideas in the classroom
Brough 1983; Flen 1983).

Humanist Geography would seem to have great potent
schools. Many of the problemns faced by biack pepple and
illustrated in the first 2 issues of this journal could be [Biminated
by humanist methodz.* As the Joint Council Nationa! Criteria
Guidelines suggest, developing empathy for non-western peoples
and cultures would be a worthy objective for Geegraphy. As
geography teachers we could do much to dispel the intercultural
ignorance and fear which is so widespread in Britain, and in
Britain's interaction with other countries. Humanist perspectives
will be illustrated more fully in futura issues, but for the present
certain weaknesses of this approach should be borne in mind.
There is a tendency, for exampie, for some humanist studies 10
degenerate into the study of esoteric examples using esoteric
methods which can deflect attention away from mare importar
concems in society, | have sought to point out some of the
dangers involved in the use of literature in Geography, for
example, via an analysis of the writings of D.H. Lawrence (Cock
1881). On the credit side, Lawrence's coalfield writings can be
used 10 enhance our ungerstanding of such thermes as the impact
of industriaiisation and urbanisation on a previously rural area.
Using literature in this way may increase awareness of what
Lawrence called the “spisit of place’. However, the conflict between
Lawrence’s parents led him towards an antagenism towards his
miner father; there is, in consequence, an anti-working class and
sexist bias in many of his novels. If we as geographers are not
wary of such bias in the writings of Lawrence and other novelists
then we may unwittingly foster stereotypes and merely replace
the stereotypes which we currently present with new ones,

In conclusion: i used carefully, hurnanist alternatives gap
enhance our appreciation of, and sensitivity towards others, |
misused, they can easily lead to what can be called formless
relativism’ in which little atternpt is made to place different views
of the world into any coherent framework. Smith provides a usaful
critique of this procedure (Smith 1979). FPerhaps bumanist
approaches can be used to ifurminate certain areas which can onty
be whderstood through a radical anakysis.

TABLE 3

‘SOME CONCEPTS ASSOCIATED WITH
RADICAL GEOGRAPHY’

Dialectics: tensions or contradictions between opposing
forces. Out of the tension between “hesis' and ‘antithesis'
comes ‘synthesis' or the resolution of these contradictions.

Dialectical Materalism: the view thal human existence
determines conscicusness of the world. Given that exist-
ence is a reflecticn of the organisation of society arcund a
particular economy or ‘mede of production’ then, ultimatety,
one’s rale in the mode of production determines one’s
Consciousness,

Imperialism: the control of one country by another. More
recently, the terra was applied to a particular stage in the
evolution of Capital in which control is economic rather than
political or military. Term is similar to ‘colonialism’, but
latter imnplies direct rule.

Neo-imperialism: the modern version of imperialism, in
which a country is centrolled by another via socineconomic
and political forces by old or new imperialist powers. For
example the way in which U.5. multinational companies
dominate industry in cerlain Scuth American countries can
be described as "neo-imperialism”.

Exploitation: radicals argue that profit is accrued wvia
exploitation of peeple or resources, with insufficient money
being paid for services, materals or labour. Capital
accurmulation by cne group results in poverty for ather
groups.

Uneven Development: the inevitable outcorne of capital-
ism’s unceasing quest jor profit. Spatial and social inecquali-
ties develop between classes, countries or areas.
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*Gwendohyn Warren's biography, P 14 1017 has been provided in this issue as
an example of the kind of maerial which could be used. We stress that such
material should not be used cautside of an anabtical framework. I misused it
may merely foster negative irmages.



DSLUSEI0N

Contemnporary lssues in Geography and Education Vol 1, No. 2, Spring 1984 &Wjﬁ
Pk

DISCUSSION

Conternporary Issues in Geography and Education  Vol. 1, No, 2, Spﬂn’é

Radicai Altematives

i too, has witnessed recent resurgence. 1t can also be
mmﬁ anarchist geographers, Kropotkin and Redlus, who
cambined radical and humanist elements in their writings, Its mere
recent growth is related 10 tha work of Peet and his colleagues who
founded the radical journal of Geography, Antipode, in 1969. As Peet
wrote in the intaduction to a set of articles from that journal:

'... other young geographers, propelled into a heightened state

of social awareness by the events of the middle 1860's, noticed

that the fine mew (quantiativel methodology was being used only

to analyze such sociafly ephemeral matters as shopping behavior

and the location of service centers.’ Pect 1977, p.16)

The growth of the Civil Rights movement, urban {racial} riots and the
reaction to the Vietnam War stimulated the rapid growth and
expansion of radical geography in the United States. Also, geeg-
raphers such as Buchanan and Brookfie!d, invoived in the study of
the Third World, were influentiat in promoting radical ideas. Others of
note include Bunge, who built up the practice of taking "expeditions’,
not into ‘darkest Africa’ but into the ghetto areas of Detroit and
Toronto in order to work with local pecple; and David Harvey whose
book 'Social Justice and the Ciry' (1973} was hignly influential. This
book charts Harvey's move from a ‘liberal’ perspective to a radical
ona, while his recent major text attemmpts to develop Mandst
economic theery in 8 way which is designed 1o be of use to
geographers (1882), | have attempted to present a short introduction
1o radical geography in the recent boak edited by John Huckle {1983},
and Table 3 presents some key concepts in this perspective.
Radical and humanist approaches share a critical view cof spatial
analysis as currently concelved. They differ In that humanists rely
upon subjective methods of interpretation, whereas most radicals
believe in the objective tenets of dialectical materialism. As defined in
the Encydopaedia Britannica, dialectical rmaterialism:
“helds that all phencmena exist abjectively and independenty of
human perception and that reality is reducitle to matter . .. men's
{sic) mental and spiritual life, their ideas and aims, reflect their
material condiions of existence.” {Micropaedia, p.518)

Given that these ‘raterial conditions' reflect the panticular 'mode of
production’ dominant in society, and given in tum that the dominant
mode is cumently capitalism, then radical geographers begin their
analysis of society via an understanding of the workings of capital.
This starting point may lead to radical and hurmanist ideas being
incompatible with each other. Personalty, | would suggest that they
can he reconciled, perhaps on the lines sketched out in the final
section.

Radical geographers seek to understand spatial pattarns, via
anaiysis of sccial structure. This contrasts with the conventional
approach which seelks to understand spatial pattems via understang-
ing of ‘spatial process’. To give an example, consider urban land use.
The simplest model of urban land use is the Burgess model shown in
Issue i, in which lamd use is conceptualised as a serfes of concentric
fings around the centre of the C.B.D. Beyond the C.B.D. is the ‘Zone in
Transition’, then comes the Zone of Working Paople’s Homes', then
the suburbs, the commuter zone and so on, The spatial pattemn is the
ringHike pattern, and the spatial structure s one in which different
graups in the city are segregated by dass or race into different areas.
Explanation of this spatial structure is sought viz understanding of
dlstamemv mechanisms’, the desire of working people 10
minimise distance travelled to work Notions of ‘invasion and
suacession’ are also thougit to be important. The maodel derives from
ecofogical perspectives, but the processes at work are deemed 1o be
‘spa'hal._Thus the process whereby each successive immigrant group

‘ows” intto the centre and 'pushes’ the previous groug further outis a
; B process. This combines with the desire for mome spaca, a
nrment etc. and a willingness 1o ‘trade-off proximity to
factors. In all, then, in this interpretation, the
the outcome via understanding of spatial

I8 may wall recognise a simiiar
48th Century Manchester, for
: Far example, the radical

ltalism and the need

the city. There are

contradictions involved in this process, with the desire to attract
iabour conflicting with the need for investment in the necessary
irfrastructure required for this new workforce. In genaral, it was
left to sium landlords to profit from the labour farce by letting
overcrowded and poorly mainteined propesty around the city
centre. Sivanandan (1881 illustrates this process. As the labour
foree organises, the establishment is forced to make concessions
in terms of improved wages and living conditions. Certain groups
evertually overcome the constraints upon them in order to leave
this inner city ‘twilight zong” for better conditions further from the
centre, Howsaver, not all groups can overcome these constraints;
klack people in particular may be obliged to live in the ghettoes
near the centre. In this interpretation, then, the spatial patierns are
understood via understanding of social processes rather than
spatial ones.

This ast point must be taken further, for it is suggested that
social processes reflect the structure of particuiar societies, control
af power by particular groups in society, and the consequent
exploitation of the rmass of the population by the few whe are in
power, Human Geegraphy has begun to focus more closely upon
spatial inequalities in recent years, Radicals argue that spatial
ineaualities are nat some pale reflection of spatial process but are
the inevitable consequences of the profit-making system of
capitalism and of the social structure which sustains and
legitirnises it. To eliminate the spatial inequalities which are
manifest at all scates in different areas, regions and countries,
requires, therefore, changes in this scdial structure and in
capitalism itself.

Afternative Perspectives on
Non-Western Societies

There are many implications of the points made in these last two
sections. If we wish to develop apprepriate ideas and meathods for
the study of a variaty of cultures then we need to combine the
contextual understanding which the radicat critique provides with
an appreciation of pecple’s lifewarlds. Firstly, it is necessary to
move tewards an analysis of the processes of underdevelopment
and the role of capitalism and colonialism in actively underde-
veloping large parts of the globe, The British, among others,
exported goods and ways of life which disrupted the indigenous
cultures of the colonised {and uncotonised) Gountries. This had
marked long-term effects upon thelir 2conomies and ways of life,
For example, export of cotton goods from Lancashire almost
compietaly destroyed the Indian cotton indusiry mn the 18th
Century, and was ane of the major reasons why Gandhi and
others atternpted to revive the tradition of cotton-spinning in the
1920’s and 1930's. As part of the civilising mission’ noted above in
Section one, an indigenous elite ware educated in Western values
and Western norms, This elite largely developed, in the wards of
Fanon, 'Peau noire, masques blancs’ (Black skins, white masks)
(1952} and distanced themselves from their own people.

The eolonised countries” economies wers warped and distorted
via the penetraticn of outside forces, as Walter Rodney illustrates
{1874}, Franiz Fanon's book 'The Wretched of the Earth Is a highiy
meving account of the affect that this process had upon the
relationships between people in the colonised territories (1963).
Many countries developed “dual economies’ of the type summa-
rised in Figure 1. As the diagram shows, the colonial centre
exploits the colonised periphery by importing cheap products
from the export-oriented mining and plantation sectors {run by
the caleniserst and exports axpensive manufactured gaads to the
‘periphery’ in return. Control of trade was very mueh in the hands
of the coloniser rather than the colonised; thus its unegual nature
was perpetuated and exaggerated as time passed. The export-
oriented sectors developed a cash econamy, which replaced the
mainly barter-economy which preceded it. The role of the city was
also of importance; the city in the colonised periphery was often
fourded by the colonial power (Singapore, for example, or Limal,
Cities served as centres of control and of exploitation of the
hintedand as goods were channelled through them. Sraller
urbian centres grew up further inland, but ir general the major city
wias comstal and became a ‘primate city’ muen lacger than the next
city in the urban hierarchy. Within the urban centres fremendous

.
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The old pattern of trade had becn
turned upside down. In the past, it had
heen the other way round.

muslin, velvets, cotton of all kinds.

Eurcpean traders used 1o go to India to
buy the best cleth in the world; damask,

But after the Industrial Revolution
in Britain enabled the Lancashire
textile factaries to make 2 great deal
of cetran cloth by machines, they
wanted to sell ir abroad,

‘The British gevernment, now ruling

India, tzxed Indian cioth in such a way
that it was cheaper for Indians to send
raw cetton to Lancashire to be woven;
it'was then sent back to India as cloth!

In this way the Lancashire men and

women got jobs, the British corton
merchants and shippers got the profics,
and the indians went out of business,
Britain gor richer, India got poorer.

]

Changes in Indian and
British Cloth trade -

Between 1815 and 1832 cotron exports from
India tell 13 times while covlon imports inte
intfie from Britain rose 16 times.

indian Exports to Britain

)
1832 E |

]
British Exports to india
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*What effects did this development
have on the lives of peopi¢ in Britain?
*What effects did it have on the lives
-of the people in the colonies?

*What might bappen o the land where
the people used to graw road—whnt
.night be grown there now?

From LS. Stewant The Unequal Third (Edward Arnold 1977), cneaf the few schoo! textbooks which focus on colonialism and neo-colonialism,
The baok is reviewed on p.40, Issue 1 of this journal

cordrasts were o be seen between the office blocks, banks and
commercial warehouses of the “formal’ sector and the subsisience
‘informal’ sector of the slums, shanty towns and the bazaar

aconomy,

These contrasts wese mirored in contrasts in the Jewords of
different people in the colenised countries. For example, there were
tremendous gulfs between the polo-playing officers of The fAgj’, the
entrepreneurs {Chinese perhaps, or Gujarati] brought in 0 act as
"Micdlemen’ in the coloniat gconomy, and the indigenes who ciung

to a precarious living in the urban or rural subsistence sectors, or on a
low wage in the mining and plantation sectors. Little was written
about the latter groups for the histories and geographies of the

people in the periphery were rewritten by the colonial power. The

largely oral or dance-oriented traditions of the indigenous people
were superceded by other forms of eommunication. Frantz Fanon
and Walter Rodney bath describe this process of rewriting, which we
can refer to as ‘cultural imperiafism’ for it deprives the indigenous
pecple of their native traditions.
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¥ wiant that the process of underdevelopment ended
Sjs:: :._wﬁ M%ﬁcw%w snded. ,_u._._ma exisis a uaém_é._.m:a popular
rrytholagy to the affect that independence from the British and ofher
Empiras meant independance from_al ties. Subsequent fallure to
develsp s, socordingly, “their’ fauft. This mythotogy ignores, firsty.
: "of the colonial legacy which left these dual economies;
snomifes oriented 1o the externat colonial .mcsﬁ% mﬂ%m:&ﬂqn@
i imary products the price of which fluctuated according
mﬁum.:m ﬂ“ﬁ:ﬂﬁ: of u.&mm*mm. miarket; control by western-educaied elites
who rewined Western values often inappropriate to the needs of
past-colonial societies: and a confusion of values which reflected the
struggle between Western and Non-western nc:cﬁ norms. ._3
adkiftion, the loosening of direct control via the lpasening of colonial
tfies was nat matched by the loosening of less di 69. control mxm.;ma
by capitel. Unequal trade has canfinued, perhaps with such natians
s the United States or Japan rather than the old colonial power.
Profits accrue in the "North’ from investment in the “South” (Brandt
1980) and the majority of peaple continue to live in poverty.

TABLE 4

‘THE BIG DEBTORY

Country $ b
Brazil 94.9
Mexico 91.0
Argentina 41.8
South Korea 40.7
Venezuela 31.6
Indonesia 23.8
Turkey 23.6
Phillipines 22.5
Chile 18.3

Projected deficits, end 1983,
for developing countries.

Source: Morgan Guaranty
{The Sunday Times, }1-7-83)

A

‘Neo-<colonialism’ or ‘nec-imperialism’ now dgrinastes, rather
than colonialism ar imperialism per se, but the underlying process
remains, in essence, the sarnz. Development can take piace in the
South, but as currently practised in non-socialist developing
countries, it requires massive investment and jending by the
North, This in turn feads to the debt problems shown in Tabie 4.
Onee again, the temptation is to blame "them’ for their debt, and
“their’ bad housekeeping. Instead, it s necessary to realise that this
debt has accrued via the 'free market’ process, with suppasedly
“hard headed’ financiers and bankers from private banking in the

main, lending these vast sums in the expectation of high levels of

profit.

These high expectations have not been maet, for a variety of
reasons, and these include the fact that most of this funding has
gone to finance the ormal’ sector of the economy, with its
narow base, instead of funding the Informal secior in an attarpl
fo promote a much broader base for development to take place.
gﬁﬂ has largely occurred, in countries such as Brazii or Mexica is

A rather than development. This growth has seen the rapid
he manufacturing sector, office sector and so an,
ad the high-rise blocks and 'freeways’ of Mexico
i Buch growth is highly visible and outwardby
it lg relevant only to a smali propartion of

ntries, and is essentially urban in
y/ 490, capitat intensive, and 'soaks up'

Figure 1: A Simple Model of Dualism

Colonial Centre

finiren .

DIRECTION OF
EXPLOMTATION

Colonised Periphery

EXPORT-ORIENTED
MINING SECTOR

EXPORT-ORIENTED

PLANTATION SECTOR
EXTERNALLY-ORIENTED

URBAN SECTOR ni

INTERMALLY-ORIENTED
URBAN SECTOR

¥
,..w INTERNALL Y-ORIENTED
¥,  RURAL SECTOR
A WESTERN METROPOLIS
B COLONIAL PRIMATE CITY
c SMALLER URBAN CENTRES
IPRIMARY PRODLICTS, EXPATRIATED PROMTS, BRAIN

DAAIN etc. IN ONE DIRECTION. MANUFACTURED GOQDS,
FINANCE CAPITAL, ‘AlD’ otc. N OTHER DIRECTION)
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Thare is also a 'knock-on’ effect upen the poor in these countries
who suffer most from the inflationary conditicns which are
stimulated by this rapid expansion. This knock-on effect is also
found with respect to other factors. For example, Third Worid
countries may feel the need to engage in a power struggle with
the West in order 1o obtain higher pricas for thir products, The
invotvement of OPEC in the ail price rise of 1973 was the classic
example of this. but one unfartunate cutcome was the impast that
the conseguent price rises had upon the poorest countries which
suffered disprapartionately from the rise in the price of oil.

Fwould suggest that geagraphers can not understand Non-western
cultures until they recognise the impact which the processes sketchad
out here have had upon these cultures, This thearetical framework
gives a context within which humanist perspectives can enrich and
illurninate our understanding of Non-western peoples. For example,
humanist studies could Alustrate contrasting values and atttudes held
by the coloniser and colonised, by the explofter and exploited. What
is life like for the dweller of the favelas or the barvio, for exempla?
What arethe motives which led British employers to encourage West
Indian immigration in the 1950's and eary 1960's. What are the
problems faced by British Asians in an often hostile society? And, of
course, there is the other side of the coin. Why are certain segments
of British society so antagonistic towards other races and cultures? To
what estent do these attitudes reflect the colonial legacy and the
percefved loss of British power and prestige? To what extert can

Geegraphy encourage greater understanding and raciat :m:._..n:&
Geographers are at last moving towards consideration of these and
cther questions, Hurnanist approaches have much 1o offer here, b i
these approaches are developed in a vacuum their explanatory
power will remain lirited. They need to be linked to a wider
understanding of developrnent, and the socioeconomic and cuttural
gains and losses which result from it

In conciusion, to mave towards humanist and radical alternatives
will not be easy. As | have noted elsewhere, such approaches require
the geegrapher 1o have a wider and deeper knowledge of society
than is custornary at present; it requires much of the pupil; and  is
likely to promote considerable reaction from the establishment. As
{3avid Hicks has noted:

To suggest that Britzin was one of the counries that helped to
create underdevelopment and that, as one of the rich countries of
the world, we coninue to promote it is an uncomfortable
thought (Hicks 1683, p.51)

We need, nevertheless, to face such uncomfortable thoughts and ta
resotve the contradictions inherent in the position of ourselves and
others in modesm sodety. It may be difficult but it is also stimulating,
rewarding, and indeed, enjoyable. Not to move in this direction is to
continue with the misguided ethnocentric geography of the tvpe
described eardier. Surely we can do better than that! .
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Racism in Geography

by William Bunge

Racism has a long history in geegraphy. Even such an c..;.&m:n.
ing geographer as Mackinder was infected with it. Today, with the
knowledge of many tropical empires in mind, the professional
geographer can hardly help but guffaw at claims that the Tropics
oroduce lower inteliigence. In fact, civifization has never been this
far North before and considering the way we blond, Nordic,
super-duper types are conducting ourselves in this world, this
might be as far North as anyone takes it. The myth of Innate
inferiority of the Stavs has been hard to sustain in the face of the
Teutanic defeat of World War Il and the recent space feats. The
Jews are obviously great. The evidence is so overwhelming thet
sormne racists now claim the Jews are racially superior in order to
reinforca the Principle of Racism and, besides, these same racisis
might feei that in the last generation they burmed up enough Jews
1o reduce their ‘threat’ to insignificance compared to, say, the
Negroes.

“The entire idea of “discovering’
someone smacks of arrogance.”

Unfartunately, biatant Hitlerian theories are not the only forms
of racist expression that fing their way into geography. More
subtle and difficult forms exist. It is these nidden trends, so deeply
imbued in our culture that they are often subconscious, to which |
wish to draw the attention of my colleagues.

Aobert Alexander, then a fellow graduate student at the
University of Washington, used to tell the story of & Negro
member of an expedition in Southwestern United States. This
man was so Infected with white chauvanism that he claimed that
he was the first white man’ ta ¢limb a certain mowuntain on route
of march. Not only does racism infect Negroes; it infects
Caucasians even more deeply. Aiexander would then pairt a
picture of the Foyal Ethiopian Explorers Scciety becoming
fascinated with the "Probiem of the Rhing'. It seems no Ethiopian
had ever navigated that river past the first cataract. The Ethiopians
therefore mounted an expedition to discover the source of the
Rhine by paddling up stream, claiming all fands adjacent thereto,
bestowing trinkets on the natives and so forth. Hilarious varsions
of Alexander's iumabout have a sericus side.

Cansider the arrogance of the ald globe that used to deccrats
my grandfather's library in La Crosse, Wiscansin. As a child | was
fascinated by it and twirieg it slowly, looking intently and letting
my Imagination carry me to the places under my finger. On this
old globa rather |arge areas in the Arctic, Antarctic and Africa ware
in white colour and marked with a mysterious ‘unexplored’. |
dreamed of exploring there. In retrospect this harmiess fantasy
has s less innocent side. ‘Unexplored’ by whom? Surely the
peopte that live there were not iost. Somehow through my
chitdhood culture i seemed that it was the sharne of the paopla in
thoss arsas, Eskimos and Africans, 10 have not been discovered.

How backward of them for us not to have found thern. The entire
concept of the Known World comes into doubt. Every tribe,
Including those 10 whom our ancestars belonged, has a 'Keown

4 the tima of writing this Dr Bunge was assistant professor in the
af Geography at Wayre State Univarsity. Detroit, fichigan.

lfe, Diuebec, Cannda.

pontacted how via the Society for Human Explotation, PO moQ

Woarld'. Some of these 'Known Worlds’ wera larger than others. &
is doubtful that the Europeans had the largest "Known World” over
muost of history, The Chinese, the Incas, the Arabs and the Hausa
had enormpous "Known Worlds'. In the end, the Evropeans, with
the help of local guides, completed the job of convenuonal
exploration but even here there are remendous distortions of
geography.

Naot only are the great explarers of ather countrizs ignored, such
as the various Chinese expeditions, but certain out-and-out
falsification dominates the education system up to and including
some graduste schools. For instance, did the Europeans, especial-
iy Poruguese, Dutch and English, really ‘discover’ East Africs,
india and Indonesia? Did not the Arabs have a complete sytern of
trade and colonization? Did not Mohammendanisrn reach Jakara
before Christianity? In fact, is there not evidence that the
Portuguese were not the first to travet around Africa, rather the
Arabs and perhaps the Phoenicians, travelling from East to West.

The entire idea of 'discovering’ someone smacks of arrogance.
Discovery is always mutual. For us 1o maintain that Marco Polo
‘discoverad’ China is a bit like Siting Bult elaiming he ‘discovared’
Washington, DC, on his trip there. italy was a poor and relativaly
backward place. it was not just the splendour of the Chingse court
that made China the Land of Opportunity compared to faly. China
had a higher standard of fiving. Its farmers were better off. ltaly
with its tiny squabbling states and the even tinier state of Venice, a
pipsqueak place no bigger than a minor sub-province of China,
hardly discavered China.

Consider the racism and arrogance of the term ‘Darkest Africa’.
Dark to whom? The great empires of Western Africa? Timbucioo
had a higher form of government, law, and, some claim, religion
in 1400, than Paris.

‘What about Darkast America? Have we adequately mappead our
poverty, tynchings ... need | go on? Has exploration ended?
Does the mapping of the mountains, rivers and coastfines end the
job? Nofice how, when Caucasians give diseases to native
peoples with low resistances, it ssems the Natives are weak
compared to the Settlers; a sort of Caucasian Darwinian satisfac-
tion is somehow conveved to the child. “it's too bad those
Eskimos, Indians, or whoever, just coutdn’t stand the disease we

*“The whole subject of human migra-
tion is only partially taught.”

white men so easily handle such as smallpox and TB.' Survival of
the fitest. But when the shoe is on the other foot, when the
Natives give the Settler the disease, such as the decimation that
syphilis, evidently a gift from the Arnerican Indians, caused in
Europe before immunities developed, such decimations are
because the dirty people gave us a dirty disease,

In some cases we simply revert 1o an out-and-out environmen-
talism and dub our white biological coliapse 8 'tropical disease’.
This is sirnilar to the German explanation that the Cotd Russian
Winters were defeating them, Was it warmer an the Russian side?
‘Inferior Whites are overcome by mild diseases here in the Congo
since Darwin and God bestowed powers of resistance on we
Chosen Black People’. How's that for tumabout? And what m_u.n_E
the ‘Yellow Menace’? The “Yellow Menace' indeed. It is the whites
who have exploded their population from 15 per cent 1o 3G per
cent, It is the whites who have congquered and ravaged much of
the earth’s surface, The human race faces the "White Menace’.

DISCUSSION

The entire matter of Settlers and Natives needs exposure.
Natives are the peopie who were called the Settlers by tha people
whne were there before them. In South Africa the situation is
confused. The Whites and the Bantu hoth were migrating into the
area at the same time. This made the Bushimen the natives. The
American Indian is obviously a Native of Asia and a Settler in the
New World. Americans seem 1o attach great importance to the
length of their farnies’ time in this country, very similar to the
whites in the Union of South Africa, provided their ancestry does
not go back too farf The whole subject of hurman migration is only
partially taught.

1t is a geographical fact that the blood types from Eurcpe to

frica shade oft imperceptibly. Why indeed are Italians swarthy?
We almost all refute Hitler's pure race theory, This means that we
accapt an impure race theory. If aif cur ancestors couid come 1o
life in one place would a!l of them be white? f eighty-five per cent
of Americans of African ancestory have white blood, do not
Whiles have African? After three hundred years of cohabitation
have no Negroes passed as white? Why has geography been so
neghigent in producing a map of race mixing in this country?
Intrepid exphorers, off to Alabama with you and your blood kits)
America is not 2 white country, With the new diffusion techniques
in geography why not map the races of the future? When and
where will the last blond or black person live, with appropriate
probabilities atached, of course?

“Perhaps teaching the geography of
America’s settlers would open too
many questions.”

Why is it that almost every child knows where the English
Americans got off the boat? Plymouth Rock. Yet almost none of us
is much English and no one seems to know where anyone else
got off the boat. Sophisticated geographers can tell you the
Germans disembarked in Baltimore, but what of the bulk of the
American peopfe? Where did the Poles get on and off? The
Africans? Are not the Africans cur forefathers? Perhaps teaching
the geography of America's settlers, both valuntary and involun-
tary, would open too many gquestions. Who did contribute the
mast t6 our culture? Would you describe 1965 America as more
akin to our Puritan or our Ashanti forefathers? Fow maps from
Africa, Puerto Rico, Ireland and Russia, please.

Somehow, by no seeming design, which is the most convincing
way, we abtain the childhood impression that historic geography
has always shone en our personal biological ancestors. Unlass we
are ltalian, and even then hardly for sure, we were not at the
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Pope’s side defending the Holy from the Barbarians. Qur
ancestors werg the Barbarians! Our naked and savage ancestors
sacked and raped the Civilized World. Somehow we gain this
strange  historic-geographic dream that ‘our people were in
‘Western Europe starting with the Renaissance, Before that ‘cur’
people were in Rome building great roads. Before that ‘our’
people were in Greece, not as the large group of slaves, of course,
but sitting around the temples calcuiating the shape and size of
the earth. The Toreh of Civilization just followead us about the map,
didn’t it? How incredibly naive, yat | insist this is the smotionai-
inteflectual impressics that ‘somehow’ our American cultuze
passas to its young.

This is a pelernic with a purpese. If any readers share, even in
ngs or have others they wish 10 raise, please
write to me so that we can consider further action. For instance, if
encugh support develaps, we can petition our Association to
commission a study group leading to missionary work among the
nation's school systems. Perhaps the International Geographical
Union or the appropriate agencies of the United Nations coutd be
enlisted. Whatever you suggest.

This article was first published in 1965, in ‘Crisis’ Yoi.2 No.8.
Sadly. there was no response to the article. Bunge feels that there
has been litle change in American geography teaching since that
fime. Eds.

An sppreciation

Out of William Bunges Pha Ihesis came the work Theoretical Geograpty’, & b

nt aHempt to re-interprel gaegraphy, particularly human gespraphy, as spatial science.

This innovative werk was not published in the USA at the time, prabably because ol its originality; instead it was published as the first paper in Series C: Stodias in

Gi ehy: General and Math
Bunge's repulation as an original and crestive Ihinker was firmly established
However, as ‘Racism in Geography

i Geography'al The Aaysl University of Lund, Swaden. This appearad in 1952, and by the time of the secand, revised version in 1966

siralas, his werk had already moved beyond spatial science to 3 mere radical pogition. The situztion in the USA at the lime — the

Civil Rights Movement; Aaca riots; the Vietnam War — Ied hi iscipli i q i
B 3 _ im away from conventional approsches to the discipline. He believed at the tirne that it was a gacgraphers @
1 explore and map. We read 1o explore snd maep not "Darkest Africa’, he arguea, dut ‘Darkesl Americs’. He began to work in Fizgerald an ianer city area nqmum_moﬂnﬁﬁmm””

sl up Em.._umcd.: Geograghical Expedition’ and wrole Fi
1his conzains disiribution maps antitted ‘rat bitten babieg

trgeraid. Geograply of 2 Aevelution', (Schenkman, Cambridge, Mass 1971). Essentially a radical hurnanist wark,
- ', 'ral sitings’ '
Gwendalyn Warren, with whom Hunga warked in Detroit, illuglrates the harsh so H
human cansequences of structural inequality, and leads us to guestion the vali
By 1971 Bunge had besn sacked {rom nis Laaching past at Wayna State Uni i

lacerating sois’ {with & high contem of broken glass and sham ma
of ecanomic precesses st work in the USA. Her work gives insighl into the

dity of the Amarican Drearr.

views, and claims that he was forced out af the USA into Canada, Mz feels thal he is
house with a sign out front calleg FREEDOM'. He asks us 1o add to this appreciation of his work “CIGE

dly for in lectures. He is ademant thal he wes sacked Tar hig political

cky to be alive. He writas in parsenal correspondence This place is ona hig prisan

il he publishing more articles i the Tuture by rapressed American

::m:mnaﬂ mmomanunmqm for which they pay such a price’. We shalt do our best to henour this commitment.
unges own work remeins exciting and controversial; he detiberately blura tha distincion betwean emoticn and ecadamisism, argui i
. bl . 3 ing strongly {J
Nugiear War Atlzs: s0e p.39 issus ¥ of thig jourral) thal to divorce acadamic work from sense and fesling is inhumane. ouine ol {fur examele in e

m Hunge can be contacted at The Society for Human Expleration, 15 Aue Sacre Cour, Arthabaska, Quebec, Q8P Y.
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83.2%
11.7%

1.6%
3.0%

6.5%%
1980: There were 19.7

3.5 million Latinos below i
Bureau of the Census, Aug., 1881,

Based on the 1980 census, the U1, population was:
White
Black
8% American Indian
Asian Arnerican
Other
TOTAL
Lating

on Whites, 8.6 million Biacks and
8 poverty leval.

-

184,340,790
26,188.218
1,418,195
3,500,638
6,756,986
226,504,825
14,605,883

Black/White Income Gap

In 19853, according 1o the Cansus Buraau, the median income of
Black families was 56% of that of Whites. That figure dic not
change appreciably untii 1964. Between 1964 and 1969, the
median income of Blacks rose to 83% of Whites’ income. Since
then, the gap has widened steadity, and the most recent census
tabulations show the ratio at 57%.

New York Times, 26817

Earnings

The gap between earnings of White and Black professionals is as
wide as ever. According to a recent Nationai Urban League study,
57% of white professional and middle class families earned aver
515,000 & year in 1977 compared to 30% of Blacks in the same
category, This 27% gap is down only one percent since 1967

U.S. Commision on Civit Rights. Spring, 7987

"Higher Incame % White % Black and Other
Accountants 91.6 84
Stock Brokers 56.7 3.3
Engineers 83.7 8.3
Lawyers and Judges 474 6
Lower Income
Assemblers 842 5.8
Laundry and

Dry Cleaning Operators 751 249
Packars and Wrappers 80.8 19.2
Cleaners and Servants 48.0 24.0
LS Dept. of Labor, 1580

Black Unemployment

Sovernment figures show Black uremplaymment having hit 16.2%.
thie' highest since Washington began compiling such data in 1972,
The rate for Black and other minority teenagers Mt a record 45.7%.
LS. News and World Report, 14981

a5 many Blacks were jobless in 1978 as in 1968,

ork Times, 301279

Youth Unempioyment and Education_.

1979: Black dropouts were twice as likety as White dropouts to be
unemployed, 32% versus 16%. Black high schaal graduates were
aver two-and-one-half times as likely as White graduates to face
unemployment, While additional schooling partially offsets unem-
ployment difficulties, it does not have the same impact for Blacks
as for Whites.

U.S. Depr. of Education, 1981

Black Expulsions and Suspensions

Black students comprise 16% of public scheol enroiment, but
accaunted for 29% of suspensions, 27% af expulsions and 29% of
all corporal punishment cases.
U.S. Depr. af Education, 1987

Supreme Court

Mast werkers at the Supreme Court are White and male, with a
token forge of Blacks dlustered at the lower levels of employment.
Each of the 9 Justices has 2 messenger 1o run errands: aff but 7 of
these are Black, Of the 8courtroom attendante {pages), 3are
Black.

Mew York Times, 11/4876

Police Brutality.

Tre police use of excassive force and paricularly deadly force is a
rmajar problem in minority communities across the nation ... the
use of excessive force and abusive authority by police has
become 2 national problerm. Records show that many police
abuses are, in reality, actuai criminal offences. Evidence also
suggests that police abuse of minority citizens comes close to
being an organized practice within some departments .. babwveen
1950 and 1973, blacks represented appraximately 45 per cent of
mare than 6,000 kilings by policernen .. Hispanics were rmost
probabiy counted as Whites in fhese statistics.”

National Minority Advisory Council en Criminal Justice, 1980

The U_S.A. is clearly a racist society. For
information about Britain, see pages
26-29

DIBCUSSION
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Sentenced by Race

According to the Sourcabook of Criminal, Justice Statistics,
Whites receive an average sentence of 53 months far the federat
offence of asseuit. Minorities, however, recaive an average of
85 months for the same offence.

Death Penalty by Race

A detailed study of homicides in Fiorida ovar the period 1973-1977
showed that the taking of a Black Iife, even by another Black, was
one-tenth as likely 1o be punished by death as the taking of a
White iife. Ye, a Black who took a white life was five times as fikety
to receive the death penalty as a White doing the same thing,
National Minority Advisory Council on Criminal Justice, 1980

Of 385 persons on death row in the U.S., 87% were in Sauthern
prisons and half were Black, although Blacks comprise Jess than
% of the Scuth's population.

An earlier study found that 45% of the death row inmates were
Blacks who killed Whites; 5% were Blacks wha killed Blacks; and
50% were Whites who killed Whites. No White person had been
sentenced to death for killing a Biack despite the fact that almost
as many Whites had been arrested for killing Biacks (4%} as had
Blacks for killing Whites [634).

New Yorx Times, 141178

Mortality Rate

1978: BLACK WOMEN die in childhirth at a rate almost four times
that of White women. Black women lack prenatal care at a rate
twice that of White wormen.

Chitdren’s Defense Fund, 1980

DISEASE AND DEATH — Minorities compared to White are
3 times as likely to die of hypertension; 4 times as likely to die of
kidnay problems; 2 times as fikely to die of diabetes; and & times
as likely to die of tuberculosis.

Civil Rights Digest, Fall, 1977

State of Minority Heaith

INDIAN. MALNUTRITION — & should be remembered that
disease, malnutrition and obesity were foreign to the aboriginal
Indiar, Today most eiderly indians are affacted by these prob-
lems, with malnutrition heading the fist.

Insights on Minority Elderly, 1977

BLACK CHILD MALNUTRITION — 32.7% of all Slack children
suffer from malnutritional deficiencies compared to 14.6% of all
White children,

Civil Rights Digest, Fall, 1877

BLACKS IN STEEL INDIUSTRY — Lung and respiratary cancers are

high among coke oven workers, where 90% of the workers are
Black.

JOB RISK: BLACKS are placed in the most dangerous jabs, and
face & 37% grester chance of suffering an cccupational injury and
20% greater chance of dying from job-related injuries,

Jet Magazine, 20:12/79

Life Expectancy

NAVAJO MEN: Life expectancy for men on the Navajo reserva-
tion is 44 years cornpared with 67 naticnally.
New York Times, 22479

Infant Mortality

NAVAJOS: The infant martality rate on the Navajo reservation js
8% compared 10 a national rate of 2%,
New York Times, 27479

Children’'s Death Rate

The INDIAN SUICIDE rate is twice the national average. On some
reservations, it is Sor 6 imes the national average, with rates
tending to be highest among young people,

New York Times, 27/10/80

Black Aged

1979: There was 1 Biack dogtor for every 728 Slack persons,
compared to 1 White doctor for every 484 White persons.
Children’s Deferse Fund, 1980

Qnly 3% of private, govemment-subsidised housing is inhabited
by the Black eiderly, though 8% of the eiderly population is Black.
National Center or Black Aged. 1977

Discrimination in Housing

Rental audits conducted at some 40 randomly selected apartment
complex and private rental sites in urban and suburban areas of
Summit County found that prospective Black renters can expect to
encounter racial discrimination 3 out of every 5 times they apply
for nousing.

Trends in Housing, Aug.. 1981

Navajo Housing

More than 82% of the homes on the Navajao reservation do not
have indoor piumbing and 80% are without water and sewer
facilities.

New York Tirmes, 27/4/79

NY.C

Although the overall number of substandard rertal vnits has
decfined, the percentage occupied by Blacks has risen. 7.5% of
Black households live in housing units which fack fac ties,
compared to 1.7% of White households.

New York Urban League, 7987

Television Writers

There are 65 Black writers belonging to the 4,410-member Wiriters
GuildWest. Almost 80% of all Black comedy shows an TV were
written by Whites, ABC's highly profitable “Roots” series had no
Black wiiters in its production and reportedly anly one Black
director for one segment.

Black Enterprise, June, 1978

William Bunge 7983

“American Blacks are facing an ongoing process of genocide. The infant martality rate for American black babies is
higher than fifty seven percent of the worlds nations. Hardem’s 4.3% Is typical and is as high as the rate in
El Salvador. The ghettos are third waorld regions in the midst of a nation teeming with iwary yachts
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Wetl, the kind of neighboumicod it was, you had piles of kids. The
housa had two bedrooms and an attic for sleeping, and you had
to go outside and upstairs to get to the attic. There were eleven
people, my mother, my father and my grandfather alt living in that
house.

The whole neighbourhood was infested with rats, and not one
hause within btocks of there on either side had a rat wall. And that
is where | got my thing about rats. | was ten, in fifth grace,

When you move into a new house, they usually palnt the house,
cut the grass. We really thought we were getting into something
big. We had just moved from Ruesdale which is down clase to
Van Dyke where all the bums and everything else was living, so
we were supposed ta be stepping up in class, cleser to the white
side and further west than we wera, We knaw we would be
crowded but it was bigger than the house we had just moved
from, And the school was not far out and it was fucky for that
because we had been used to walking twelve blocks to school, So
we moved in.

And we used to have mice, iktle bitty mice. | was really freaked out
Lry the: fittte arimals but they did not bother me that much. | could still
sieep and eat and come into the fouse. it happened about sik months
laler. These mice matured into rats. | guess the rats just ate off the
mice, & all just changed cvemight in the whole neighbourhooa. The
whole place was infestec. And these were rot those litle rats, the kind
you see in encyciopedias. Water rats: eight inch bodies and efeven
inch tails; those were the kind of monkies living over there, We had a
lot of cats hanging around thers and you could see the cats and the
rats fighting; on the curb, on the frort porch, in the street. f you are
siting down at the table eating, do not um your head to look at the TV
— the rats would be on the table. They would leap up off the floor,
omto the chair and onto the table and grab a piece of meat and run and
jump back down. And they wauld not run and hide with that meat.
They would lock at you and eat your dinner st your foot. The first e
wa had a TV, we would sit in the Fving room and we would sit on the
floor and took at Bonanza when it first came on and all the kids in the
reighbourhood used to come down and we used to be sitting around
scooping the box and these bad boys — you used to put your hand
down on the floor because we did not have any fumiture but we had a
carpet which we thought was coof — you wouid find somebody
sitting on your hand. And here is this rat, weighing a good four or five
pounds sitting right there like a like puppy. a litte German Shepherd
puppY.

Me and my sisters, Sharon, Minnie and Jeralding, and rmy two
brothers stayed upstairs. And my mother, father, grandfather and two
clder sisters stayed downstairs, and we used to have ta go cutside and
up the back stzirs to get 10 bed. ! mean, getling up those steps. The
monkies used 1o sit on the top of the steps and when they were mice
you could just take a broom and bam & and they would run, but thay
dit not da that any more. They would just look at you, And there was

nat any stlomping your feet and making them go away bacause they
would not go. .

'Rat Walis on Bewick

An Autobiography

Gwendolyn Warren
. Feminist and Folk Geographer, Santa Cruz

When you used to go to sleep at night you could hear them.
And that was one of the reasans that all the Warren kids used to
pee in the bed because we didn’t go down those stairs to go 1o the
bathroom, because when you put your foot on the foor, they
were there. We used to sieep four in the bed sometimes instead of
sfeeping in different beds to protect each other. They used to get
up on the bed. My sister got bit in the ear and { have a scar on my
side, They would get in your bed at night and they Bite you to eat
meat. The heaviest exparience i ever had with a rat was once was
sick. But | never went upstairs by myself. Whenever anyone gise
decided to go 10 bed, that was when | went to bed. My mother
waorked midnights se if Melvin went out to a party, Sharon and |
would be by ourselves and we would just sit in the living room
with all the lights on in chairs with our feet drawa up. We had to sit
in hard back chairs, We could not sit in cushion chairs because the
rats wouid fay babies in the cushions of the couch and we were
really terrified of thern. This time, 1 got sick and } was going to go
upstairs to bed. | just could not sit up. Sc | went upstairs, got into
bed and it was reslly comfortable; ! werit 1o sleep and for some
reason | woke up, end to this day | do not know what woke me up,
but when | work up he was looking me dead in the face. Just like
this close,

| just freaked, completely, | jumped up and | was walking
backwards off the end of the bed shaking my head saving, This
ain't happening’, and 1 went off the end of the bed, backwards, and
hit my head an the comer of the dresser with the whole impact of
my body falling backwards on that dresser, on the edge of it, but
da you know | did nat feel it til} the next day. Because by the time |
hit the fioor, | bounced; | was up and running and { jumped in
Sharon’s bed and she told me to get up, that | couldn’t sleep in her
bed and | said i @ whisper, "There are rats in my bed, QK?' She
said, ‘No,” So ! slept on top of the chest of drawers that night,

I Black neighbourhoods, it is much different with kids playing
toyether than it is in white neighbourhoods. The feeling is
different. | went to schoal with white kids in eiermentary school but
it was not the same. Every Black was sisters and brothers. We had
something in comman. At seven o'clock, we would be up and on
the strest sitting on the cormer on the stare stand. Everybady was
ihere. And everyone was leaving for the same reason. You had to
get out of the house because they were going to start arguing.
You did not want to stay there because all you wanted to do was
get your clothes and beat the rats out of the door. You knew you
were not going to eat any breakfast. No need 1o hang around for
that. We used to all get together on Jack's store step and paol cur
meney and go in and get potato chips. And then we used to go
over 1o the baseball fieid where we used to play baseball. Evary
surmmier, Parks and Recs would bring people cut wha would be
nice to you and give you ping peng balls but make you leave your
coats there in exchange for it, or your shoes or something very
villuable = all you had in the world —in case you lose their ittle
dinky thing.

DISCUSSION
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Af night, we staved outside. And we did nat play sround the house
Ifke some Kidts play hide and seek around the house, When you do not
have a rat wall, you do not play hide and seek around the house. You
play around the cars or around the frees iz do ot get too dose to the
house because at night the rats come out. And they would walk up
and dovn the steps, just like lithe people, and just do their thing. in fact,
Tt was their house. At night, we used 1o ga on Cliford hunts. Cliford is
what we called owr rets — Cliford. That was just our family name for
them. Everybody gave their own rats a name. The Richardsons, who
used o Jive down the street from us, used to call their rats, The Jones,
Yeu know about the Jones having more than you have got; well,
evary time you used to get something, the rats wauld take it. ff you had
food, they would eat it f you had clothes, do net hang it up in the
doser because they would tear paper, put it in the pockets and the
lining and hawve thefr babies in them in two weeles. S0 we used to hang
our coats out on the front porch. And your shoes; when you wake up
in the moming and have left your shoes beside your bed, first thing
you do before you put tham on, you throw them at the wall and i
there is anything in them they will run out and several imes you bang
them against the wall and a rat or somebody carne out of your shoe.

So we used 1o go Cliford hunting. And we would only do this when
everyane was at home, like my brothers and sisters. {And my rmother
is terrified of rats, too. | think this is why she has two jobs. That is not
the real reason, but it would help.} The rats used to stay in the kitchen
and the back porch so if you go into the refrigerator the rats would be
in there. We had an old refrigerator and the door would not ciose right
The food cabinets we had on the back porch, they would ghaw holes
in the wood, They would crawd up in there and eat the flour, sugar and
potatoes. They would just eat everything. So we used to go on hunts
at night. We would go inte the kitchen and everyane would get a
broom, map, shovel, baseball hat, and sorme people would get u on
the stove, on the sink, up on the refrigerstar, chairs; then voi: would
cut the light out And you would leave it off for about ten minutes and
you put some bread on the floor and they would come out, and then
somebody would click on the switch and just go to war, And we used
10 sweep up at least seven or eight big rats every sight, thatyvou had to
shovel up with a shovel, There was not any sweeping them up on a
iece of cardboard and you could not flush thern down the teilet. They
were the kind you shrew out in the alley. Ang in the bathroom, they
would get up on the toilet and be crawling around the edge of the tub
and they waould fall over and if there were water in the tub, vou used to
see dead rats around there sometimes: Just sick stuff like that

I do not like rats, specifically. Also, | do not like cats. | can look 2t a cat
and ) will not really have nightmares about it, but | can not stand it
when they come near me. The cats and the rats used to be fighting.
And you would see cats walking down the street with rat hairs in their
mouths. You could see cals stalking rats in vacant lots. And you could
see them just rip them to pieces, § he could beat him. He could nat
beat hirm if & cat went up to a pack of rats. He would get
whopped. Cats never came around the alleys because 5% were
100 heavy around there. The alleys were 'rat domairy, and the cats did
not go in there,

The only thing that cou!d put a rat down was a dog, There must
have been thirty Germman Shepherds in that neighbaurhood. Black
folks love German Shepherds and Great Danes and Doberman
PFinschers, We had two German Shepherds. They used to chase
the rats. If a dog caught a rat, he would not eat him, He would kil
him and ieave him there. But a cat would sit there like a fittle nasty
varmit and have blood dripping all over the place, which was
really gross when you tred to eat. On Ruesdate, the place we
moved from, we did not have any rats, but they had cats, thirty,
farty cats in the backyard at night sunning wild. They used 1o jump
on kids. If your windows were open, they just went all in your
house, in the cabinets. If you had babies” milk, they realiy would
go after it. They would lick babies in the face. They are really nasty
animats. i .

Everybody loved dogs. If there were dogs around, the cats angd
the rats wouid not be in too much control becauss if you had a big
dog he could keep the rats a1 least away from your bed.

t can honesthy say that even though we had lived in places that
were smaller than Bewick, where the school was much farther, |
can not say | have ever lived in a place where | was hungrier than
Bewick, or that | was more raggedier than on Bewick 1 used 1o
wear snow pants to school. it is summertime, June, and we are
hepping alang in snow pants, galoshes, boots, and it got to be
such a pattern, ali the kids would do it; the teacher used to ask,
‘Won't you take off your snow pants? Won't you take off your
boots?’ but pretty soon she just got the hint that you did nat have
anything else on, so don’t be asking to take it off, We did not have
any other clothes.

They did not have hot luriches in school. You couid bring your
lunch and eat in the lunch room, but since we did not have any
food, what we used to do, we use to tell them we were going
hema to eat lunch and then we used to go home and sit up and
lock at TV for the forty minudes and then go back to school.
Everyone was atways sick because we were not eating anything.
You did not eat breakfast, and you did not eat lunch. You probably
ate one meal a day, usually that was comprised of balaney and
bread, or beans and com bread. But that was the basic meal.

| have stolen from the store one time in my whole life. That was
when | was living on Fairview, down near Southeastem. It was a
pretiy nice house; it was really super crowded but it was warm.
When you talk about a ‘pretty good house’ in the ghetto, you
mean one that is solid. If they put storm windows in and the
cailing was pot falling in, regardless of what calor it was or how it
was built, it was a nice house if it was warm. it was a pratty nice
house, but we were really hungry, We were going to Lowbridge
Elementary School which is an almost all white eiementary
school. We were bungry. God knows we were hungry. So my
sisters, Minnie and Sharon, they used to go to the store and steal
Bananas and Hostess Twinkies during lench time and take them
home and eat them for lunch. It really gets bad every tme some
one eise cops off of you and you ask for divs and they do not want
1o give you any and they give you a lot of mouth service. Because
you ware hungry too and you just did not feel like begging. So this
tirme, | was going to get my own Hostess Twinkies, | am really
afraid on the inside, and ! put those Hostess Twinkies under my
ceat and | got to the door and the dude picked me up, just lifted
me up off the ground — "DROP THAT HOSTESS TWINKIE!' |
pissed al} over myself. ‘Don’t put me in jail. Don't put me in jail.
Don't put me in jail.” | just started crying and Minnie and Sharon
who were also in the slore at the same time, pilfering, said ‘Let my
sister go.” "All right, I'f let you go, but 1 don‘t ever want 1o see you
back in this store agair.’ (] thought then that this dede was letting
me off for murder for free.) ‘i | ever see you on Mack again, I call
the police.” ¥'m six, you know? He just blew my whole tife so | ran
home crying. | was really shook up and from that day on | have
never stofen anything from the store, Not that | did not want 1o
and not that a!l my buddies do not, and not that | see anything
wrang with i1, but basically, I'm a chicken,

In elementary school, everybody is copping foad. And then they
st with things like a yo yo, hoota hoops, jacks, Youw want to play
with them. Then when you get to junior high schoof, you are stift
wearing your brather's pants and you are a girl; you start going
out to department stores and copping skirts. Nothing expengive. |
have friends that go there and steal undenwear. They do not have
any. When you are in high schoo! then yau start stealing
fashionable clothes. By the time you get to college, you are a
professional. It starts with stealing food and as you get mare
sacialized it goes with social needs. Pretty soon, you are copping
cars. Take the gid for a spin on the weekand.
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I moved from the East Side whan | was eleven. We used te run
in packs on tha:Eaut Side. Life was more dangerous or the East
Side, Wheh ..3. rbther tald us we were maving io tha <<w3 Side
of Datrplt,we thought we were moving to Bicomfield Hiits. Even
nisw; thethirigs that people do to people to meet thair needs on
tha ?g‘mmnw_.w.:oﬂ like the East Side. it was fike a jungle on the

ot Slde. 12th and Dexter still is not as heavy as Mack and
Canfigld. You get down there on the East Side on Warren and
Canfietd and Iroquois, people are heavy; they were deep. They
were doing some stuff you wouid not believe. We had a patent

ing for the police.

n.._s.__w kept Sww_:m into bigger houses, and we had less kids
because everybody was growing up. But when we had so many
kids, we could eniy live in small places because we could not
afford any more. We were living on East Grand Boulevard. And
we were up in class. They have now converted it into a
convalescent home, but it was really a huge, nice, out of sight,
pad. Of course, we could not foot the bills and that was when we
started our panics. And a panic is, one, no food in the house,
absolutely none. We used to eat corn bread for dinner, We could
take a dollar and buy two packs of beans, a package of corn bread
and a stick of margarine and feed the whote family. One dollar bi
We used to live like that, seven dollars 2 week. We could survive;
it had just gotten down 10 that. We had a little gang geing around
there and it was a lot of the kids from the old reighbourhood. |
was seven. Those were hard times. We were not eating anything.
And you did not get dressed up to go anywhere. My brother,
Martin, was fifteen and never had a bike and that is when he went
out and copped him a bike because he wanted to ride one. He did
not even know how to ride.

This tady who lived right next door 1o us had this Great Dane.
She was white. And she used to serve her Grest Dane ground
beef. We were waiching her go to the store, go to the meat
counter, get this food, take it horne, cook it and give it 1o her dog.
And what we used to do, while one person entertained her dog,
the other would steal her food. And we used to eat fike that. And
we never saw anything like that on the West Side. You did not
even talk about it either because once you moved from the East
Side, you hardly ever mentioned you were from the £ast Side of
Detroit Because the Black people would say, “You from the sticks,
huh?” Because they knew what the deal was — the jungie.

| was talking to 2 white graduate of Michigan State University
and she was telling about how she was just harrified when she
first went to State and she had to figure out what kind of classes
she was going 10 take and what she was supposed to do about
her program. She just did not know what she was to de, And she
really wished her paremts were there to help har through and get
her registered and talk to her academic adviser about her career. |
remember when { was in the first grade, Sharon registered me in
school; Lwas in 1 (b} and she was in 1 (a), nine months older than
me, and my mother, my older braihers or sisters never registered
me in school since then. We moved about every six months and
every time we went 1o a new schodl, | filled out ali my own forms
and my parents never put me in school. | put my ownself in
schoal. Even registration this semester at State, | knew kids whose
parents were up there, And | 'was saying, "Wow! Talk about lame.’
! can not imagine it! Ok my God; it is just mind biowing! Black
little kids just go through all the formalities by themselves, even
picking up your records.

There was one thing about living on the East Side that | did not
encounter on the West Side and that was the distance between
houses and school. When we lived on Bewick, the elemeantary
school was only two blacks away, which was cool. When | went o
Foch, that was a good two miles and we used to walk in the rain,
in the dead winter time; we used 1o wear this littie jacket and we
used 1o put two shorts on, your brother's socks and gym shoes,
and we used to walk down Warren 1o school. My Godg, them was
the days.

And you went to school because it was atways warm there, |
never skipped school when | was on the East Side.

The rats, the hunger and the cold; the naturai slements — those
wera the monkies. Not the pecpie. Everything that was gaing on,
¥ou knew what was happening. Whaever kifled Jack, who was
running the party store on the corner, you knew his cider brother,
You knew the dude. And you knew he did it. You knew he was

probably going to do it. You knew who ripped off the hardware
stora, When Reggie Harden® and all of tiem used to be down
Sncokier's Pool Room and everyong was pulling out forty-fives
and shooling each other, the pocl sharks used to come down
there and set each other up; me and Sharen used to wait outside
the pool room door cause my brother, Walter, used ta be in there
alt the time. It did not bother me.

We used to walk down the street and we knew everybody,
Everybody was sormebody else’s older brother or younger brother
whom you went 1o school with, | was not afraid of crime at all.
Especially if you are a kid with a large family. You do not fear
anything. | had too many older brothers and sisters to say
anything. | was the youngest of eleven kids. They would not
necessarily protect me but nobody elsa krew that. Ag a matter of
fact, they never did help me in a fight Sharan let me get beat up
onee.

Peaple in the suburbs are looking at wiat is happening in crime
as the outcome of this situation. They are not looking at the
causes of the situation, And if you are in the situation, you know it
makes you do certain things. One of the heaviest things was when
we were living on Bewick and Walter got sentenced to go to
Jacksan {State Prison). But | understood why he did it. | was living
there. By that time, there were all those kids, and my two older
sisters had kids; Walter was married and had a child; my mother
had had a heart attack and was at home and father had run off
some place and Walter was the oldest man in the house at
seventeen. He had dropped out of school at thirteen, He could not
get a job. Three weeks befare then, Sharen, me and Melvin had
just got out of the Aeceiving Hospital suffering from malnutrition.
What was he going to to? He went out and he stole to get scme,
Cause we did nat know he had stole — right? And he came home
ane night and this guy just came watking in the door smiling, like 2
Chester cat. We wondered "'What's the deaf?’ And he
marching in with grocerigs. Bags, and bags, and bags. And | think
that within two days we must have eaten half of what he had
beught. It was just the fear that it was going to ge away. And we
just started eating and everybody's jaws were bulging, "What eise
you got over there?’ | swear it. We just started eating. Melvin was
in junior high school and Walter bought fim a suit and we really
dug Melvin's grey suit because Melvin never had z suit before.
And we used to ge up and down the street and tell ali our friends
how eoai our brother was because he had a suit. And Minnie was
going 1o be in the play, and she was a cheer feadar, and she was
waorking in Chet’s, the ice ¢rearn place, and she wanted to go to
college. And Walter bought her some clothes so that she could ge
to school and be dignified.* Because at that time there were about
twenty percent Black at Southeastern and the rest were white and
these whites came from the suburbs some place because they
woutd drive up in thedr new cars ard all their pretty clothes and
the Black folks would be coming off af Warren and Shoemaxer

*Professionsl baskettall player with criminal convictinng well kngwn around Detroit.

Waller Warren served time for armed robbary at Jackson Slate Prison in Michigen for
many years slerting when he wos seventger.
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and Mack; all of them off of the weifare roles, and they put them
ail in the same schoal. And at that point we wanted to get in tight
and do things and you could not do it because you were 100
raggedy, and you probably smelled bad because you had not had
a bath because you had no water. Those wera some of the heavy
experiences of going to school. Everyone used to talk about your
appearance.

! always had ring worm from not washing my face. And, of
course, they tell you, you can wash your face in cold water. | do
not particularly cara far cold water. And if the water happened to
be cut off we used to go to the park, to the city park, with buckets
at night. Me and Sharon had a little water pail and would gotothe
fountain and fill them up with water so we would have water to
drink in the house. That was in the heart of the city.

The thing that we used to say &l the tme was, ‘We may not be
35 smart as white folks.” We used to believe that, you know — "We
might not be as smart as them, and we might not drink as good
and live in the best place, but we can beat their ass.’ The thing that
kept us going was that we were madder than Hell. Just mad, Ten
of us could beat an army of them, because we had just that much
hate built up. You knew that physically you could beat thern. They
told you mentally that you could not do it but there was one thing
they could not lie about and that was that the hate inside your fist
could brezk & damn jaw and you knew it. And they feared yvou for
that.

The thing that kept you going was the whole thing of survival,
Everyone just wanted to survive. And people did it in a whole lot
of ways. A lot of people who wantad to survive took the man's
road. They went to working for the man. Not in terms of
becoming teachers and getting a college job, but | mean in terms
of pushing dope, numbers. They were still getting over, They were
trying like Hell. That was the only way they knew how, It is not
their fault as far as | am concerned. ifthey are not aware of what is
happening now we can telf them, run it on them, and they can
charige their ways, but right then it came down, ‘I'm going to eat
because I'm going to deal in the numbers. I'm going to make me
sorme bread,

You had other things, the ‘eligible young bachelor. All right, in
the White community he may be the guy with a col ge education
with the mdst prominent future, righi? “The eligible bachelor in
the Black community is the guy who has got him a gig at the
factory. Not a post man, nat a stare clerk, not a coliege student,
but a guy wio has got a gig at the factory and you know damn
well fe is going to get a check every Frictay, Every girl, from the
age of fifteen on up; they hawik Rim, you know, And you survive
by getting married at the age of sixteen so ¥ou can leave your
family so your parents do not have 10 support you but your
husband does. And that is how you start and vou fust keep going.
Every sister I've got, got married like that.

We had z lot of things geing for us that we enjoyed. One of the
heaviest parts of living at home on Bewick was when you used to
walk down the street about twelve o'clock at night and it is reatly
Black outside, so you cen not really see the dift, everybody is
sitiing on their from poreh and fram one end of the block to the
other end of the block everyone is singing. That was the beauty,

Little kids used 1o walk down the streat harmonizing. Just like an
opera, the wheie piace was lit up with sound. That was the thing.
That was the part | really dug about it, the music. Because i tharg
was not a radio geing or a record player going, in this one dlock
there must have been sixteen singing groups, just the neighbour-
hood kids and everybody wouid try and out sing each other, And
they would rehearse and they would practice and then they would
go show off by walking from one end of the corner of the black to
the other, just singing. And they would dress up and put on their
best clothes and walk down the streat and sing. And it was cool, It
was cool. 2 was really cool.

Qn the main drags, like Warren, you had to be older ta hang out
on them. You had to reach a little more maturity 10 be accepted
out there. But when yau were beiow sixteen, you hung out an the
side streets. But when you got 1o a certain age, you were cool
enough to get cut there, and when you got out there, You were
somebody, | mean you were not anybody to the warld, but yvou
were somebady to us. We had a lot of idals. Of course, all of them
are in jail now, but we had a iot of idols,

As far as the Warrens are concerned, we got over, It tickles ma,
cause | think we got over too. | do. We are all patting each other on
the back. But the thing that got us through it all wes that we stood
together, maybe not as a whale total cammunity, but as a family
we did, and the thing that kept us together was the mother,
natrally. She kept us together. { arn not going to holler any
Horatie Alger, because: it did not happen like that, Everyone in my
family got over because they were dealing like Hell. They did their
time: they served frarn dope pushing, to number rackets, to fip
off; they all did it. But they ai! said, "Logk. | know what happened
to me when [ was a kid and I'll be damned if its going to happen to
my kids. And they do not care what they do. | have come 1o
realize why my preaching Black politics to my fa just does not
work. Because they have got ene thing in mind, "My kid is not
going to go hungry, And if he has got 1o 9o to a doctor, i'm going
1o take him 1o the bast. So 1 am not going out here and fight the
man so he can kill my ass and then my child is geing to be sitting
in some orphanage home or have to live with some old relative
wha is still down there in the ghetto.’ So they prefer to live guiet
lives and work for people 1o assure their kids' future, with no risks.
They do not want to take a chance. Looking at it frorn one
perspective, it is good. It is haatthy. The kid is going w survive,
they know. But what we have got to do is figura out 2n alternative
s0 that both of them wif survive. That will be cool.

But | think the next generation of Biack kids, we will all be Elites,
because the people in the city are working. | can remember times
when brothers were halding down two jobs, one at Chrysiers and
one at Fords, and then went cut and got him a job for Kentucky
Fried Chicken delivering chicken on weekends: putting money in
the bank, or to buy a house, or to pay a doctor bill, or to be able 10
drive a mew car. Detroit has changed # lot. But | would say that the
city is the exact same for a kid living on the East Side of Detroit
now 2s it was ten or twenty years ago. | do not think that is
changed because | have been over there and there is still a family
Iiving in the house that we lived in on Bewick with no rat wall, No
rat watl.
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The Rich as a
Minority Group

Anne Simpson

Multi-cultural Education and Development Education focus on the poor. Howaevar, the dynamics of the mwz,mzas are
determined by the rich. in order to understand poverty w:..._ deprivation amongst groups at the .oam.._, national and
international levals it is necessary to examine wealth and privilege. In order to understand pewerlessness in soms groups,
it is important to focus on the ways in which power is maintained by others,

This article argues that we need to revise our thinking about minarities. ..__.___m. rich is a minority group EEn._. deserves
specific attention. An explicit economic understanding of the term “minority chmp_u: enables us to disassociate a_.__.ﬁ:_.m
from ethnicity. This reconceptualisation makes clear that “multicultural education” has developed atong the axis of
racism in Britain. If we shift from a focus on race to a consideration of power as it is ox.m_uﬁmn along other axes — class,
gender and region — we can see that a focus on rage alone is. by its very nature, divisive.

Teachers these days have a hard time fiting in all the deprived
groups they' re meant 1o tgach aboul. However, there is one group
above all others thal deserves atiention.

The rich. They are the most important minariey group of all.
Whether we are trying to understand the dynamics of deprivation,
or any other aspect of society, their aclions, ideas, assumptions—
failures and successes — are paramount. There is a plethora of
research and observation on the peor. Social science has had a
virtually patholagical interest in those who lose. It's time to stand
current advice on its head and look at those who win,

There is nothing new in this jdea. RH. Tawney wrote over 50
YEars ago:

‘A student of poverty will be wise to start much higher
upstream than the point ha (sic) wishes ta reach; that which
thoughtful rich people ¢all the problern of poverty, thoughtfui
poor people call with aqual justice, the problem of riches.”
{Tawney 1931)

It tends to be, of course, thoughtful rich people whe fund or carry
out research, write or provide textbooks. It should come as no
surprise therefore that there is very little information availabte
about this minority group.

“Multicultural education” has added to the stream of informa-
tian about the deprived under the heading 'minor
However, it only takes a guick glance down any
disadvantaged to realise that they in fact form a rmajerity of the
poputatinn. Wamen, the working class, otd people, even the Third
Warld have been presented as examples of ‘minarity groups’. The
term ‘minarity’ is now commeonty defined to mean not the few’
but those without access to power. David Hicks in his teaching
handbook on minorities quates twe definitions which make this
clear, and says himself

is imeresting to note that in neither of these definitions i
there a reference to numerical criteria. Certainly the size of a
group may have some effect on its status, but it is iack of
social, political and economic power that are the key
glerments here: in South Africa under apartheid mos! of the
popufation suffers from minority status.’ (Emphasis addad)
(Hicks 1981}

By ridding the term of its reference to numbers we are conned
into thinking that it is actually a numerical minority who are
disadvantaged. Secondly by associating the term minority with
disadvantage we forget even to look at the privileged, who do in
fact number wvery few, The New Interpationalist cpened its
editorial an minorities with the following question and answer:

“When is a minority nat a minority?
When it's a privileged elite’ NI 1283)

Someone has smelled a rat. It is clear that those who sufferfrom a
"tack of social, political and economic power’ make up the majority
of tha world's population. But the terminology masks the situation
it seeks 10 describe. it enables us 1w labour under the illusion that
there is a privileged, perhaps homogensous, mafority and a series
ci underprivilteged minorities whose deprivation can be addres-
sed in isolation from the systern within which thay are disadvan-
taged.

It must be acknowledged that the priviieged are a minority, and
one that warrants attention, In order to understand poverty and
daprivation at a local, netional or international ievel, itis necessary
1o examine wealth anc privilege. In order o understand
oowerlessnass for some. we need to ook at the means by which
power is maintained by others.

It is an extraordinary act of double-think ta confront the majority
of powerless people with the term 'minority’. It is & politically
explosive assertion and realisation that they are in fact a majority,
and that this majority is relatively oppressed, powerless and
undervalued,
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It is said that teaching about minority groups should focus on
those who are sultuerally distinet, It is cfear that tha rich of different
countries are culturatly distinct, be this in waork, leisure, family life,
vaiues or behaviour, The advantage of intraducing the rich into
the spectrum of multicultural fearning is that we start from an
explicit economic understanding. The lack of this has fatally
dogged other “multicultural” work,

With an explicit economic basis, we can disassociate culture
from ethnicity. This reconceptualisation makes ¢lear that ‘multi-
cultural” education has developed along the axis of racism in
Britain. Black resistarice has prompted a liberal white response in
the tradition of studying the disadvantaged in order to work out
how disadvantage occurs. On the issue of racism, the term
‘minority group” still sounds plain enough. It refers ta numbers.
The termn profers an implicit explanation. The numbers bully the
few. 1l is a case of democratic fyranny, based on ignorance and
prejudice. The rrain point is that the majority can get away with it
because there are more of them.

In this anatysis there is no examination of power and disadvan-
tage in reiation to class, gender, region or political outlook {or the
bengficial role that racism plays for westemn capital racism is
somehow a cultural accident). The term ‘minority group’ implicitly
asserts the homogeneity of 'white’ culture. The answer 1o the
problem of racism, therefore, can be found with the ‘positive
image’. The white majority in Britain can be persuaded to ‘respect
the culture’ of minorities, whe must be gresented in a good light.

We need to challenge the netion of a homageneous, consen-
sual white culture which is impticit in the study of ‘other groups' in
the classrcom. Looking at 'them’ presurnes that there is an ‘us’
who are ali the same. This masks inequality in Britian as surely as
it promotes a racist concept of culture, Through locking at the rich
as a minority group, we are automatically looking at the ways in
which power is exerted along several axes at once.

There is another advantage for anti-racist and development
education. Sharp contrasts are ofien pointed out between the
West and Third World. We are quite rightly told that the West has
10% of the world’s population, but controls B0% of the world's
wealth (World Bank 1980). But our understanding of ‘underde-
velopment’ becomes markedly different when we realise that in a
country like Britain B0% of the population only sees a mere 14.6%
of the wealth {Townsend 1979),

BRITAIN ¢
&
Distribution of total personal wealth 1974
Tap 1% owned 25%
5% 50%
1% 60%
Battom B0 owned 145%
(Townsand Poverty in the United Kingdom 1979)
Distribution of Assets 1976
Shares Land Houses
Top 1% 54.2% 2% B.6%
10% 89% B4.1% 37.5%
Bottomn €% 10.4% 15.9% 62.5%
[Roysl Commission and Labour Ressarch in CI5 Wealth Repoct 1960]
In Bl Salvador 2% of the population own 60% of the land.

Few people in the early Wilson years would have predicted
that in 1382 the Chaeirman of the BBC, the editor of the Times,
the Foreign Secretary, the heads of bath the foreign and Civil

services, and half the chairmen of the big four banks woylg
all be old Etonians, while the Home Secretary, the Chancelier,
the Diractor-General of the BBC, a bewy of judges and the
other two bank chairmen would come from the rival
foundation, Winchester. Such a lasting duopaly must surely
have some significance in Britain’s anatomy ... {p.428) Can
they, it might be asked, really effectively represent the other
99.5% of the people in this diverse country who went ta
neither medieval foundation? (1,127} {Anthony Sampson,
1982 p127.

How is it that a relatively small group of people, who are so
culturally distinet, own or control the greater part of industry, tand,
stocks and shares, governrent, civil service, leisure and their own
public refations argans — and yet do not make an appearance on
the schooil timetable? Whether or not we presume in advance that
the situation is inevitable, natural or even efficient, shouldn't we
know samething about them? If we are to move from the teaching
about the symptoms of poverty, to an understanding of #s causes,
then the rich are nothing short of unavoidable as a focus of
attention.

By studying the global rich we can move on from comparing
and contrasting disadvantage intemationally {is it worse 10 live in
a slum in Manchester or Nairobi?) We can lock at development as
something enjoyed by the rich of different countries — a
cosrmopalitan fayer who control the flow of resources. The four
thousand millienaires in 8ritain {Davis 1982) fali inte this group as
do the millicnaires of Africa, Asia, the Communist worid, and
North and South America, The thousands at risk of death from
hypothermia in Britain due to lack of adequate heating, do not
(Help the Aged 1984). We are talking then, about "underdevelop-
meni’ as a phenomencn co-existing in the same societies as
‘development’ — a phenomenon reflected in the skewed distriby-
tion of power and resources across the world. in studying this we
can learn about the common struggles for prosperity among the
poor of different countries — between thase linked in a global
system of impoverishment. The 20 million pecple who go hungry
in the United States [U.5. Senate report 1975) can be grouped with
the millions who go hungry elsewhere, We can acknowledge that
agribusiness makes its mark in the ‘developed’ as well as the
‘underdeveloped’ world. A Califormian wheat farmer summaed this
up in talking about the threat to business being made by tornato
companies shifting produciion to the Caribbean.

They tell farmers and farmworkers ‘You'd better straigisten out ar
we'll go to South Africa or sumewhere”.” As long as there's sormne
new area, they're going to do it . .. And sure enough they've got
everybody fighting everybody eise . . . nobody’s focused on who's
really controlling the national economy. Everyone's focused an
this little group, or even that big group. But we all have basically
the same problem. Who's doing this to us?

{Tom Stevenson, Catifornian wheat farmer quoted in Trilsterafism
ed. Holly Skiar 1980}

The standard terminolegy of development education works
2gainst these kinds of links. It trades on racism through an implied
superiority — First world/Third world; developediunder- or less-
developed. The new terminology of the Brandt report ‘North' and
‘South” still divides the world in two with similar ease and
complacency. The unmentionable lurks under the red squiggly
fine. However, is this really the mast significant division to be
made? Wouldn't we do better, for instance, to group the
empioyees of a multinational together and the employers
tagether in another, in order to faok &t underdevelopment? And
within that wauldn't we leamn a Iot about the situation by studying
the decision makers — that is, the rich? In a global economy
marked by the transnationalisation of capital and communications
it no.longer makes sense v took at nation states — or parhaps
&van, the continental spatiaf distributions so beloved of davelap-
ment studies. We need to shift to a horizontal, rather than vertical
social framework {to barow the multinationals’ own fingua franza
...} For as a Dutch trade unjonist remarked last year,

“Whilst the workers of the world are singing the interna-
tionale, the empioyers are going off and doing i {Meyen-
feldt 1833)
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INFORMATION

The information presented below is intended as only a brief
starter. For all the failings of providing a partial and fragmentary
picture this information is startfing. it ruptures the &ir of egalitarian
dernacracy in which we have been schagied. The notions of
meritocracy and  accountability become strained. Power and
decision making are concentrated n very few hands,

ANONYMITY

The upper classes in Britain have been unduly neglected in both
social research and everyday social imagery ... Popular inter-
pretations of the distribution of power in terms of 'the powvers that
be' or ‘the establishment’ have done little to destroy the
ananymity of the privileged class. {John Scott The Upper Classes
1982)

PUBLIC SCHOOLS AND OXBRIDGE

The public schools were meant to create a rather spec
nan-specialist gentieman who would hand on the British civilisa-
tion troughout the world.” ISir James Goldsmith ex-Eton, p.428,
Sampson 1982, op cit.)

"Sewior civil servants, barristers, diplomars, BBC Executives and
rnerchant bankers are preponderartly from Oxbridge.” (Sarmp-
son 1982 p.143. op cit)

‘Within the incomplete network shown above, the families of at
feast seven Governors of the Bank of England, the chairmen of
seven separate merchant banks and two clearing banks, and
some of the richest landowners and businessmen can be located.
Further elaboration of marital links lead directly 10 the Rovyal
Family ({through the Bowes Lyon, Ogiivy and Xnatchbull-
Hugessen connections} and ta the rest of the upper stratum,
Prozess of inclusion and exclusion are complex and somatimes
subtle. It is certain that vast wealth {preferably inherited), social
henours, haute bourgeois life style, public schools, elite Oxbridge
colieges, access to power, and astule marriage play their part in
gaining acceptance among the upper stratum. (Continuities in the
English financial ehte 1850-198¢ Michael Lisle-Williams 1582}

Average income in Britain is £5,300 a year. The annual cost of
sending a child 1o one of the older public schools is £4,000.
Around 2.6% of children go to public school. For the elite
professions public schooi background in the early 70°s was as
follows:

Top civil service 62%

High count and appeal judges 80%

C of E Bishops 67%

University heads and professors 33%

Directors of 40 major firms $8%

Directors of clearing banks 80%

Directors of majar insurance companias 83%

Conservative MP's 73%

Conservative cabinet 78%

Labour MP's 9%

Labour cahinet 29%

(World Bank 1980; Sampson 1982 opcit; Feld ineguatity in
Britain 1979}

The Inland Revenue on its own estimates Idses £4,000 rmillion a
vear through tax evasion (Thatcher's Britain: A Guide to the Rusns
Pluto Press 1983)

“Eton is still the chief nursery for merchant banking diplemmacy;
the Guards: and there are always shrewd and flexible Etonians
waiting in the wings to chair the BHC, or & bank, or 10 take aver the
Fareign Offica, or The Times”

(Sampson op.cit. 1980)

On Oxford and Cambriage: “There is no comparable elite”.
{Bampson op.cil. 1980)

"This book is about the people who are respansibie far running
the country .., It is not about minorities”
(Sampson op.cit. 1980)

PRLT AL
Society wedding, Mexico Ciry,

INCOME

British American Tobaeco's pre-tax profits for 1980 were £479
million. The top director's weekly pay was £2,237. The average
British BAT. employvee’'s weekly pay was £101.

{Labaur Research 1981)

Top management's average annual pay in 1980 was £21,400.
Perks such as private health insurance, company cars, public
school fees, lunch allowances, low interest loans, added ancther
E£5,178 2 year — rmore than the average annual pay for British
employess. {Labour Research 19803

The top 10% of the population owns 63% of the persanal wealth,
B9% of stocks and shares, 84.1% of the Jand and 37.5% of the
housing.

{Royal Commission on !ncome Distribution, quoted in Labour
Research 1981-82)

122 late middle-aged men control the destinies of 1.7 million
warkers through their position on the boards of Britain's major
nationalised industries.” Their average annual pay is £33,900
{Labour Research 1381}

Before tax, average earnings in 1960 wera £101,40 for men, £63.00
for wamen. Managers and Directors of the top 50 firms “earned”
£968 3 woek.

{Labour Research 1981

NEWSPAPERS

Three companies own 71% of Fleet Street's dailies and B2% of the
national Sundays, The biggest papers were launched hy the
aristocracy —when Baron Mathews took over Lord Beaverbraok's
newspaper, the Express, he donated £40,000 as a company
danation to the Tory party campaign. In 1979 over 70% of papers
recommended their readers to vote Conservative. (Labour Be-
search 1981}

LEISURE

“About 10% of Londoners went to the opera in 1382 . . . audiences
tand 1o be white, well-educated and in the professional/manage-
rial accupations. Public subsidy per Royst Opera House seat per
performance is more than weekly unemployment benefit.”
iHutchmson 1883 £pstem (983)

“Grand names have rather grand possessions and ideas and 1hat
is why | am a snob. But it isn't just grand names — it comes with 8
whale life-style, a good restaurant, a good hotel, sheets, pillows,
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Aain or shine, the ich do well. Qechy Day

tables and lamps. 1t is the chaice batween ane thing and another.
Yes | ams a snob about things of qualinyg.”
David Hicks, Interior Designer { Tarler, December/January 1984)

Advert in Tatfer magazine, Decernber 1983 “Yellow and white
diamonds ... £3,000,000."

A baby born to unskilled marwsal workers s 5 fimes more likely 1o
die in the first year of iife than a baby born to professional
workers.

1A Guide op.cit. 1983}

HOUSING

1.2 miliion people are on council house waiting lists — one
measure of hornelessness. Sighismund Berger is said tc own over
100,000 houses and fiats through 360 companies over the country,
{A Guide op cit 1983 The Guardian 18.10.83)

“We'ra normal people— we live in 2 castie O.K.~ {Princess Gina of
Liechtenstein in an interview on tv. series by Robert Lacey
Arstocrats) “5 million paople live in unfiz dweliings in Britain."
{A Guide op. cit. 1983)

HOMES

“The contents of one of the homes of the Guinnass family,
Elveden Hall in Norfalk, are to be sold by Christie’s in May and are
expeciad 1o fetch at least £2.5 million,”

{The Guardian 7.2.84)

Did you know . .,

That Mosley's most wuseful support came from Lord
mon_._om_.:wqm. proprietor of the “Daily Mail”. The Mail gave
the m.:zm_._ Fascists editorial support; the Mail's cotrespon-
dentin Rome was the channel by which £3,000 per month
tame from Mussolini to Moselay,

The fascists received finaneial support from, among others,
Lord Nuffield, the car millignaire; Lord Incheape, the
shipping magnate, and Sir A V. Roe, the aireraft manufac-
turer, Source: Daily Express 10.11 82 p8

PRACTICAL STRATEGIES

What follows are some key guestions that might provide the
framework of a classroom approach to lgarning about the rich. in
future issues we shail develop these. Plgase contact us if you're
interested in contributing ideas and materials.

{1} Whp are the rich? What do we mean by the word rich?

Smail groups brainstorm and then discuss — our j
and sterectypes about the rich.

al ideas

Distinguish between relative and absolute wealth; what is the
differance between wealth and income: i hetited, cerperate,
ragsdo-riches wealth; ownership/status, different types of
assets {land, stocks and shares).

(2) How do we find out about the rich?

Project on information gathering — What sources are thare?
How do we evaluate them? {Newspapers, magazines like
Tatler, Labour Research, inland Revenus statistics, wills,
bocks, the Diamand Commission {on distribution of waalth
-+ now abolished), interviews, urban trails through rich
areas), :

3} How do the rich ve?

Choose a case study — e.g. A family {Rockefeller, Rowntree
Ford, De Sola, Sainsbury} andfor a company {Ford, Lever,
Woolco, Coca Cola}

Work, leisure, family fife, schaols
Housing, focd, clothes, transport

Befiefs, religion, special characteristics

4} Wheare did their wealth eriginally come from?

(5) What are their links with other groups?

Who do the rich affect? In what ways? - Through their
disproporticnate use of resources; through setting the limits
for others.

Wha affects the rich? In what ways? (Trade unians, politicai
Pparties, laws, pressure groups, other rich groups, liberation
movements).

(8) How do people become rich? How do they stay rich?

Profit, inheritance, winning a game (pools), crime, farme.
Which is the most important?

Once people are rich, how do they stay rich?

Overview of project and evaluation. What else do we need to
know?
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BISCUSSION

Structural Silence:

Aborigines in Australian Geography Textbooks

John Fien

‘Apgrigines remain the worst discriminated (sic) group in
Australian society ... Maost Australians have never met an
Abaorigine There s, however, an easy assumption by the
non-Abarigine Australian that he knows all about them. The
dominant part of this so called knowledge is contemnpt.’

So read a summary of the White experience and perceptions of
Aborigines in a report prepared by the Australian Commissioner
for Cammunity Relations in 1977. Unfortunately, the situation has
changed little in the community at large over the last seven years.
This is despite widespread promulgation of guidelines for
ina! studies in schoals and the developrent of curriculum
materials. The dominant focus of these guidelines and materrals is
1he development of positive images of Aborigines and their
culiures through emphasis on:

1 the spifitual nature of Aboriginal society {land and kinship
relationships} and not the material culture of spears,
boomerangs and gynyahs:

2. the hostility and violence of the White colonists;

3. the destruction of Aberiginal society through contact with
non-Aborigines and ihrough dispossession of their Jand and
culture;

4. the geographical placement of people, events and legends in
Aboriging) studies so that the diversity of the Aboriginal
experience is highlighted;

5. the provision of models of Aboriginal success in terms of the
values of both the dominant White culture and Aboriginal
culture;

*Jdohn Fien is & leciurer in geegraphical education at Busbane College of
Advanced Education, Australia, He thanks ten of his Geagraphy Curricutum
Studies students who assisted in the survey of lower Sacondary school
textbooks used for this paper.
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6. the conternporary life of Aborigines, espech through a
structural explanation of urban poverty, the maintenance of
xinship relationships in Aboriginal urban life, examples of
self-determination and self-help, and the {ssue of land rights.

Such guidelines are an attempt to redress the many myths
sssociated with the recording of Australian histery through the
eyes of Europeans. These myths lie at the roots of racism in
Australia, They erncourage teachers and students 1o view
Australian society from ‘the other side of the frontier’ {Reynoids,
18821

Daspite the intiatives of Aboriginal leaders and anti-racist
1eachers in  Aboriginal studies, these guidelines and the
curriculum materials based upon them have had little impact in
the great majority of schools, running as they do against the
vatues of the dominant culture, Indeed, schools have been shown
lo be a place where racism is encouraged. In 1382 the
Cornmissioner for Community Relations reported:

The experience of my office in combating racial diserimina
i Austratiz during the last six years is that a great deat of the
prejudice and bigotry which leads 10 acts of diserimination s
generated in the schools of the nation. This arises from
ethnocentrism among tcachers, prejudice among students. and
1eaching muterials which are often maccuorate or biased or both’

{Grussby. 1982}
The experience of such an edutation inspired the fallowing poem:

‘At the white man's school, what are our children taught?
Are they told of the battles our people fought?
Are they told of how our people died?
Are they told why ouwr people cried?
Australia’s true history ks never read,
But the blackman keeps Tt in his head.’

|
w__
M_
|

DISCUSSION

Structural Silence

Australia’s ‘true geography’ is never read either. A ciass of ten
PGCE — equivalent students and 1 made a close reading of 64
lower secondary school geegraphy textbooks prodused in
Australia since 1970 as a basis for this anticle. We were shocked by
both the minimal coverage and the way in which Aboriginai
issues were dealt with in these books,

Qnly eight mentioned Aborigines in any way at all. Of these.
three books provided iess than 20 lines, and two other books less
than fifty lines on Aborigines, The longest reference was around
220 lines!

Macheray's {1578 term, ‘structural silence’ can be applied to the
way a minority people and their views are excluded from the
syllabusses and textbocks of the dominant culture, espaciaily
when such views are not a part of what Williams {1977) calis the
‘selective tradition’ in the curriculum. There are two insidious side
effects of structurat sitence in the curriculum. One s the
hegemonic effects on the ideas and cuitural identity of the people,
and most especially the chitdren, of a minosty group when their
culture is ignored or diminished in the official curriculum of the
school. The second is the resultant misinformation that children of
the dominant culture receive, and the foundation it provides for
racist beliefs and attitudes.

My cemments in the rest of this artcle seek to expose the
ideciogical and racist bases of the misinformation and omissicns
in the eight geography books that contain sections on Aberigines.
(But, it shoutd not be forgeiten that 56 out of the 64 bonks
surveyed did not consider Aborigines a topic worthy of study in
geography at all.} These eight books are examined in bwo groups.
Cne group of three books may be described as ideotogically
liberal, while the second group (five books) are quite racist in
effect, f not intent.

The Three Liberals

These three books, along with the five in the second group,
focused on Aborigines as inhabitants of desert lands, Not one
discusses the life of urban aborigines and the structural causes of
their poverty, or the successes of the outstation movement,
Aboriginat health and legal services and their fand councifs. Issues
related to Abprigines, mining companies and the land rights
movement are ignored, as is the donation of the beautiful Kakady
area 1o the Nationa! Estate by Aborigines after its award in a land
rights heartng. Even the book by Palmer and Frede {1980, called
Earth and Man (sicl, which devotes around 22C lines to Aborigines
and satisfies the first four of the guidelines on Abuoriginal studies
described earlier, does not give consideration to even one of these
aspects of the contemporary experience of Aborigines.

A second book, Scott's People and Change (Scatt, 1983)
contains @ mental map of Aboriginal perceptions of the Sydney
area pricr to 1788 when the first English convict camp was
established. Scott even acknowledges Aborigines as ‘Australia’s
first geographers’, but then ruins the image by noting that:

“Today. Aboriginal people living in Sydney have no memeries
of these mental maps . . . the Aborigines view of the land and
their geographic skills were lost”™ {p.16)

Scott promotes the ‘noble savage’ ethic in not explaining the
causes of the ‘lost’ (nat destrayed!) cuiture, Her benign ‘liberatism’
is evident aiso in a section of her book in which she contrasts the
perceptions of the semi-arid grasslands of New Scuth Wales heid
by tradiional Aborigines, nineteenth century squatters and
present day graziers, in a way favourable to the environmental
ethics of Aborigines. However, Scott refrains from wvalue
judgements about the squatter who said, “When | herded by
sheep over the vast plains there were no hedges or fences, There
weére no signs that Aborigines owned the land so the land was for
the taking.’ {p.1301, and thus misses an opportunity te explain the
non-material bases of Aboriginal jand rights or expose the
imposition of a materially based European system of fand
ownership on a pre-existent Aborigina! one.

The third book in this graup is Johnston’s 1980 text for the less
able gecgraphy student, Learning from Living. it devotes 94 lines
16 Aborigines, and after introducing the section with:

‘Not many Aberigines today live their raditional way of life,
Most have been influenced by white people. but we witl ook at
the way they used to live' (p.98).
proceeds with 78 lines on traditional tribal life (material ang
spiritual), and 18 on “Aborgines Today!” And those sixteen lines
conciude with the naive question:
‘Do you think the Aboriginal people should be left to live their
old way of life ar do you think they should be encouraged 10
change 10 the ways of white people? Think of the problems that
would come from either of these aiternatives’ {p.100)

The dangers of such values relativity in geography {abowt which
John Huckle {1983} has warned us) sbound in such a question,
especially with a less able class {for whom it was designed) for
whom few library resources at the appropriate reading level exist.

“‘We Aurukun people will not allow any mining at all on our land.

We will not accept any money for our Iand.
Our land is sacred to us,

We hurnt on it and have our Sacred Places on it.
We want Comalco, Billiton, Pechiney and Tipperary to leave our fand alone.

We must protect our culture.”

Signed

Donald Peinkinna— Chairman

Frank Unkaporta— Adviser {Farmer Chairman)
Eric Koovoila— Adviser (Former Chairman)
Broce Yurkaporta — Counciltor

Fred Kerindun— Coungillor (belongs to land which is majur part of southern Comalew lease)
Alberr Chevaghun — {of Norman River) — where the mining port ané retinen may wedl go

Myrtle Chevathug o (of Ina Creek) —adjacent to Albert's land
Archiewald — {a¥o of land in Cotnalee leasc)

Violet Yunkaporra— (of the Watson River--in the centre of the mining lease}

made by the Aurukun people, 6/12/75
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The Five ‘Others’

Newvartheless, the weak liberalism of Earth and Man, Pecple and
Changa and Leaming from Living sets them apart from the other
five books that mention Aborigines. oco::m exampias from such
bocks leaves something of 2 fou! taste in my mouth but doing so
doea bring their insidious, if not intenticnal, racism to the attention
of teachers and students.

Thasae five books accept unguestioningly the White invasion of
Australia and the changes brought 10 the continent and her peopie
in a8 way very similar to that described by Wright, in his analysis of
textbooks on Africa and Australia {Wright 19B3).

Conolly and Cox {1973} tefl us that along with nomadic herders,
irrigation farmers and miners, ‘tesens are also used by modern
sogigties for tourism’ {p.155) and that the Simpsen Desert of
Central Australia ‘was one of the last of the world's deserts to be
expiored . .. as recently as 1939 (p.156}. The racist arrogance of
the latter clafm is cbvious; less cbvious is the way that
“non-modern” societies are implicitly dismissad, and the notien
that the area occupied by “non-modern” people should be the
tourist playground of “modemn” people.

After explaining subsistence lifestyles through the Heyerdahls'
experiences in Fatu Hiva {1), Milliken and Courtenay {1378}
declare:

‘Some scientists have recognized different {evels of
organization of subsistence lifestyles. The simplest people live
{or lived} like the Heyerdahls — doing little more than living
off whar the country provided. Such people are often called
‘hunters and collectors™; before the Evropean settlers arrived.
the Australian Abongines were hunters and collectors.” (p.1)
Spicer etal. {1573) devote forty lines to the most miserable people
an earth” in north-west Austraiia (p,55), while Pask {1970) speaks
of the ‘only 200,000" aboriginal people living in Australia in 1788
The 200.000 figure is widely quoted, bul recent estimates place the
1778 population at ¢loser to 315,000 and maybe up to 1,200,000 —
but then as Jan Roberts (1987) notes, 200,000 conveniently saved
explaining the massacres’. The whole tone of Pask's fifty fines is
one of & pathetic people who have accapted iife in the driest and
rernotest areas. Perhaps, this is because over haif of his section on
Aborigings is a quotation frorm a patrol officer’s report in 1964
The remaining book of the five, Communities by Davey et.al.

accupance study of Richmand, New South Wates. The section |5
bereft of any of the issues refating to Aborigines in that state,
Communities does lamely acknowledge, however, that along with
the early colonial farmsteads around Richmond, the community
has ‘inherited . .. the relics of Dansk Aboriginals’ which are cared
for by the New South Wales Naticnal Parks and Wildlife Service!
What are students supposed to think about that? Or maybe, they
are pot supposed to think at alll

Conclusion

Qut of 64 textbooks surveyed, only the eight reviewed here hava
sectiong on Aborigines. The structural silence is almost deafening!
And even these eight perpetuate the misinformation and
stereotyping that sustains White cultural supremacy and racism.
Between them, they confine Aborigines to the desert margins of
the continent, caliing them ‘simple’ people and ‘the most
miserable people on earth’. In denying the sophistication of
Aberiginal history, culture and livelihood, they rob Abarigines of
their heritage and seff-esteem and non-Aboriginal Australians of
the opponunities to rise above racist stereotyping that the nation
s0 desperately requires. Given such views, | can‘t help but agree
with a colleague who lamented, These books would've been
better off not mentioning Aborigines at ail'.

Such is the position with raspect to tower secondary geagraphy
textiooks in Australia. | have not studied the range of Sooks used
in the upper secondary schocl, but a review of the syllabusses
available at this level indicates three areas of possible study
related to Aborigines,

These are:

1. Aborigines as the first
Australial{l

2. Aborigines as an urban problemil)

3. Aborigines, mining companies and land right.

stage in the sequert occupance of

Sometimes, one out of three just isn't good enough!

However, a bock is presently being written by Athol Chase, an
Anthrapologist end land rights campaigner, on the 1opic
“Abgrigines and Land’. This book s designed to redrass the lack of
suitable rescurces at the upper secondary level — but the hook is
unlikety to be avaitable unti iate 1984

(1980}, has ten lines on Aborigines — as one stage in a sequent

‘WHITE SETTLEMENT
AND AOMINISTRATION
OFFICES
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Source of map: P. Wilson (1982) Black Death: White
Hands. Allen and Unwin.
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A Guide to Further Reading

Untif the Athol Chase book is ready, students and 1eachers have
access to a range of general and specialist books on Aboriginal
issues. The maost usaful of these include:

Maddock, K. Your Land is cur Land. Penguin. 1982

Lippman, L. Genarations of Rasistance. Penguia. 1982
Reynolds, H. The Qther Side of the Frontier. Penguin. 1982
Aoberts, J. From Massacres to Mining. Dove Communications.
1981

Rowley, C. The Destruction of Aboeriginal Society. Penguin. 1976

Rowley, C. Qutcasts in White Austrafia. Penguin. 1973

Tatz, C. Race Politics in Australia. Univ. of New Engiand Press.
1979

Wilson, P. Black Death: White Handds. Allen and Unwin. 1982

New Intemationalist, Ne. 77, July 197%

Irnpartant  addresses for teachers irderested in obtaining

aboriginal views on a wide range of issues are:
1 Australian Institute of Aboriginal Studies
PO Box 553
Canberra. 2601
2 Australian Council for Overseas Aid
Research and information Service
PO Box 1562
Canberra. 2601
3 Northemn Lands Council
PO Box 3046
Darwin, 5784
Such books and sources are the most relisble guide to the
Abaoriginal perspective in Australian geography. The enormous
majority of geography textbooks certainly aren't.

NEWS

RUSSIA AND CHINA LEFT OUT

I an interview with Ron Johnston {Joumal of Geography in
Higher Education, 7, 2, 1983}, Professor .johnston decried the
‘switch off among students when he talks about something
outside of Britain. In his rote as Chairperson of the JMB syllabus
utiing over one model of
economic development and asked the JIE board how They were |
going 1o teach Russia and China. Mfe response was that they
wrate that part of the world out, leaving a syilabus without a
quarter of the worid.”

NEWS

U.S. TO LEAVE UNESCO

The Urited States has recently announced its n_mnmmmn:wfﬂc feave
UNESCO {The United Mational Educational, Scientific and Cultural
Organization). The organization, set up to prormate internaticnal
collaboration through education, science and culture, has been
accused by the U.S. State Department of politicizing virtually
averything it did, ex| ng hostility to the basic institutions of free
sacieties and losing control of its budget. In an article on the issue,
the TH.ES. notes (The Times Higher Education Supplemernt,
13.1.84) that many of the accusations levelled at UNESCG “smack
of the peranoid,” and are a response 10 LUNESCO's catl for a “new
imernational econemic order” - a “major shift of resources from
the affluent to the poor countries.”

NEWS

U.S.-STYLE Ph.Ds?

The £.3.R.C. {Economic and Social Research Council} is currantly
considering a package of proposals to shake up postgraduate
uaining In the Socisd Sciences. Among other proposals are
US-style PhDs Involving taught methods courses and a shorter
doctoral thesis modelled upon the U.S. system, Concern that
these proposals may lead to “secand-rata” work iz now leading
E.5.R.L, officers to reconsider their original proposals, with 4-year
programmes rather than 3-year ones being introduced for social
stience postgraduates.
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Teaching about Australia and New Zealand — see issue 4 for useful
lesson content

Advertisernent
The Centre for Peace Studies

The Centre provides a natienal infermation and
advice service as well as lectures and occasional
publications. It has many local, regional, and
national contacts in particular at primary, secon-
dary and teacher education levels, The Centre alse
deals with membership for the Peace Education
Network,

1t's main work at present is the curriculum
project World Studies §-13, jointly run with the
One World Trust’s World Studies Project and
financed by the Scheols Council and the Joseph
Rowntree Charitable Trust. The project is de-
veloping appreaches for teaching World Studies in
the £-13 age range, and is in contact with many
Local Education Authorities some 30 of which are
now running World Studies in-service courses.
The project’s four themes: Gelting On With
Others, Learning About Other Peoples, Under-
standing the News and The World Tomorrow
provide an important contribution to education
for peace.

A range of other activities are planned. These
include initial and in-service courses for teachers
on handling peace-related issues in the classroom,
a series of publications for teacher and classroom
nse, and a project on participatery and co-
operative learning. For further information, con-
tact:

Dy David Hicks, Director
Centre for Peace Studies, St Martin’s College
Lancaster LA1 3JD, Tel: 9524 376598
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really necessary? o

mﬂ:a:.. this racist mﬁc.‘amﬂ.o.unc:xma. on the Buimer mnn_ hcﬂ.c picket fine. Black workers went on strike for the re-instatement of a black shop steveard
who had been sacked. White workers crossed the pict~ lin= ant hurled reciat abuse. The black worker 15 holding his British passport.

BRITAIN'S TOY FACTORY — PICKETS ARRESTED

_um__mnm made ten arrests at Britain's Toy factary in Walthamstow after
80 pickets formed a Dleckade outside the main gates of the Blackhorse
Lang plant, Two of these arrested now face allegations of assaulting
police officars® (Waltham Forest Guardian 2.983),

[*Cr1 29 July 200 warkers al the Blackhorse Lane piant went on strike.
The werkars, who are mastly Asian, were protesting about the compul-
sary 58 hour week. The strikers have now returned 10 work having failed
t¢ achieve any of their dernands,

The pickets have complainad of harassmant on the picka: ling by both
management and police, After an incident in which a worker was knocked
down when a white charge hand drove straight through the picket line
The police, who had been standing nearby and had witnessed the
i.:_.umnm:__ merely told the strikers that it vwas up to them to take out z
private prosecution.

Sears
TURBAN

A Sikh youth leader clalms that he was banned from entering a ngw
wine bar in West Bromwich — because he was wearing a turbarn,

Although Dal Singh was wearing a suit and tie. he was 10ld he could not
go in because of 2 ban on any form of hats or headgaar. He now plans ¢
take the matter 10 the Commision for Racial Equality because he says thal
1he Ban is unfair, and amounts to discrimination against Sikhs: *A turban
is nat just a forrm of headgsar. It is one of the five symbols of our religion,
which are sacred to sikhs.’ )
Weast Indian Worit \Wignesday Oglober 12th 1983

BUILDING SOCIETY IN RACE BIAS HEARING

It has been alleged that the managerment of the Ealing Broadway
Uam.:nz of the Abbey Naticnal Building Society discriminated against
Agians when recruiting new staff.

The assistant manager is alleged to have said that 'these Polish and
co:mm:__m‘m_.\m people would not like (o see Asian faces behind the counter
and that ‘it was the head manager's policy not 10 ernploy non-whites’. The
statarment was made to 2 coliege lecturer who was checking up on a
17-vear old studemt Seema Khosliz who was on a work experience
scheme at the branch. It was when the lecturer asked whether or not Lhe
young girl could be employed as a cashier that the alleged conversation
tonk place.

Carivhesn Timps 43 183

FETITION AGAINST PENSIQNERS' CENTRE

Tre Lewisham Councit Development Central sub-<committe has
approved plans far the buitding of a day cantre for black pensioners

Thirty residents who live in the area petitioned Lawisham Council when
they heard about the praject. They complained that it wouid decrease the
value of their houses, increase traffic congestion, and thet it was
discrimination against whites.

._.:.m Lewisharm Council argues that there is a need far a centre for black
pensioners, because although facilities axist for the elderly i the area,
black pecple tend not to use them. This may be because of hostility
towards black people.

The Carbbean Timas, 16.9.81

QUALIFICATIONS

78% of white men with degrea standard qualilications are in profession-
al and managerial jobs: 3i% of Asian and Afro-Caribbean men with
degree standard qualifications are in these jobs.
D Smith The facts of Roca Disacvartage”

TOYS

Lamgelh {Brixtor] has 12 nurseries, each taking between 50 and 80
chitdren. Coungit officers discovered that the chitdren were playving ooy
with white dolls; the bogks had piclures of only white paople,

£25,000 has been allocated for news tays which will include black dolls,
black jigsaws, and books picturing black peopie.

Stanctard Hasdling |8 12 81). £265,000 for blsck tys. Ws Gy Gay Tories. The Starlard 15 Landon's
anly reenng newspaner

CRE. INVESTIGATION

Asian busmen working for Bradford Metro, part of the West Yorkshire
_umwmm_..mmq Transport Executive, were discriminated against when they
tried to become inspectors, a C.R.E. investigation concluded in June 1983
More than half the Metro emplayees were black, but only two of the
B0 inspectors were bjack,

BRITISH VISITORS

fﬁ:m people may visil France with a 80 hours visitor's pass. Slack
British peaple are requested 1o earry a passport and visa.
The Guaraian 23963

OFEN SPACE
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PANORAMA REPORT ON DRIMING

Drivers whe had killed peaple while driving discussed their feelings
about fines imposed on thern, Al except one said that they felt the
penalties ware not severe enolgh. All except one expressed feelings of
guilt and remorse in relation to the fact that they had beep respaonsible for
the deaths of other people,

“The driver wha did not express remorse had killed seven Asian people
who had been waiting on the side of matarway for breakdown SeMVICES 10
attend their vehicle. He said that deaib on the zoad was “just one of those
things that happened”.

It amerged during the interview thal he he had received letters from
racist groups, congratulating him on having llled 7 people ‘Seven down,
millions 1o go ... was the messsage of the letters.

The interviewer suggested that the driver had sympathy with the views
expressed in the iatters, Me repied that he sympathised nat with the racist
sentiments, but with the cormments which referred to imrnigration.
Panorsma, BEC TV Manday 12th Decomuar 1883.

“MF.” CARVED ON WRIST

Deapak Amin, & young Aslan madical student is fying paralysed in
nospital — fis back broken —after being "slashed $o many timas that k
ciothes were in tatiers and neary 2l his body covered in deep soralches’.
The attack happened on Saturday 3 September at Amsld Cirgus,

. Shoreditch. Deepak managed te crawl to a lelephone kiosk, where he was

fand two hours later.

Comrmunity groups are angry that the police seemed to have ruled out
& racial motive — despita the fact that "NF” had been carved on Daapal’s
wrist. Detective Sergeant Mori of City police told the Hackney Gazette. "we
would assume the muotive was robbery because money was stoler’. The
police also asked the Hackney Gazette not Lo publish in their initial raport
the fact that NF was carved on the arm af the victim as ‘it might put off
white witnesses with racist sympathies fram gorning forward’
Heckney Garolte 6363- 983 See alzo Mowhom 8 Dofenca Capnpalgn Bulletin Mo &

GLC REPORT

The GLC report singles aut Tower Hamlets as a ‘hotbed of racist
violence, and biames police for not taking tough enough acion

A Bangladeshi from the Ocean Estate Stepney told the inquiry thai
rmost tenants had suffered racist attacks. “Wamen and children become
virtual prisoners ai home' she said,

The repont says that “ncidents range from verbal zbuse ta wvioleal
artacks an the street 10 regular attacks on paaple’s homeas and chitdrer.’

The report conciudes that policing racial harassment still appears to
enjoy a low priority.

&, police spokespersen said We welcome the recommendations made
in the report.”
Eazst Lopndan Acvertiser. 11,1163

BLINDED

An Asian community worker was blinded in one eye when he was the
victim of a racial attack at the hands of twa skinheads. Mr Syved Rahim, 45,
was battered to the ground then kicked repeatediy in the face with
steei-capped Doois. Although he was rushed 1o hospital, where he
undenwent 2 desperate five-hour opéeration, doctors were unable 1o save
his eye, the Oid Bailey heard. James Parker, of Canning Town, and Peter
|znnew on Netting Dale, were each sertenced ta four vears youth custody.
Judge Edward Sutciiffe, QC, told them. “There is no possible fustifieation
ior this attack. This was straightforward ard unreascning racial hatred
and viclence’.
Wast Indian Wond Wednesday Ocober 13h 1833

RACEAL HARASSMENT ON HOUSING ESTATES
The final report of the GLC Police Gamrmittee panel of enquiry ine racial

harassment on jocai authority housing eslates states that:

# amtacks were not taken seriougly

& victims were treated with suspicion

& some staff members may have sympalhised with the views, if notthe
methads used by the attackers

o several new pelicies aimad at dealing with racial harassment have nat
tbeen implemented

s the level of harassment against Bengalis in Tower Hamlets is

increasing

monitoring of attacks by statl was negligible

¢ tenants lacked confidence in the staff, and therefore reported few
attacks — for example, the housing department had no records of
racial incidemts at Shadwell Gardens estats, but the Tename
association has records of 117 incidents between June 81 and
February 'B2, and 110 for the rest of ‘82

= an many occasions housing officers waould refuse to take action
because they believed Bengalis were dishonestly trying @ get a
ransfer

“Londen Housing™ N2, 35 Dec 1982

BAGKGROUND BLACKLISTING c-
“Black people in the Londan boreugh of Hacknay get a raw deat out of
council housing. Research done by the Commission for Racial Equality
has revealed that although half the people on the cauncil housing list
were black, only 21 per cent of them got houses, rather than maisenettes
or Nats, while 79 per cent of white geople got hauses. Onty 12 par cent of
black people were allocated new property, compared with 88 per cent of
white people. 75 per cent of black people got pre-war property cempared
‘with enly 25 per cent of white people. In the two warst housing estates in
the borough, half the tenants were black, evan though biack people
representad onty 24 per cent of council tenants in Hackney. That there was
2 significant racial difference In housing 2 peation was therefore
undsniable, and the CRE asked itself why this had happened. Having
efiminated all cther reasons, it concluded in its report, published
yesterday, that the difference was caused by active racial discrimination
by eouncil staff.”
Tho Susrdiap. 13.1 8.
Research published some years age in Larmmbeth revealed exacty the
same state of affairs there and conciuded that it was the product of
“instilutional racialism”.

RACIST ATTACKS

Scotland Yard statistics for May to decemnber 1982:
An analysis of 1,346 racial incidents confirms that Asians were v
63% such incidents

The 1,246 incidents included 490 cases of violence against the person
and 488 instances of criminal damage.
Aszign Times. 11 1183

DOG PCISONED

A white mother of four black children has compiained that {amden
Council were toa siow in maving the family away from a housing estate
where they suffered racial harassment. The children were beaten up, their
dog paisoned, and hearself branded a * igger lover’ by neighbours.

Councils are slow in moving the victims of ratial harassment: It took
eighteen months for Camden Council 10 transfar a white woman.
Zanbbean Times. 141082

ms of

FRES

In fate Dateber and early Novemaer therg were three serious fires in
London ab 1he busimess premises of black famiies. A total of +4 people
died in these blazes, including a number of children.

In July 1881 an Asian mother and her young family were kiffed by racist
arsonists in Walthamstow. The palice at first dismissed the ki
raccigental {petrol had been poured through the lettertyox and lighted).

Afler a wave of protest from black and community graups the deaths
are still an file 25 unsolved murder.

Searchlighi, Decrmber ‘83 Na. 102 p8

Coventry
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Newver Run in the Dark

Wind blows cold,

Feet shuffle in the dark,
Apprehensive of Babylon

Touring the streets for the brethren.

A goin’ bounce up Stokey tonight,

But a h'aint goin’ run through the night,
You see Babylon got a thing:

(Nigger running in the dark) = CRIME
‘Hey boy, what have you just done?*

. “Me hafficer? — Nat a ting.’

‘Why you running then?

‘Late sa’, gotta meet de dartah.’

‘Sorry son, going te have to fake you in,
Laots of crimes in this area,

Come on down to the station for questioning.’
Nex” morning, black boy come from station,
No bookings, no charges,
Jus’ a heapful a bruises,
Man, 2’ goin’ bounce up Stokey tonight,
But a’ h'aint goin’ run in de dark.

music resounding
walls vibrating

body shaking
capture in de making

QOutside, the wind blows celd,
Feet shuffle guickly in the dark.
No! Don’t run!

NEVER RUN IN THE DARK
IN STOKE NEWINGTON!

Hugh Boatswain

STOP AND SEARCH

Much of the evidence available of the police use of Stop and Search
powars {The ‘SUS' Jaws) suggest that "Sus’ damaged relationships
betwesn ethnic minarities and the police. ‘Members of minarity com-
munities were so zlienated by what was happening te younger members
of their community that they refused to co-aperate with the potice on even
the mast trivial mattars.

The re-intraduction af potice Stop and Search powers through the
Police Evidence Bill "will cause massive damage to police/community
relations, particularly with Young peopie’ according o Tim Clement
Jones, Chairpersen of the Liberal Lawyers.

Libaral Lavyors. Noveenbar 22 1083,

CRIMHINAL RECORDS
‘The Poficy Studies Institute Report on the Metropolitan Police has
totalty vindicated the charges of harassment, racial prejudice and illegal
arrests, mada by the black community againgt the police for many years.
The tragedy is that countless numbers of black people, but in particular
bleck youngsters, have alrsady been given eriminal records and have had
their future blighted by raciafist memrers of the force.
Cavibbasn Tirmes 261100 pp. 3 & 4.
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BLACK: PROSECUTE, WHITE: CALTION

The chances of white juveniles feceiving a caution frather than being
presecuted arg greater} thar for biack vouths. Stack youths are more likely
to be prosecuted than cautioned.

in relatior: 1o crimes of vialence, auto-crime and ‘public disorder and
similar offerices’ black people ware twice as likely 1o be charged as white
people,
5. Landau ans G. Nat1an Saiscing for
Eritish Jourrgl th..sma::o_nn_\ April 1083,
The authors note that a large groportion of Britain's black population live
in conditicns very likely to be defined as detrimnental or problematic ty
juvenite justice agencies, These conditions include a general tower
ecanomic statys and warse housing than their white counterpans.

in e London arpm

P.S.1. REPORT

The Policy Studies Institute Research states that one third of ali stops
made by pofice were illegal because thare was no ‘reasonable suspicion’
for stopping ‘suspects’.

Abaut 1.5 million stops are made each year. but only about 1in 12 leads
to the detection of an offence.

West Indian youth figure high in the those-10-he-slopped group.

The P.5.1. found that racial prejudice was pervasive and that the Met
was pre-occupied with ethnic differences. Racist language was even yged
in radie messages.

Labowr Hersid 251181 op. 8 & 3

POLICY STUDIES INSTITUTE REPORT

Racial prejudice Js the accepted narm within the Metropolitan Folice,
accerding 1o 2 1,000 page confidential report prepared by the Policy
Studies institute {P.S.1} at the request of the iast Metrogolitan Police
Commissioner Sir David McNee.

The report was published on Novernber 18th 1563,

With regard 1o antitudes displayed by senior officers the findings state
that ‘Senior Officers seldom try to set a different tone {thaugh they do on
occasion} and there were some cases where they initiated racist talk and
kept it going.”

The £.5.. coneanirates the weight of its criticisms on Police attitudes
rather than hehaviour, but the researchers did ohserve examples of racial
prejudice in action.

Asizn Timos 2 %th Neverbor 1963 fsquc 41

COLIN ROACH

Colin Roach, the 27 vear old black man faund dead in Stoke Newington
Police Station on 19th January 1983 killed himself, a jury decided in June
(Majarity verdict 8 to 2, The verdict was dismissed by the Roach family
and their supporters.

After the inguest the jury wrota to the Home Secretary, Leon Brittan,
criticising the police handling of the case, and in particuiar the treatrment
of Apach’s parents after their son's death, The jurers said they were
‘deeply distressed by police behaviour,

By eary May 1,000 pecple had been arrested as a resuit of
dernanstrations organised by the Roach Family Suppart Comminas,
including James Roach (Colin's fatherl who was arrested in March but
&cguitted in May,

Rarw and immigranon No. 158, Audqust 193,

Members of the National Unian of Journalists complained at police
behaviour towards photagraphers on the marches.

They allege cbstruction. harassment, and assualt by the police.

Tha Jowaakat' February 1337

SINGLED OUT?

Nearly B0% of West Indian youths consider the police to be over
suspicious while 76% think they deal ‘roughly” with young people. More
than half thought the pelice singled them aut, this applied to anly 15% af
the white people interviewed and 16% of the Asians.

*  Young Peopls 1n the 1980s, Department of Education & Seignce. July 1993,

EAWFUL KILLING

Winsion Rose, a black man, died while police wers atternpting 1c 1ake
him 1o a mental hospital. He had a history of mental stress, but no history
of violence.

Twelve police officers were involved in Rose’s apprehension; some had
gone to Rase’s house beliaving that they were looking for an escaped
criminal, other theught that he was viglent,

Rose died to asphyxiation, having choked an his own vomit aiter baing
held in & strangie hold by pofice.

Police stopped & passing ambulance 10 try to revive him but the
ambulance workers were unable 1o release his hands from the handeuffs
as one of the police had driven off with the key.

An inquest jury returoed & verdict of lawful kiling.

Mind Qut Decarnbaer 1931

OPEN SPACE
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MENTAL HEALTH

According to Research by Hitch and Clegg. black pacple are much more
likely ther white to reach a mental hospital through he invalvernent of
the police: )

>%omw all admissions, people bom in the New ﬁo..:.Bo:Emmx: mi
athar foreign countrigs are three or four times mare likely 3m= white
patients to reach hospital through the invalvemem of the peiice or a
Mental Weitare Qfficer. )
P.J Hizh anet O, Clegg *Moxdes of Referral of Dversees imrmigrant and natve bom first adrrissions 1
evehisiric hoseital', Social Scignce Meoieire 1390,

THON FOR THE MENTALLY HL
mmmvmﬂn._w_:bwo of the Menta! Health Act 1988 {and Section 82 of the _qu;m_
Health (Scotland) Act 1968} gave the Homa Secretary power to G_.._E:WR
any alien receiving treatment as an inpatient in @ mentai :@m_u_nm_.. This
was extended by the Immigration Act of ,6....._ ta covar m__ ngn-patriates,

There is na right of appeal against a an.m_m_z to repatriate. The Home
Secretary must be satisfied that removat is in the best nterests of the

ient. .
UJn:m Jamaieca one in seven re-admitted psychiatric patients were
immigrants who had returned home.

§2% of the sample had been advised te return home and many had
received state assistance to do se. Nearly two-thirds said they had strong
ragrets, ang would have fked fo return to the UK
A Burke Tha Consequences of unplenned repatristion” Brifish Joumal of Paychistry: 121 1973,

THERAPY .

Electra Convulsive Tharapy (E.C.7.] may be used on pecple diagnesed
as 'depressives’.

an\ono* those giagnosed as depressives are women. 39% of black
patients receiving E.C.T. had not been diagnosed as depressed, compared
1o 16% of the whites receiving E.C.T. . .

Black patients are also mare likely than whites to have at least six
consecutive EL.T. treatments. )

‘Black patients appear .__ ta bie perceived by the stafl as in greater need
of physical treatment than the white British bern ... there appear to be
assumptions that: ) . )

{a} E.L.T. is suitable for non-depressive reactions in tlack patients.
{b} Black patiems reguire more ECT, . . . )
{c)  Intramuscutar medication is more efficacious in black patients.
— {rom research carried out at 2 haspital in East London.

F. Linlewoou & 5. Cross. Ethnic minorities and psychiatric serviees'. Seclology of Health and iness.
ol.2 No.2 July 1380

CULTURE: THE CAUSE OF MENTAL ILLNESS? o
The Transcultural Psychiatry Unit at Lynfield Moum Hospital in

Bradford has been criticised for cencentrating on ‘culture’ 1o the point

where the problem is located in the individual or his or her cullere, and

the racism of wider society is ignored.

Ruanymeda Trust background poper ‘Menlsl Heath and Fecisr’ Ane and Immigration

Runmymoda Trust Suletin August 1962

MENTAL ILLNESS . :

Littlewood and Lipsedge note that mental illness among immigrants
often takes on a persecutory aspect. More than half of the uﬂ.n:,o:n black
patients they examined had some Wpe af persecutory delugion. They
suggest that such ‘delusions of persecution may be merely a strong
reiteration of the experience of discrimination’ (page 301

In relation to West Incians they suggest that mental iliness may be a
consequence af “the chronic stress caused by competing for upward
soctal makbdiity in a social 'system which ostensibly encourages alf
mernbers to strive, but in which this mobility Is largely blocked by racial
discrimination’,
. Liftleweod and 4. Lipsedga “Aliens and Alianisis — #shnic Minorities and psycnietry'. Panguin
1981,

TRANQUILISERS
Black patients are mare likely than white to n_.m referred to less
prestigious hospitals. They are more likely to see a junior member of staf
than white patients. . o )
Black patients on medication are rnare iikely to be receiving major
tranqislisers than their white counterparts — mwﬂ,.no:._uman with 38%,
This cannat be explained by the seriousness of diagnosis: in the case ma
‘paychotics’, blacks are rmore likely 1o be receiving major drugs: B4%
compared 1o 67% of white patients.
R. Limewsod & 5. Crass, “Bthnic mingritias and pdyehigtie sonvices'. Sociicgy of Hamith A2 Niness.
Vb2 No.Z Juby 1980,

COMPULSORY DETENTION ! )

In ¢ne hospital black psychoties were twice as likaly as white to have
béen detained under the Section 136 of the Mentaj _._mm:: Act of _mwm‘
which allows the police to detain peaple compulsorify in memal hospital.
Black people wers twice as likely as whites to have been sent ta their
hospital from prison,

R Utflewrood & M, Lipsadge ‘Aliens and Alfenists — ethinic minorfiies end peychialy'. Penguin 1967

il

SIGNING AWAY RIGHTS

The Gavernment has admitted that an indian io_sm:.ﬂ ) was anty
admitted to Britair to visit her sen on cendition that she sign a documen
saying that she would not use her stelutory right 10 apply ister for an
extensian of her stay. .

Mr Grenville Jarmes, MP for Leicaster Wesl is preasing the Home 03.3
to say how often the docurnent has been used. The Home Office claim
that such information is not collected centrally. .

A staternent in the annual repert of the Jaint Courscil for the Wedfare of
Irmmigrants said that the Home (ffice was contrelling .m_._.h:.__u_.mao.a
through measures not ostensibly umummzmn ta .8:_3_ it Mr Davig
Waddingham, the Immigration Minister, denies this.

Tre Guadlen. 17.11.43.

PASS LAWS IN BRITAIN? o
Black groups camplain that "pass laws’ systern is evalving in Britain. Itis

eommon for registrars 1o ask black people 16 produce @ passpert when

hey go to register a marmiage.

! :H_ %Qovo..m_nwﬂ after an oimm_ inguiry. Camden Council apologised to 2

British citizen of Asian origin who was asked for her passport when she

apglied 1o @ marriage certificate at a register office.

Ths Guardian 191083,

VOLUNTARY REPATRIATION
Mr Harvey Fractor, M.P. for Billericay urged the Government to gnd all
future permanent immigration from the New Commonwealth and
Pakistan, . )
He put forward a motion for debate which called for an increase in
financial aid for “volurary repatriation ard resettlement’ and an end to alt
race ralations legisiatian.
Consorvative Paity Conferonce. 13101

ADMISSION TO THE UK FOR SETTLEMENT

n 1982 passengers from India were 25 times more likely to be refused
entry than pessengers from Australia, while Nigerian passengers wers
34 times more fkely to be refused admissian. B
Hanssrd, 151 B2

INSTRUCTION 4992

From Jenuary 1984 Social Security claimants will be ‘visually assessed’
for their ‘colour’ at the counter,

Part of the new proposal is ‘Instruction 4382° which instructs cleris 10
contact the Home Office if they suspect someone of being an illegal
smimigrant, . i .

‘Considering the effect on minorty groups of Em Aew mo__om BiF, the
racist Nationality Act and the passport chedks in hospitals, the real
intention of this scheme leaves very little to the imagination.” says
MrUnmesh Desal, of ‘Newham Rights'. He added that he felt the aim of
the scheme is ‘to make life harder and untenable for black peopte in this
country.’

Asian Timan 25,1183 No &3
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SEXISM:

Practical Strategies for Raising Levels of Awareness

Jane Hardy, Student, London University, Institute of Education

| fegl that teachers who fail to make a determined effort in
undarmining sexism are guilty of promating the interests of one
group of people at the expense of another.

CQur saciety channels women into low paid work or unpaid wark
whila men are encouraged to strive for work of 2 higher status —
which pays relatively well. The dynamics of this situation can
easily be exarnined by people of alf ages. The ideas listed below
were all successful with a first form social studies class which |
taught on teaching practice at Quintin Kynaston School (ILEA).

Most of the suggestions put forward here can be adapted for
classroom use in primary schools but they are equally usefut in
secondary schools and colleges of higher education. Some of the
ideas may also be of value for schoo! based in-service teacher
education programmes—there is a great need for re-education in
relation to sexistn in most staff rooms.

Invisible Women

A useful starting point in raising awareness in sexisrn is for
children 10 collect 4 large number of books from the schooi library
and simply eaunt the picturas: bow many show boys and men?
how rmany show girs and women? This simple exercise
demonstrates how girls and warmen are made ‘invisible’ in
learning materials.

Women as passive people or domestic servants

The pictures in textbooks can be examined to ses whether they
show people engaged in active or passive pursuits. Pictures of
men and bays tend to show them doing interesting and exciting
things; pictures of wamen tend to show them sitting, tatking,
reading or just posing. f women are shown doing anything at af!
active or yseful it is frequenthy a domestic task— they are wearj als}
aprans, with children, fetching water, washing up. Thus girls are
presented with a fimited range of axpectations in relation to their
tutures; boys are presented with views of the future which arg
much more expansive and full of excitment,

Brekke Larsen (1882) points out that school gecgraphy tex-
thooks tend 1o show wormen as passive and ormamental iterns of
illustration where they are represented at all; there is fittle or no
acknowledgement af their contribution to the economy. She
meritions one book (Beddis: Sense of Place 1. O.U.P.) which has
six photographs of women pushing prams.

Children’s reading schemes [Janet and Jahn; Peter and Janel
are particulary useful in demanstrating 10 children the ways in
which baoks may hefp indoctrinate therm into accepting certain
predetermined roles in life.

What do we lsamn from games and toys?

_‘Qim games Skits

and toys which are encouraged?

Attitudles and behaviour A
]

Chitdren's Toys

A study Rn..:.a“m:.m 10ys is a useful exercise at Christmas time,
whan there s a lot of material available to make posters and
a%wn.ww Mait Order Catalogues are a gond sourca of iRustration
Tor this work.

There are girls’ toys and boys' toys. Many of the toys for girls
are iikely to promote the development of domestiz skills and the
kinds of attitudes which encourage them 0 accept domestic work
as an important part of their future; ironing boards, plastic pans
and cookers, litfe vacuum dleaners, dolls and prams. Many boys:
toys foster the development of technical skills; an interast in cars
and machinery; competitive behavigur. Cthers encourage aggres-
sion — guns, war games, action man.

This worksheet was used as part of a series of lassons designed
to help children think about the question of whethar behavicur is
learned of innate. it is simply a tabfe which pupils fili in; it later
serves as the besis of group discussion.

A similar sheet can be used to list boys” games and toys, Cn
completing their lists, children may be interested to discuss the
possibility that girls’ toys could be part and parcet of a condition-
ing process which channels wornen into low paid work or unpaid
"housewori” which boys’ toys may help to direct them towards
more lucrative ccoupations.

Both men and wornen suffer as as result of sexism, Boys may
not be given heme-making skills — divorced and bereaved men
are often surprisingly helpless: wormen who are unable to fix a
plug onto the flex of the kettle or change a set of spark plugs are
also at a disadvantge in life. Sexist training ensures that
individuals are not fully Sompetent to cupe with the day 1o day
running of their own lives. This is an interesting idea for children
1o discuss.

Anothar interesting area of discussion is around the idea of
‘mache man’ and “feminine woman”. Boys' toys and games
encourage them to identify with soldiers, policeren, fire fighters
and sporting heraes, Girls’ tovs may encourage the use of
make-up, jewetlery, “feminine’ clothes. the ‘Cindy dolls and
make-up kits given to girs may help therm ta begin exploring a
notion of themselves as sax objects,

The ides of STATUS can also be explered in refation to toys.
Bays would probably scom a 'girl’s toy’, whereas girs are less
fikely 1o be scormful and dismissive of boys' tays. This may be
because mare status is accorded to the activities associated with
men than to the activities traditionally associated with women,
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The Things People Say!

t have used the foliowing simple exercise with aleven year olds. It
is & useful follew-up to a dissussion of “macho man™ and
“ferminine waman™.

Groups of 3 or 4 were asked to make two lists — of the thing
pecple say to boys and girls, to make Them ACT like boys and
girls. These were recorded ir the form of a table, like the example
below:

Things People Say
Te girls To boys

big boys don't cry

don't be cissy

be brave

hold your head up, like a rnan
boys wil! be boys

girls don't get dirty
girls don't fight
girts don‘t swear
act like a lady
don't be a tomboy

This wark formed part of the preparation for a rale play exercise in
which pupils made up and performed a play about an adolescent
who did' not want to act as people expected., in this case play titles
were provided "The girl who wants to be a plumber and ‘the boy
who wants to work in a nursery’ and similar titles. Role play cards
can be provided by the teacher if children are rot confident
enough to make up a play from a title.

Role Play

Rofe play exercises are useful in exploring new ideas. & is less
easy to hoid onto a fixed idea in drama than it s in discussion. In
discussion pupils may adopt a point of view which they feel
obiiged to defend. In drama, this is less easy, particularly if a pupil
is "in somecne else’s shoes”. In an “as iF” situation pupils are not
putting themselves st risk by saying something which wouid
violate group ideas of right and wrong. They tend 1o be less
inhibited, therefore, about transgressing social conventions. Dra-
ma is a medium for social and ernctional learning, but it is also
usefut in exploring conflict.

In examining anitudes which support sexism we followed the
pattern outlined here: Each group of 4 or 5 pupils was given a title,
o situation, and & set of role play cards. They wera asked to make
up & play with two acts. For example: title “The boy who wants to
work In a nursery”.

Boys’ Magazines and Girls’ Magazines :
The kind of reading material provided for adoiescants by
cornpanies like LP.C. make an interesting area of analysis.

A colfection of magazines and comics provided by pupils, ar a
selection of pictures and stories duplicated by the teacher coutd
form the basis of discussion. .

Analysing the message of the magazines tends to be easier if
there is a focus on one guestion at a time. For exarnple: Look
carefully at the expressions on peeple’s faces. What expressions
ara there on the men's faces? What expressions do the women
and girls have?’ Another useful focus of attention is activity: "‘What
are people doing?’ This encourages a recognition of the fact that
in the boys’ magazines there is often a fot of fighting and arguing:
in the giris’ magaxines there tends to be a lot of falling in fove and
weeping, sitling around and maping. Boys are often discussed in
girls’ magazines: girs are seldom mentioned in boys’ magazines.

"Shocking Pink’ is a ferninist alternative to the commerciafly
produced magazines for girls: it can be obtained fram "Sisterwrite'
Bookshop, 190 Upper Street, Londar, N1, This could provide a
useful blueprint for group work on writing antisexist magazine
stories for boys and girls—an interesting folfow-up if there is time.

Boys’ Magazines

Mark: = Always cheerful
* Thinks young children are good fun
* Wants towork in a nursery %
* Not going to be put off by what
peaple say
* MNeedsthree C5E's to gst onto a
nursery course

® Has had enough of schoot

Ruby: # Lives with Joe (Mark's mum left when
he was three)

Thinks Joe is hard on Mark

Wants Mark 10 choose for himseif
Warks in a Chernists's shop, and fed
ugr with it

Would prefer it if Mark stayed at
school for Q' levels, and went 1o
college to be 8 nursery schoo! teacher

Rote play: the boy who wants 1o work in a Nursery

The situation at home, after 3 careers intenview: Ruby and Mark
have been togetheér, 1o see the careers _.mmn.qmw They are angry
because they were not given any useful information.

Julie: & Ruby's daughter
* Works as 2 hairdresser. Wages are
poor, butthe tips are good
* Says Mark is “wet”
* Did very well at school—5 (Y jevels,
but says it was all a waste of time
* Says the pay is poOr in nursery work

Joe:  + Mark's dad

*+ Unempioved for nearly eighteen
months

* Wanted to be a carpenter, but his
farnily couldn’t afford to keep him as
an apprentice

* Has worked in factories, but has been
marde redundant a faw times

* ‘Wants Mark 1o get “a proper job” like
carpentry

* Likes foatball
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Saxist Jokes

Local and national newspapers provide an enormous quantity of
material which shaws the way in which humour is used to
devalue women's intelligence and women's contributions, A
collection of sexist jokes is a usefui way of showing how humaur
warks to promate the interests of men, and undermine the self
image of women. See the first issue of this journal pp 30 and 31.

Insults
There are more insults which refer ta fernales than te males. Bitch,
cow, tan, slag and whore have few male equivalents.

The parts of a woman's body are freqeuntly used as swear
waords. It is iliuminating for children to list all of the sexist insults
they can think of under the headings 'male’ and female’, They will
find not only that wamen are insuited maere than men, but that
‘mate’ insults are frequentiy less insulting. Dog, for exampile, is
less offensive than bitch — it oftern has overtones of compliment
because it refers sometimes to a man who is 'successful’ with
wamen.

Male insults are generaly used as » means of making boys
conform o certain behavioural norms: they may make boys
afraid of seeming effeminate.

An analysis of sweanwords can be followed by an examination
of the sorts of commants which are frequently directed at girls and
women as they go about their daily lives. "Nice legs, shame about
the face” and similar comments can be used to illustrate 10
children the way in which men fesl free 1o comment on the
physical appearance of women: the comment shouted from
building sites and out of car windows may be intended as
‘compliments’: but men are seldom subject 1o loud mouthed
judgement of their personal appearance as they walk down the
road. Thig is a useful topic for discussion. s may like to think of

appropriate retorts; they may alse benefit from sharing idess ¢

about how to deal with the men who are more aggressive in their
approach —the ones who grab and lunge, or the ones who put a
patrenising hand on the shoulder while 155uing a judgement on a
woman's physical appearance.

Women as Sex Objecis

Newspapers, magazines, comics, films, TV programmes and
adverls can alf be analysed for the images they present of wornen.
It is useful to examine sexually exploitative advertising and the
mildly pornographic picteres in newspapers like The Sun’ in the
context of discussions on the issue of sexuai viotence against
women. The teacher can easily make a collection of articlss on
rape and sexually motivated murders: it is helpful if these come
from local as well as national Newspapers.

Sexism in Geography

Brekke Larson’s work demonstrates how geography teaching
operates as part of the system of socialization which ENsures that
boys and giris have differer expectations, and experience
different realities. She suggests that girls are more often super-
vised than boys, and more likely to be instilled with & fear of rape
or murder; they respond to wildscapes with a streng element of
fear or suspicion. This, she suggests, may affect a girl's response
to physical geography and mapwork. She writes: There are likaly
16 be differences in the size of areas boys and girls can imagina
from their own experience. Many maps and studies generathy
excead the home range of girls, It is an accepted educaticnal
principle to take children’s existing knowledge as a starfing point
for education, Perhaps hoys and girls have different ‘starting
points’ which wa, as teachers, ought to take into account’. {lLarsen
1983).

it may be interesting for pupils to examine gender differences in
perception. The range covered by mental maps may be different;
significant features of the focal area may not be the seme for boys
as for girls.

Brekke Larson poirts out that geography textbooks focus on the
world and work of men, while ignaring women's worth. It may be
Muminating for pupils 1o test this hypothesis.

Women are stereotyped, made invisible and marginalised. The
way in which these processes opsrate through geography
teaching can easily be axamined by children once they becoma
sensitised to the idea,

Perhaps part of our work as geography teachers should be
conscioysness raising on the issue of sexism.
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The Bargain

It walks and it talks, it smiles and beguiles,

It eaoks and it sweeps and if cleans.

It opens its legs, sends you to work on an egg,

And is a pillar on which you can lean.

It comforts and advises, it sews and {an talizes,

If can ook pretty and shiny and sweet,

It will function *til Insane, bear all of the pain,

And wheit battered will onfy retreat,

It is loyal and obedient, strong and expedient,

It is fexible, renewable and durable.

It will breed future gemerations, re-arrange the
geraniums,

And, ne matter what, is always agreeable.

1€ 3 breakdown threatens rewind with presen(s:

. A new dress, a foodmixer, a da Yy Lrip to Southend.

A new baby will sooth it, perfume will refuel it,

And it has been programmed to do it again and
again.

1t is a bargain, gentlemen, a wonder at the price
of a sacrament,

Some white lace, a goid ring, and fifty identical
toasters.

It will love to be conquered, enstaved apd
dishonoured,

And it will hide all the scars behind brick walled
smiling plasters.

The contract awaits you, make your proposal,

This bargain is extraordinary and guaranteed
for life,

You can control all of the switches and ignore
all of the wishes of

This ingenious product: a wife.

Christina Jenkins (Aged 14)
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WM:QE:Q Maps
Objectives

1. To consider how maps represent reality.

2. To compare Mercators with Peters”
projection.

3. To think about whether our ideas about the
world may be influenced by the maps we use.

You will need an atlas

A Story .
imagine a baficen which is round {a sphere). 1t has not been blown
up. There is a picture of _uma._.mq n::m:.:m.m on it. You are Ua_.wa. You
decidle to make the balloon into a flat picture of Father Christmas,
You have a pair of scissors,
You cut inte one side of the balloon, like this:

You ry to make aflat piciure of Father Christmas, Your E._._._m_< are
out, 50 you get some drawing pins, and pin the balloon fo the table,

What has happered {0 Father Christmas?

His forehead and chin have been stretched. His nose looks srmall
in comparison tg the rest of his face.

There is a knock on the doar. it’s the little kid from next aooﬂ. You
¥now that har parents have got unusual ideas mco_..; oringing up
children. They refuse ta telt any lies to little Jackie. ﬂ.._m< don't
balieve in Father Christrras so Jackie doesn't know anything about
hirn.

‘You tell Jackie about Father Christmas and say This is what he
looks like”. She stands on the chair and stares at the flattened
baliaon.

All her life she will believe that Father Christmas has 3 litthe nose;
a wide forehead and a fat chin|

The garth is & sphere. {Like the baltoon.) It has lend areas on it.
{The ballcon had a picture of Fathar Christrnas.}

R
A person who draws maps is called a CARTOGRAPH, A
cartographer who wants to draw a map o..q the world hag P
problem: how to represent a sphere on a flat piece of paper. Somg
land araas may be stretched, and others made smaller so that the
earth can be shown in the shapa of a rectanple.

Look at this map of the world,

Mercator projection

It was drawn by a cartographer called MERCATOR,.

Viéhich land areas may have been ‘stretched’ 1o make a flat gicture?
Which areas are likely 1o have been made smaller?

Think about Father Christmas, with the wide forehead and linle
nosge.)

Lock where Mercator put the equator.

There js mostly sea in the scuthern hermisphere, so he has nat
shown much of it on his map. On the Mercatar map, Eurcpe looks
quite hig and central. North America laoks very big — higger than
Africa.

The Mercator map is the area we usually see in textbooks and
attasses,

Look at this map of the world,

Peters' projection

This is & Peters’ 'EQUAL AREA’ projection,

The SHAPES of the continents have been distorted, but .n_,w. map
gives a better impression of their SIZE. The Peters’ map is not
much good for maeasuring distancas.

s it possible that ideas about the world {about the size and
importance of countries) are influenced by the maps we use?
Did vou know that the USA would 1 10 Africa almost Tour mies s

If not you've been conned, just like fitle Jackie.

Your tasks

1. Explain how the Peters’ u:m__.wg._o: compares
with Mercator. What are their disadvantages?
What are their advantages?

Lok how these places are shown:

the USSH Africa
the USA India
Europe South America

Britain Greenland

3. Study an aslas map of the USA and make a
list of the States you have not heard of before.

Study an atlas map of Africa. Make a list of the
countries you have not heard of before.

What CONCLUSIONS can you draw from this
work?

What impression would you get about the size of
these places if you used only a Mercator map?

*} Do you think it is possible that children would
magine the big or central land areas to be more
mportant than the others?

4. Look through the objectives of this assign-
ment, skim the story and look at the work yvou
have done,

Make a summary of the things you have learned,
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GYSL Education or

Indoctrination?

by Dawn Gill

To indoctrinate is to present one viewpaoint to
the exclusion of others. Fducation would
involve the examination of alternative view-
points, and alternative explanatory frame-
works.

The most widely used ang influential syllabus in Britain is
G.Y.5.L. “Geography for the Young School Leaver” is taugh in
abaut half London’s secendary schools and is widespread through-
aut the UK.

Readers may be aware of criticisms in relation to scme of the
older teaching materfals which have been described as racist (see
The Teacher 28.11.83, The New Statesman 17.12.83 and The
Guardian 24.1.84). Little has been written, however, of the new
teaching materials associated with the course.

This article introduces several areas of concarn, is the first in a
series of critiques which will examine the ideclogical implications
of the new 'G.Y.S.L, books’. The critiques demnanstrate that the
books present ideas and information consistent with fostering
westermn capitalist idaology to the virtual exclusion of other
information and ideas.

The books tack a clear explanatory framework, and fail to provige
ahtemnative viewpoints. It is therefore argued that they are part of 2
subtle system of indoctrination. The current system of power
relationships — giobally and nationally — is presented as ratural
and inevitable. The books fail 1o encourage critical questioning of
these power relationships, thus they support an ineguitable status
quo in waorld affairs.

We point out that in this respect the G.Y.5.L. materials are typical
of geography textbooks used in Britain, The reason we chogse
G.Y.5.L as a focus of criticism is that the syllabus is so influential.
Woa accept that in many ways — in petfagogic termns, for example,
and in terms of teacher involvement — the COUrse is better than
many others, But change in G.Y.S.L would affect a greater number
of pupils than would change in other syllabuses, One of our aims is
to speed up the process of eurriculum change by raising the debate
on political implications of curricufum content, A focus on GY.S.L
seemns 10 be an effective way to stan,

The Context

A look at the context in which the new materials were produced
may be illuminating in terms of the content, The six textbooks are
published by Nelson. They were written in association with a
project funded by the Oversess Development Administration as
an extensicr: o the Schools Counci! G.Y.S.L. course.

The ODA is a British Government organization and would be
likely to reflect central government concerns, the Schools Courncil
is also a government-funded organization, Nelson is a multina-
tional company with offices in Britain, Kenvya. Singapore, Austra-
lia, Canada, Hong Xong and Nigeria. Production and distribution
of the books is controlled from Londen. They were printed in
Hong Kong and have been advertised in Afria. The in projeci
recaived government funding. The way in which the books have
heen produced and marketed provides 2 classic example of a
multinational company in operation: Multinationals typically have
finks with the state, they are associated with international d sion
of fabour — concentrating production where cheap, non-unicn
labour can most easily be employed — and their goods arg
marketed internationally. ¥ we take inte account the implicit
politicat message of the baoks we could describe sales in Africa a5
“deological imperialism” — exporting ideas and wvalues of
dubious benefit to the Africans, but supportive to Western
business interests,

Ci 1 m- i Gont V

The way in which the books wera produced is inferesting: the
ODA financed the Sthools Council; the Schogls Council then
made links with the publisher; the authors dealt with representa-
tives of Nelson,

John Simpson, one of the authors of the book on Paru is less
than happy about the ways in which his work was circumscribed;
he is currently writing up an account of his experiences as an
author for the G.Y.S.L. series; it wilf he prblished in the next issue
of this journal.

John Simpson explains that after a drafi text had been
researched and written it was discussed with s Nelson representa-
tive. At the Nelson fevel changes were made. The work then went
0 a monitaring committee 2t the Schools Council, and was
further changed. He feels that the ODA may have had some
influence on content: the published draft had a section on aid with
which he had not been involved in writing, or even seen bafore
publication.

The -original idea for the bock was to compare a sacialist
developing country {Cuba) with one undergoing capitalist e-
velopment (Brazill, A series of changas were made, so that
evantually what came out was a study of one capitatist country. In
the iight of this information it is interesting to note that the
textbock entitled Develoging Citles (Jones 1981} mentions 27
countries by name. Only one of them, Tanzania, is socialist.
Muhinationa! companies are mentioned in two paragraphs, one of
which explains that ‘wages are often well above the national
minimum and as a result workers are foyal’.

Such observations are made here not to suggest a sinister
manipulation of the authors by the funding and publishing
organisations, merely 1o stimulate questioning about the rela-
tionship between the information presentad in British schools and
the means by which it is made avaiiable. This may be an
interasting area for further study.

The Texthooks are:
‘Developing Cities’
Tourism

The Middle East

Melvyn Jones
Robert Prosser
Christine Peters and
Penelape Tuson

Food, Farming Barbara Jones and Richard Wales

and Famine

Patterns of John Bale

Underdevelopment

Pery Rex Beddis, Robin Gilderslceve

and John Simpson

An Analysis of the Textbooks

.p:. analysis of the textbooks is extrernely important since they are
being Sm.:nm»mn internationally and, in Britzin, are likely to find
their way into all schagls where the G.Y.S.L. course is used. Below
are seme initial comments on the series as a whole: these are
followed by detailed examination of part of Jones’ Developing
World. The critique is fairly damning but directed lass at the
author than at the value Systern within which #e operates, and the
shoddy and insidious nature of schoc! geography textbooks
generally. In addition to the critique of Janes' wark there s a
detzlied outling of how the topic Developing Cities could have
been dealt with in a more coherent and accurate way.

It is the infention of the Association that alternativa leaming
material be produced for wse in schools whare G.Y.S.4. is taught,
We are currently working on two subject areas: cites and
urbanization, and multingtional companies. Conternperary Issues
in Geography and Education, the Association's journaf will
provide information on developments in this work. '
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Some general comments:

£ach of the textbooks has a set of teacher's notes at the back. The
key ideas, skills, values and attitudes which the book aims to teach
or foster are made clear. It is extremely useful to have a book's
aims laid out in this way if teachers wish to evaluate the learning
experiences provided. In particular it is valuable ta have the <m_m.mm
and attitudes axposed: those remairy hidden in most feaming
materials. The values and atfitudes themnselves, however, are
nebulousty worded, and frequentiy begin with phrases like ‘an
awarenass of .. .' “an appreciation of .. s consideration of ., ' '3
recognition of ., " 'a realization that . ..". Among the 104 values
and attitudes listed in the six textbooks 50 are listed as “an
awareness of ., — but is awareness a vaiue or an altitude? K
may underpin or determine these things, but it seems o be
nefthar. This is not merely semantic nit-picking; the point is that
the books do not fulfil the claims that they make in terms of an
approach to attitudes and values. A teacher concerned to exarmine
value and attitude positions must be wary of this,

Many of the phrases listed as values and attitudes seem likehy 16
prevent their development: for example 'A realization that the
poar sections of sociaty are relatively helpless (Jones and Wales
1881)" "An appreciation of the nature of a rigid class structura
within a country’ (Beddis, Gildarsieeve and Simpson) and ‘Recog-
nitier: that Britain is part of the richer area of the World” {Bale
1981). These statements suggest an inevitability about the
relationships between people and countries. There is a laissez-
faire approach to the situation implicit in the staterments, Perhaps
this can be described as an attitude, If so, we shouwld perhaps ask if
it is one which schooling should aim to foster.

Same of the ‘values and attitudes’ are essentially exprassions of
well meaning Hberalism, such as ‘sympathy towards conguered
peoples’ {Bale) '‘Understanding the position of homelsss or
dispiaced peoples’ (Peters and Tuson). But ke al liberal senti-
ments, unless sympathy and understanding are translated into
something more dynamic, they are utterly pointlass. The ‘sym-
pathy for disadvantaged pecples” suggested in the Peru book
might be better translated into ‘anger at inequality’,

The Key ideas

Key ideas are listed in the teachers guide to each book. These are

presented as statements of fact. Fisewhere it is argued that using

key questions may promote a more active approach to teaching
and learning (Gii! 1981}, Ideas like ‘Islam is a complete way of life’

{Peters and Tuson) "Population growth is pulting pressure on

World Resources’ {Bale) *Famine is the product of natural or man

made disasters’ {Jones and Wales) could ail usefully be presented

as questicns.

An examination of these key ideas calls into question the
knowledgetvalues dichotomy. For example the notion that
"population growth is putting pressure on waorld resources”
reflects a value position. Peaple have targe families in areas where
there is a high incidence of infant mortality. Areas which are poor
— for whatever reason — tend to be those.where many chiidren
die of starvation and deficiency diseases. We could equally argue
that the unequal distribution of the world's wealth is ‘causing’ a
high birthrate in some areas. Thus it can be demonstrated that the
key ideas are not separable from values and attitudes. The
dichotomy is a false one. The whole of the G.Y.S.L syilabus and
all of the new texthooks rest on the assumption that “key ideas” —
-Ia "knowledge” can be distinguished from values and attitudes.

A particularly worrying observation in connection with the key
ideas approach in the new G.Y.S.L books is that in some
instances, when one turns 1o the section where a key idea is 1o be
axemptified, there is fittle more than a restatement of the idea. The
books are not evidence based, they are information ariented.

- Information is presented in support of the key ideas but it is
" Saltom clear where this comes from., It is presented as fact. Thus
information transmission model of teaching and learning —in
ich the learmer is a passive recipient of information which is nat
Bstioned — is the model generally used.

1.1 in the ‘Peru’ book is ene which many teachers may be
to explore in the classroom. "Many factors influence a
ion of a place — Interests, viewpoints, experiences,

to stimuli, media coverage, etc.” However, when thery

1 1.1 in tha text, they'll find the idea restated. And that's that,
even any “factual’ inforrmation to support it.

In anather case, in the same book a key idea TendE IRy
countries’ economies are controlled by foreign Powers; thig jg
called neocolonialism’. One would expect this term to he -
mentioned ard explained in the text: it is not. In fact it is not gver,
hirted at. The text (Section No. 42} bears absolutely no rela-
tionship at all to the idea.

When we bagin to look beneath the surface of the gloss, the
advertising, and the progressive educational message of the
G.Y.S.L publicity materials and curriculum statements we find 2
disappointing collestion of confused and confusing material
wivich is wnlikely to foster imellectual growth, the understanding
of important issues, ar even the much vaunted 'sympathy and
awareness’. The new G.Y.5.L is a case of Emperar's New Clothes.

The Readability of the Textbooks

The six books cannot easily be compared in terms of linguistic
complexity. There are differences within each book and between
the books. In general, sentences are often longer and mare
difficult thar they nead 10 be. In terms of language the books may
be useful for ‘0" level teaching (20% of the student popuiation};
they may be less so for other groups.

Thay are advertised as "designed primarily to meet the needs of
students in the 14-15 age range’.

John Simpson's forthcorning article explains that his work was
changed in terms of language. He presented ideas in short
sentences in order that the content of the book be accessible ta afl
pupiis. When the scripts were returned the style had been altered
50 that short sentences were combined inta longer ones. He now
feels that the book on Peru is not suitable for use with mixed
sbility classes because of the complexity of the language.

Cther aspects of the use of language in G.Y.S.L textbooks also
give cause for concern. Phrases iike:

‘a massacre took place ...

‘when the countries of the third world were govemned by

Europeans ..

‘once Ewropeans started settfing America . |,
Harrific events are described in bland and formal language so that
10 say 'a massacre took place’ becomnes like saying "and we ali had
ﬁmm_..:m G.Y¥.5.L textbooks — not afl parts of all of them but
prabably an mmost occasions when gruesame and contentious
issues of the past or present are touched upen there is a
conspicuous use of ‘unospeak’ — the {anguage which avioids the
issues; neutral and bland language which allows the reader to
read on to the next paragraph without actually registering that ‘a
massacre toak place’.

A detailed examination of the language in these textbooks must
be undertaken in order to expose its function in preventing the
reader from making a connection between the words and the very
real events which they purport to represent.

A group of teachers in Notlingham has begun 1o do some
interesting work on the issue of language use in connection with
the G.Y.5.L texts. {Working Document avaitable from the Curricu-
lum Development Centre, Cottesmore Schooi, Derby Road,
Nottingham). This group adapted a ‘cloze’ technigue for analysing
sentences from the books. They took sections of the text, and
deleted certain of the words or phrases used by the author. People
were then asked to complete the sections using words or phrases
of their own, The value-laden nature of the words which appeared
in the initial text then became apparent, The implicit associations
and assumptions that lie behind certain words and their use could
then be analysed, and their implications in tarms of attitude
formation examined.

Discussion i this group has also facussed on the passivity of
some deseriptions: ‘Asians were migrants from the Indian
sub-continent’ is not fully accurate, and it begs many guestions
about why rigration took place, whose interests it sarved, and
what conditions surrounded it.' The Nottingham group concluded
that, inevitably, discussion on the issue of tanguage would lead 1o
quastioning the political assumptions undertying nat only the
G.Y.S.L. course, but much of the teaching in British Schools.

Below we substantiate the ahove points by making specific
reference to Jones' Developing Cities, 2 text which could have
besn much improved had it been placed more specifically within
the wider context of underdevelopment in general. Detailed
critiques of the other body will appear in future issues of this
foumal,
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An Analysis of M. Jones’

“Developing Cities’’

A warrying feature of tha book is that it aperates within a framework which is consistent with fostering capitalist idgology,
but nowhere is this made clear. The exposition of key ideas, values and attitudes fon pages 46 and 47) create an impression
that its value system is made explicit. This gives a veneer of objectivity to idess which are far from objective,
Twenty-seven countries are mentionsd by name; all but one are capitalist. Twenty-five of them are ex-colonias: this is
acknowledged In only one case. Nea colonialism is ignored.

Problems are internal to the city

‘Developing Cities’ falls to address the ‘ongoing process of
underdevelepment’ {Rodney 1973} in mary Third Waorld Cities,
Relationships between the city and the country within which it is
located are ignored. Relationships between the first and Third
Worlds—Colonialism and neocolonialism — are not menticnead.
Jones writes as i Third Werld Cities and people exist in an
ecanomic and palitical vacuurn, Problems seem to be interral to
the city — not determined by dynamics outside the control of gty
dwellers. Problems may tharefore seem to be of people’s own
making: the solutions may seem to be in their own hands.
“Failure” is thus “individualised™.

The book focuses on the problems of Third Waric Cities while
neglecting their causes., This superficial analysis is typical of
geography texts at school level, and of rmany texts written for use
in colleges and universities. This sort of intelleciual Biinkering is a
feature of our entire education system.

‘Developing Cities’ presents many generalizations about The
Third World'asifitis a homegeneous unit. Thase genersalisations
are supported by examples from countries which operate as
capitalist countries, or whose econormic structure is determined by
intermational capitalism. Only ore sacialist country is manticned
— and that not in the text, but as part of a tist. It is arguable
whether some of the cities mentioned by Jones actually are
developing in any commonly accepted sense of the word. What
does ‘Developrnent’ mean? It is not defined in the book but clearly
the definition implicit in the work is that implicit in many of the
geography syllabuses mentioned in issue 1 of this journal
{pp 21-22). To develop’ means to becorne more like Britain and
the USA"

oW York Stock Exchange

36

“Legal” and “illegal” practices
in the Capitalist City

Jakarta is preserted as a city which represents those in the Thirg
World. 8ut— like all of the book's examples, it is in a capitalist state. It
‘would be useful to see whether or not Jones’ generalizations hoid in
connaction with a study of sacialist countries. Cuba or Grenada could
have been taken as a comparison.

To illustrate the “formal"” sector of industry there is a photograph of
a Volkswagen factory, & paragraph about manufacturing industry,
&nd a table which shows the differences between the “farmal” and
“informal” sectors. The formal sectar Js defined as ‘manufacturing
employment, employmment in the Army, Police, professions, Civil
Service and public service.

 has been estimated that the formal sector employs betwveen
40-60% of the employed population in many Thirg World Cites’
~Jones writes. (He does not make it clear who is responsible for this
estimate.)

If 56 rany people work in the formal sector it seerns odd that the
work of multinational companies is dealt with in onfy two paragraphs
—ane of which suggests ehat working for such a company is so good
that workers are loyal—while the iife of a foed seller is used as along
case study te illustrate the “informal” sector.

The informal sector” consists of “distribution . .. tax drivers and
nekshaw men play an important part in this activity By transporting
matenal mund the dities for the many small businessmen” ...
industrial activity, for example, food preparation, and processing,
furniture making, clothing manufacture’: provision of services, for
example, car washers, seff-employed mechanics, carpenters, shos
repairers, scribes, barbers and taxi-dnivers’ “financial acriry for
exarnple, renters of lving space, money lenders™

The characteristics that make up the infarmal sector are their smalf
scale ... their frequent use of hard labour or out dated BGLIDIMer,
their great refiance on focal resources fincluding waste), and ithe
irregularity of hours of work and wages, In many cases these workers
alsC operate outside the law, without a license.”

Given this information, useful questions to ask may be who defines
what Is legal and illegal?

By whose definition is the work of 40-60%
population described as “informat’,

By what processes are licenses obtained, and by whose power and
authority are they given?

What determines who gets 2 license and who remains outsids ‘the
law?

Page 19, which describes the iife of a food seller in Jakana
mentions Trader clearing operations’ organized by the army. Jones
writes ‘many of these (informal) emterprises are extrermely efficient
and with official encouragerment and assistance they could make a
significant contribution to econormic growth, To ban them would
cause mass unempleyment, vet they are often harassed, punished or
ignorec,

ftwould have been useful to explore the finks between elements of
the formal sector in hefping <hitdren to understand why “irformat”
industries are often harassed, punished or ignared. The armmy, the
palice, the civil service and the owners of “formal” indugtry — how
are these connected? i ‘whose ifterssts are the “trader clearing
operations” rmounted? and at whose request?

of the working
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The issue of harassment and punishmertt of ‘informal’ industries is
oneg which cauld usefully have been explored at greater length —
Jakarta itself is subject to a repressive political regime, The processes
atwark in the city are as ruch determined by that as by anything else
—but this consideration is omitted from the analysis.

In the context of the section on inforrmal industries the following is
presented under the heading “values and attitudes' in the teachers
guide (p.46 and 47).

‘An appreciation of the work involved in running an informal
econoriic enterprise in & Third World Cine. This is cleary an
articutation of the idea that British children should be taught to
respect the skills and abiities of Third Werld pecples and as such it is
laudeble. But when we consider the enormous collection of highly
political and highly emotive issues implicit in an analys's of the format
and informal industiial sectors, then the objsctive of appreciating the
work invoived in running an informal econornic entarprise seems
sadly kimited — and limiting.

The section on formal and informal industry in Jakarta asks the
student ta sart out a list of occupations as primary, secondary and
tertiary. Apart fram reading the test and looking at the statistics this is
the only intellectual response demanded fram students in connaction
with the six pages on industry. Perhaps the teacher is expectad to
provide more, Pupits will no doubt be asked to draw graphs of the
statistics on page 15. Unfortunately these statistics are not dated.

The Use of Data

Photographs are acknowledged; the source of maps and statistics is
not. The book relies heavily on sets of statistics to make its paints:
many of them are not dated.

There are nine pieces of text which are presented as quotations
fram inhabitants of Third World Countries, or as what seem to be first
hand descriptions of their bvas, It is extrernely difficult because of the
referericing method, for the reader to work cut who is responsible for
whicth guote, and to find out, for exampie, whether they are
autobiographical: they may be fictionalised representations of what a
westemn author believes to be typical of the fives of cartain other
peopies.

Twe of the quotations come from DL Dwwyers ‘Peopls and
Housing in the Third Worid, This book was putlished in 1974 and
based on earlier research. This is not acknowledged. In fact the essay
by Barrington Kaye, from which one of the quotes is taken (page 21)
wiag written in 1957 and based on research which took place i 7955,
Thus comment on Singapore in 1855 is presented as cornment on a
contermporary city. Reference to Signapore is omitted: the comment
is presented in such a way that it seems to be represertative of Third
World Cities in general.

The comments here are not a criticisrm of the author of Diaveloping
Ciles in particular, It is not common practice for authors of school
textbooks 10 acknowledge quotes or the sources of msnw:._% ar 1o
make it clear where their information cemas frormn. This is sci thing
of which wa as teachers should be more critical, and an issue on
which we should encourage the critical awareness of our students,

The selection and recording of data is not an chiective exercise.
Pains should be taken o ensure that information is presented in a
context which makes clear where it comes from. By failing 1o present
infarmation in such a way textbook writers are selling their readers
short In addition 1o encouraging skoppy academic practice, they are
discouraging critical questioning and further enquiry, :

The use of quotations is a useful pedagogic practice in that it adds
hurnan irterest to accounts which may be otherwise dry and formal.
Using prose which allows Third World Peoples 1o represent
themselves is aiso very positive in temms of ancoyraging respect for
thern. Jones must be congratulated for this. However, we must be
wary of the practice. Quotations are often chosen to suppont a certain
paint of view which reflects that of the author: this givas a spurious
validity to the viewpoint. When we lock closely at the account of the
e of lssaho Kaaditi, on page 11 of Developing Cities it becomes
dear that the reasons given for increasing rural poverty in Upper

" Yoha are the weather and the increass in population. There is more

than one theorstical pasition on the issue of increasing rural poverty:
e low price paid for agricuftural food products: the use of large
“fbas of land for plantation crops—the profit from which is syphoned
Lof the area; the disparity in prices paid for labour at differert

Ees of the production process. Barbara Rogers (1980) for example,
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argues that land redistribution which takes place as 5 result of -
westem inspired and western managed ‘development Projects” s
responsible for Jand shortage for some people, and land increase for
othars. Jdeas like these could also be offered as part of the
explanation for rural poverty. :

When we examire the reasons given by Issaho Kandisi for ural
poverty what becomes clear is Melvyn Jones' theoretical positien on
the issue. Unfortuniately, the 14 and 15 year olds for whom this book
is intended are unfikely to be sufficiently experenced for well
edueated) 16 recognize this,

Using the Checklist

A teacher's guide is provided free with the & Nefson textbooks.
It includes the following checklist to help teachers sssess

learning materials.

Does the book:

@ deal with spatial variations in the levels of human welfare, measured

an a variety of scales? Does it consider the validity of measures of

human welfare, e.g. GNP?

indicate ethnic and cultural diversity and the plural nature of many

societies?

© show sny awareness of the culural achievements of developing
countries and the cultursl debts that industriatised countries owe to
them?

® discuss the physical environment in terms of constraints upon, and
opportunities for, devefopment?

@ deal with the histary of the developing countries concemed, with

af to their cotonial background?

deal with the warld distiibution of res and prod

deal with the content and direction of inter | trade, its ch [}

patternis and the weys in which it affects the intemal structures of

developing countyies?

* discuss ooeupational structures and the kinds of work that pecple do?

present a range of agricultural situat 15 in developing ies and

discuss questions of land pwnership and land reform?

e daal with the population increase rates. age strucrure and densides and

explain the cause of change?

look at migration flows within developing countries {e.q. urbanisation}

and at intemational migration, past and present?

« discuss different types of human settlernents and their characteristics
and fupctions?

@ discuss the hature of aid refationships?

® look at allemative strategies for development?

¢ examine the economic, social and cuftural effects of taurism?

@ include any discussion of the rofe of large mulinational corperatians?

Having read this checklist in the teachers guide, teachars probably

expect with some confidence that the six new G.Y.5L. books

measure up well 1o its criteria. Unfortunately, the books do nee

tulfil the criteria.
Below, Jones “Devaloping Cities” iz examined in relation to the

checklist.

©

°
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Whan we ask "does the book consider the validity of
maasures of human welfare; indicate the cultural debts that
industrialized countries owe; deal with the worid distribution of
resources and production; deal with the content and direction of
international trade, and the way In which it affects the internat
structure of developing countries; discuss the nature of aid
relationships; look at alternative strategies for developmem?” We
find the answer is no. The book does not do any of these things.

Perhaps that seems fair enough, if some of the cther books do
them,

However, when we examing in detail some of the checklist
questions, to which ‘ves’ is the answer for Jones book, then
suspicion is thrawn on the whole tourse.

For example —

Cuestion 5: does the book deal with the history of the countries
cencerned with refarence to their colonial background? In a sense,
for Developing Cities the answer to this question is ves. Bt 25
ex-celonies are mantioned. One of them, Kenya, is recognisad as
such in the text. Fair enough, one may think, to use one as a
detailed example, however, what of the detail?
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Thus dealt with is the colanial history of Kenya: its racist laws,
its practica of dividing African familias and exploiting the labour of
those most useful 1o the Eurcpean and colenial economies. Kenya
before 1950 was very much like the South Africa of today.

An examination of the study section for this part of the book

reveais no further mention of the issue of colonialism.
.Qcmmio_._ 9: Does the Gook present a range of agricufiural
situations In developing countries? The answer is yes. But the
range is fimited. Large landowners; plantation warkers: small
farmers who own their own land; tenant farmers and landless
labourers are mentioned as representative of people in agriculiu-
ral situations {see p.6i. However the book fails to mention that in
some parts of the world areas are farmed co-operatively or
collectively.

This is surprising in view of the large percentage ¢f the world's
agricultural population which farm in this way. it is interesting to
note that urbanization is less marked in China than in capitalist
developing countries.}

Does the beok discuss questions of land awnership and land
reform? Yes, in terms of inheritance patterns: Fragmentation of
holdings is presentad as the reason that farms become too small
to offer a living; it is this fragmentation which aventually creates
landless peasants, The suggestion is that inheritance patterns are
the rea! problem in terms of creating landless peasants -—
although there is also mention of the influence of the green
revolution in encouraging Indian landowners to evict tenants. But
with respect to the question of land reform: should it not also
focus on the fact that large rmultinationals cwn big areas; rich
individuals own big areas. If some people have a lot and some
have none this is an issue which could be considered as part of
the question of land reform. Alse the very concept of fand
ownership — this is ane which could be examined closely: who
introduced it 10 Austratia? to North America? 1o parts of Africa? It
is a4 concept which in itself is questionable. Could jand ownership
patterns e significantly altered? Is communai ownership possible
or desirable? Dees the land, like the air we bresthe, rightfully
belong to all?

When we consider alternative questions which could be askec
in refation to these issues we became aware of the book's narraw
perspective — a perspective determined almost entirely by
capitalist values.

Language

The language of the text is formal; sentences are often very long. This
makes the text accessible only to students with a good grasp of
format language,

Although the language level seems to make the book suitable for
*0' level teaching, the conceptuat content is frequently trivial; as are
rmany of the tasks. Neither would be likely to stimulate en analytical or
questioning response cn the part of the reader.

Some of the tasks are littke more than comprehension exercises,
where the student is required % present a nate from the informatian
which has been presented as fact in the text — see questions Ta
and 1b orn page 13.

Conclusions

‘Developing Cities’ has been heavily criticised here, This 15 not
because it is an example of an exceptionally bad texibook. As
British Geography textbooks go, it is probably better than most.
Jones has tried to present a positive image of “hird world’
peoples, which is more than many cther authors do; the book is
well illustrated and beautifully presented. The reasan that | have
taken it apart in such a way is 1o show that this book—which was
produged with the suppert of G,0.A. money, its content monitored
by the Schools Coungil, widely reviewed as a gaod book and
widaly advertised for use in so many schools — warks in a way
which could be described as indoctrination.

It distorts history and gives a biased view of the present, white
OPSreting under a ctoak of “objectivity”. It suppans an ingquitable
fhrlE guo by failing to ask critical questicns.,

- Dpg thit a closer look at ‘Developing Cities” — a refatively
ﬁouvomm by some standards— has served 10 demanstrate how
Ik

on cannot be neutral, and attampts to make it so by failing

id'the notion that education should be p
.a@n.v_oa the political dimensions of issues, merely miseducates.

Developing Cities

An Alternative Approach
lan Cook

The averriding weakness of ‘Developing Cities lies in its failure 1o
present the kay area of debate in a cogent and lugid form. There is a
certdin amount of good matarial within the text but its impact is
diluted by a confusing and disorganised treatment of major thermes,
such as the role of the formalinformal sectar and of spontaneous
setlement, for example, The author in his presentaticn seems
unclear as to whether spontangous setlement should be encour-
aged or discouraged and consequently fails 10 present clearly the
advantages and disadvantages of such a type of settlerment form far
their residents and far the tocal authorities required to control thermn,
This confused approach makas it extremzly difficult for the pupil 1o
assess the strengths and weaknesses of a squatter settlement for
there are no clear guidalines presented to guide himvher towards an
evaluation, Similarly, on what criteria shouid the pupi judge the role
and nature of the informal sector? On page 46 the pupil is told baldhy
that "The farmal sector will only be able 1o employ a fraction of the
potential workers in Third Wertd Cities in the foreseeable future” but
no reference is macde to the reasons why this may ba the case, and
the defence of the infarmal sector which follows is assertive and
lacking in context. In general, the text fails to grasp the nettle of the
nature of underdevelopmert and the role of the city within
underdevelopment. As a consequence the fext replicates and fosters
Western stereotypes of Third Waorld cities, foists their failures upon
the indigenous population, and almost completely ignores the role
of the capitalist-dominated world-systern in creating a st of
preconditions in which Third World Cities have such burgeoning
growths. A morz dynamic approach might be presented along the
following fines:

Firstly, the key areas of debate should be identified, These inciude
the answering of questions such as:

{a) To what extent is the Tnird World City developing along
Western lines?

(b} Towhat extent are Third World cities parasitic or symbiatic upon

their himertands?

What is the role of & Third World City in relation 1o Western

capitalism and the indigencus population respectively?

Are there alternatives to the rapid expansion of Third Worid

Citigs?

How do the contrasts between rich and poor in these cities

manifest themselves and what are the reasons for these

inaqualities?

f To what extent shauld ‘informal’ ‘seft-help’ options be encour-
aged in Third World Cities.

Secondly, appropriate material should be presented in order to
enable the pupil 1o develop an understanding of these guestions
and their ramifications.

Thirdly, a set of criteria should be given to enable the pupil to
evaluate the pros and cons of each issue dealt with. It would be
pedagegically desirable to request the pupil to evaluate the answers
1o these questions from different standpoints such as a shanty-town
dweller, a local government official or 2 property speculator, for
axample,

Let us take the first two guestions posed above, and Hlustrate how
they might be tackled:

{c}

id

(el

{a) To what extemt is the Third World City developing along
Western lines?

This question is impontant for 1 determines the appropriate
made of analysis required to study the Third Waorld City. lf the
city is largely a Western-derived phenomenon then we can
anply Wastern-type solutions to their problems. If the Third
World City is unique, however, then the Wastern maodels are
invalidatec and we must seek for sfternative theories by which
their development may be exptained and understood. What
type of evidence can be presented to the pupil ta help him/her
answar this question? Well, some of the evidence is given in
Jones® text, but it needs to be presented in a more coherent
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and systematic fashion. Firstly the rapid rats of growth of 3w
cities might be referred to, noting the fact that the proportion
of papulation in urban areas is stilf less than that in the First
World but that growth is rapid and, more importantly, recent.
The coneepts of over urbanization’ and "pseudo-urbanization’
rmight be introduced here for discussion. Some authors have
suggested, for example, that because these {3W} cities fack a
manufacturing base in comparison to those in the First World
that they are "over’ or ‘pseudo’ urbanized. The evidence on the
composition of the labour force could be presemted here,
noting the importance of the service sector In tha 3W context.
However, it must be realised that these concepts are therm-
selves Western in origin and implicity accept the view that the
3W dity shouwid be developing in a Western image and are
somehow deviant if they do not do so.

More evidence is required in order to answer this question.
One could, therefare, illustrate the primacy which Is character-
istic of 3W cities and attempt to highlight the contrasts
betwaen Western and non-Western cities in this respect.
Further, one could present material on the internal structure of
3W cities to show that the classical ecological madels of land
use fail to fit the 3W context, in part because of factors such as
the colonia! legacy which has leh European Quarters, China-
town and the like in many 3W cities, as well as diffarent
perceptions of the desirability of a central location among the
rich in, for example, many cities of Latin Amerca. Plus, of
course, the spontaneous settdements o which Jones refers,
which are such a marked feature of these cities.

The presentation of such material will lead the pugil to a
realisation that 3W cities differ in many respects from those of
the West. Similarities are found, but there are great contrasts,
alse. Why should this be the case? The reasons are complex,
but can be simplified as follows: First World cities developed
as essentially independent centres of production, exchange
. and consumption of goods and services, whergas 3W citi
- have developed within a colonial and neo-<colonial context Tn

which they are essentially subordinate to the metropolitan

=1}

centres of the Waest. Their central function is mygh Thork
closely linked to production and exchange than i is 1o
consumption. Migh consumpticn levels are found, byt only
amaong a small and privileged elite (except in a few sociatis
societies where consumption is fess conspicuous). The major-
ity of the people live in the essentially subsistence sector,
referred to by Jones as the 'informal’ sector. This is essentially
inward-oriented, but in contrast there is the 'formal’ sector
which is Western-oriented in its activities. Jones introduces
these concepts but faiis completely to reiate them to the
broader processes of underdevelopment. Even though he
guotes a Table I5.15) which is obviously derived from the very
irmportant work of Milton Santos who uses the terms Upper
Circuit’ and 'Lower Circuit’ rather than "Formal’ and ‘Informal’
sectars, respectively, and who relates these two circuits to the
national and internationa! contexts, no mention is made of the
wider processes at work. Now, the concepts of upper and
lowwer circuits may be considered to be too difficult for children
of this age range, but even if this debatatde point is accepted,
there is absoclutely no reason why pupils should not be
introduced to the simpler, related concepts of dualism and the
dual economy in order to aid their understanding of the Third
Worid city. .

As shown in Figure 1 in the article on "Alternative Perspec-
tives’ {this issue}, the main flow of goods, trade, capital, sic.,
between the Western metropolis and the Third World city are
diracted through the formal sector of the city. In um this
sector 18 linked closely with the Plantation Sector of Agricul-
ture and any Mining Sector which may be found in the
country. The links which the Format Secter has with the
indigenous rmasses engaged in subsistence agriculture are
weak, and are generally channeled through the informal
sector where the processes of migrant flow, exchange and
sale of agricuttural products and sc e are formed. This fatter
sector can be regarded as “the country in the ity for it
contains people who cling primarily to traditional rurai values,
who are often transient, and who live in an essentially
subsistence fashion within the “spontansous’ settiements
which are found there. In contrast, the formal sector is highly
urbanised, wealthy, and the world of the highly educated elite
of gavernment officials, military officers and business peopie
who have gererally adopted the consumption patterns of
western elites and aspire 1o the material satisfaction of a
consumer oriented sosiety. They will have little contact with,
and probably fittte sympathy for 'the peasant masses’ who
form the bulk of the population in the shanty towns and the
hinterland beyond. Jones hinted at some of the contrasts
between the two groups but more could be dene with the type
of material he presents in order to highlight contrasts in the
life styles, values and attitudes of those in each sector as will
be shown in the next section.

To what extent are Third World cities parasitic or symbiotic
upon their hintertands?

This question is important for it relates to the wider
questions of ‘what is development? and ‘how can develop-
ment be achieved? Writers who follow the now largety
discredited Rostovian notion of development as a series of
stages through which ali couniriss pass eventually, firmly
believe the city to be symbidtic with its hinterland. Similarly,
writers in the ‘Geography of Modernisation” approach {(such
as Gould and Soja} believe the city to be the transmitter of
‘progress’ and ‘modemisation’ and urban centres to be the
sources of diffusion of madern ideas which will cascade in
waves down the urban hierarchy and aventually to the
‘backward” agriculiural sectors, The city is regarded in these
two approaches as being in benevelent interaction with the
countryside; giving out flows of manufactured goods, adv-
anced iechnology, education and so on, and in retumn
receiving the primary products from the rural hintertand in
“fair exchange’ process. in contrast, more radical authors {such
as Santos, Frank, McGee) suggest that the city in the Third
World is parasitic rather than symbiotic upen the countryside.
These writers suggest that the slty operates primarily to
exploit the rural areas by engaging in an ‘unequal exchange’
in which agricultural and other primary products are bought
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cheaply from the rural dwellers, and expensive manufactured
guods are sold back to them. Also, the better educated and
more dynamic elements in the rural n.o_u..__mﬁo: aré¢ drawn ..m._._a
syphoned off by the "bright lights” and perceived opportun ies
in the city, feaving a residual and warped demographic
structure in the rurat areas, which lacks the crucial age group
in tha 20-40 age band, In addition, such writers suggest that
the ‘'modarn’ values introduced via the city are out of tune with
traditional values, create aspirations and expectations which
derive from the materialist, consumer-oriented ethos of the
West, and which cannot realistically be futfilied in a poverty-
striken rural economy. in essence, in this approach, the city
destabilises the countryside via the introduction of alien
values and ideas.

How can these ideas be presented to pupils in the 14-16 age
group? Firstiy, one could focus upen the products associated
with the city, and contrast these with the products in the
countryside. The city is associated with “modern’ products
such as the television, radios, motor cars, high-rise flats and so
on, whereas the countryside is associated with coffee beans,
traditional craft products, simple farming utenstls and the like,
One could focus upon the prices of such disparate preducts,
allowing for transportation costs as appropriate. The marked
contrasts in prices will be clearly avident. # coutd he
suggested that these price differentials merely reflect the
sophisticated nature of urban production methods in contrast
to rural production and pupils could discuas this issue. One
could then examine income levels of different types of urban
dwellers and contrast these with those of selected rura
dwellers. Geoffrey Lean in his book and television series ‘Rich
Waorld, Poar World’ provides the type of material which could
be presented here, such as interviews with a male Bangla
Deshi labourer in the countryside, a female tea picker in
Tanzania and 2 female Brazlian favela dweller in Sac Paulg,
The wages of rural and urban teachers, doctors and the ke
could alsc be contrasted and the differentials noted and
discussed.

The focus would then move on to demographic evidence
for urbansrural inequities. Jones presents some demographic
material which could be employed here, and this could be
cordrasted with the presentation of material on the demogra-
phy of selected rural villages in differert countries. Finally, the
contrasts between urban and rural valugs could be iMustratad
by interview material gathered from rew urban dweliers
experiencing the ‘culture shock' of Jife in the city, older
established urban residents and i fagers in mare remote
areas. Dwyer, for example, suggests that in spontaneous
setflements one can grade residents from the newcomers
who are "hridgeheaders’ seeking to establish a foothald in the
city, through to the more established ‘status seekers’ who
have acquired the trappings of success in the shape of better
housing, televisions and so on and aven land rights wor from
the local autherity. Contrasts in the life styles of people in
these different categories could be examined in oroer 1o
Hlustrate the extent to which rural values are adhered ta,
incluging evidence for the number of returns to the sountry-
side the urban dweller makes annually, asking whether the
urban dweller returns for the harvest season in particular. By
presentation of such material the pupil will be led to guesticn
the idea that the city is a ‘good thing” and come 1o hisiher own
conclusions upon the impact of the city upon the countryside.

The above outling has been planned in haste. It will be
cansidered meore carefully, before a textbook is written for use
in schools. The Assaciation for Currculum Development in
Geography woukd value reader's comments on the work so
far. Piease send them to lan Caok via the Association, London
University institute of Education, Bedford Way, London, W(2,

Reforancas
ﬁﬁc&.ﬁn J. and Hay R, Jr. feds) Third World Urbanization, Methuen,

gﬂ.ﬁ.@.“gi gulacmim_.:;mat:nanﬁﬁ.amm_.03
,.,. A gman, 1975
‘M. The Shsred Space, Methuen, 1979,
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A Queen Mother head from Benin, kept in the British Museu
Black people’s history has been
‘fragmented and destroyed’

The African People's historica! monument Foundation plans to
open Britain's first archive of black history and culture in Brixton.
The archives will store historical data, and also preserve itermns
of everyday life to provide future historians with an accurate
picture of what life was like for black British people during the 20th
Century.

Len Garrison, chairperson of the Foundation, comments “Until
now black people have not been able to make serse of our own
history, it has been fragmented and destroved as a way of
fmaintaining white people’s sense of supericrity,” The foundation
declares that the archives wiil “enable our young people 1o trace
black presence in Britain as wall as make connection with Africa,
the Caribbean and other black communities elsewhere. This wil
help them to bulld a stronger salf image and identity in this
society.”

The African People’s Menument Society would be pleased to
haar fram people who have memorabilia such as old photo-
graphs, documents, diaries, or wartime mementoes which may
be of interest to the proposed archives.

Tre archive is concerned with the collection and documentation
of black social history as well as artefacts. The organizers would
weiccme contact from elderly black pecple who wish to recerd
their experience for future generations.

For further details contact

The Black Cultural Archives

co 152 Fernhead Road, Paddington, Londen.

Ieory Leopards: early 19th century. Lent by MV The Oueen o the Museum of Manking

Practical suggestion: students could do
a ‘pillage trail’ in the British Museum
and others, to find out which exhibits
have come from Britain’s ex-colonies.

PRACTICAL SUGGESTIONS
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Effects of Racism on Chinese Kids

in School

Chun Nok Fung,
Siudent Quintin Kynaston School

I'am & British citizen. | was born on British soil ike mest English
pabies. | have a British passport and the right to live hare like most
English pecple. Yet | have suffered from racism because | am
Chinese!

Racism exists in Britain and occurs frequently in schools. Many
ron-English children suffer from racism. The extent to which
racism operates in schoo! depends on the degree of prejudice,
Racist attacks in schools range from name calling and graffiti to
physical violence. White children are not the only racists, children
frern different parts of the world may also be racist in the way they
treat gach other. Asian and West Indians oflen hold prejudiced
views about each cther.

The children of a whale nation cannot really help being racist as
this is one of their behaviour paiterns. This is of course assaciated
with politics and the media, The children pick up stereotypes of
people of different cultures from newspapers, magazines, radio
and televisicn. Also, hooks play a vital part because some of the
baoks the children have encountered during their early schooling
life contain materials which are outdated, sexist and racist. Very
young children start building and collecting images of “different’
peaple who are not English.

When finally they do meet non-English people, their minds will
go searching for the images they have gathered and built up, and
these images will be attached to the non-English people. Being
children, they will start to ca¥ names and make fun from the
stereotypes and piclures processed in their minds, These so-called
images are related 10 the way non-English people speak, their
languages, the way they dress, religions, habits, food and se on,

Speaking from past experience of racist attacks at school, | can
say that the effects are great. It is hurful and absorbing to the
heart. This, 'm sure applies to the majority of Chinese in schools
today. The fact that | am British makes ne difference; it is my
appearance, not clothing, but my Chinese looks which trigger off
the racism. Being in a smalt minority of Chinese siudents in the
schoo! who are constantly made fun of is depressing.

We are made to feel rejected, not by our own friends, but by
society. We are blasted with the impression that we Chinese are
infarior to the English and thet we can be laughed at. The effects
of the name calling drove me to try to be as English as possible.
By this, | mean that | went around with English friends and tried to
keep away from my Chinese mates. Never once did | speak
Cantoriese {one of the Chinese languages) to my Chinese mates in
frant of nen-Chingse at school. This is because | was in fear and
was afraid of being laughed at, as the English seem to find our
language rather amusing. | had no pride in being Chinese.

During that time, the abuse had made me fee! embarrassed
about my native language. When it came to aher-school events
such as parents’ evenings, | just couldnt mention them ta rmy
parents because { didn't want them to be there. This is so because

reither of my parents speak English and if they were 1o be there, a
translator woulc be needed. Cantonese would have 1o be spoken
3fid heard by English people and classmates,

In most cases there is a lotl of suffering due 10 the tanguage
.Problem. This is because some Chinese pecple can’t communi-
L8 in English, therefore they are forced to speak their own

-iiinuage. IF every time they speak Chinese they are taughed at,

by will be confined to speak onty in frant of Chinese paople. This

5, of course only if they take it to heart and most of them
Lan say. Therefore the extent of the effect depends on how
onally one takes it. Sorne people just withdraw and stop
30 communicate.

School cannet contre! racism altogether, but it can do things
which go towards a result which might take years. What | mean is,
throughout the children’s compuisoty schooling vyears, there
should be more taiks and discussions on racism, religions and the
different cultures and customs. These should include class
discussions and assembiy talks with all reasons and objectves
locked into so that customs are not viewed as "weird” and without
reason or meaning. Children must be educated about the way
people live today and not just the costumes, the images and
stereotypes picked up from books and media of yesterday,

There should be more value given 1o non-English languages
and people. Schools must lead, and show in plenty of ways that
school is not just for English speaking or English peaple. More up
1o date books on the differing cultures in the world today and a
wider variety of language classes could be made available.
Mavybe, projects on people’s working lives and religions should
have a star roie in one of the English or Social Studies syffabuses.
Children could then compare their projects in class and talk about
them, Also, there should be more involvement of parenis and
cormmunities in the school. For examnple, signs in English such as
'NG SMOKING' should be accompanied by other language prints
such as Chinese or Arabic. The parents could do this. They could
be valued by the schoal.

School should slowly mingle all these culures together untit
children realise there's nothing strange or odd in the way people
live. With acts and words of encouragement from the teachers
thermseives, schools would be 2 much better place for alf minarity
races and the English to develop their education and themselves.
We should not be made to feel left out!

This should he & vital part of our education and when the time
comes, say when pupils are about 15 to 16 years of age when
most children can becorne sensible, after hearing and discussing
much about racism they can decide for themselves whether thay
are racist or not. For most young Engfish people today the
decisions are already made, before they can think for thermnselves.
They take in stereotyped images and live by them. They trest
other people not as people with feefings, but as objects of fun.
This is only because they do not know any better. The schaol
ceuld teach them better, and give them a chance to make up their
own minds.
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DIALOGLE

DIALOGUE

Dear Edilors,

i was with zager anticipation that | cpened the first issue of
Contemparary Issues in Geography and Education. | skipped the
editorial and rushed en to the articles. Graat! here was what |
wanted 10 see. A mare radical approach 1o Geegraphy. But on
returning to the editorial. | grew concerned about the aims of this
jeurnal, surely something was missing, but what was 1?7 The
answer was there, stark and obwious. Primary schools — no
mention: integrated studies — no mantion; cross-curricular
studies — no mention.

The new Asscciation and its journal appears o omit cedain
important tems from its agenda. Primarily an association of
weachers concerned about multi-cultural education should, in my
apinion, be looking very closely a1 the nawre of the school
curriculum and the role that geographical education has to play
within it. A targe number of educationalists argue that the
compartmentatisation of schools is not helpful 1o a child's learning
and that a more co-ordingted and even integrated appreach
would be valuable. Longer blocks of time devoted to specific
issuas can lzad to a greater depth of understanding. The
Association would be helping many people if it considerad
carefully the arguments for geographical education within inte-
grated courses or within topic work in the primary schaal,

My impression of the journal is that it wilt appeal to the
specialist geographer. #f this is the case, | hope that the editorial
group will give serious consideration to the role of geography in
the school curriculum and how meaningful relationships can be
developed with other subject areas which share a concern over
issues such as the environment, peace studies and multi-cultural
education. :

1 wish the journal every success and | hope it makes educators
think about current jssues.

Yours sincerely,

MARTYN CRIBR

Humanities Adviser

London Borough of Waltham Farest

Dear Martyn,
Our “open space” section awaits your contributions! We
welcome articles which explore the concerns which You raise.
Eds.

NEWS — OR PROPAGANDA

I am sad that | fing myself forcad into the position of criticising
G.Y.5.L.. because | have always felt that G.Y.S.L. was, on balancs,
a good thing. But recent a by GY.S.L. has blurred a most
important distinction: the distinction between news and prog-
aganda.

We all know how to nandle propaganda. For example.
publishers' catalogues are recognisably propaganda, and maost
people handlz them as propagands. The cateiogues provide
useful information on the good aspects of the books they list, anct
it is up 10 us to spot the bad points: “Let the buyer beware” is o
farniliar precept, By contrast, jtems labelled 'NEWS' are rot
normaily subject to such suspicious handling.

But is 'G.Y.5.L. News' news— or is it propaganda? | responded
to issue No.T by raising this guestion, and they were good
énough to publish my letter on the back page of 'G.Y.5.L. News
No. 2" though there was no rephy to my letter, either personally
orf in the newslenter. Sc lots of pecple know that the question has
been raised, but no answer has been given as yet.

Six questions may help to clarify the issue;-

Does Nelsons Lid pay for G.Y.5.1, News?

Do they pay the Editor?

Is the Editor asked 10 promote G.Y.S.L7

!s he required to stave off criticisms of G.Y.S.L7
Is he expected to misrepresent £ri

_w.Jm. asked to ignore eriticisms of his misreprasentation of
criticism of G.Y.S.L.7

A
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Doubtless the expected answars niight be "Yes' 1o the first two or
three guestions, ‘No’ 10 the next one or twa, and ‘definitely not” to
the last tevo. My impression is that 'Yes' appears to be the answar
to alf six questions. If | am right, this is a matter of grave concern,
The evidence for my impression is below.

‘G.Y.S.4 News No.2' (June 1983) used page one to defend itself
from twe items of criticism. This is understandable — but the
ameunt of misrepresentation sesms extraordinary. Their state.
ment "Dawn Giill's ... report focused only on racism in schogl
geography” is demonstrably, obviously, totally untrue. Doas
freedom of speech include the right of freadem 1o misreprasens
people? Does it include the right to send owt propagande labellad
“News", to every schoal In the cauntry, and 1o label it “for the
attention of the Head of Geography”?

The second flem on page one is even stranger, A largely
favgurable mention of G.Y.S.L. in a TES article six months earlisy
was extracted, a criticism selectively quoted out of context, and
demolished. The demolition was based on a complete misrapra-
sentation of the context of the article. The misrepresentation is
obvious if one looks at the original article — but how many people
will icok up a TES article six months old? -

The comments in ‘G.Y.5.L. News' make 1 look as if it is the
author of the TES article, not the editor of ‘G.Y.S.L. News', wha is
guilty of misrepresentation. The scornful explanation mark rein-
forces the point: the author is, apparently, both ignarant and
out-of-date:

“This was an astonishing review of G.Y.5.L in the contex of
16+ because the author appeared 10 have no knowledge of the
content of the project’s 16+ syllabus!” 'G.Y.S.L. News' MNo.2,
page 1, column 2]

The facts ware sent 1o the editor of 'G.Y.5.L News on BJuby
1883, with a request for a reply. A second letter was sent in
Septemnber. Neither letter received a reply, nor aven an acknow-
ledgement.

The facts are these:

1. The articie in question dealt entirely with the present-day
{1882-4) situation for fifth year examinations. Even the titfe
made this tlear: “We're al! “shoats’ now".

2. The GY.S.L. new "6+ syllabus” was only available in four

English schools {Source: 'G.Y.5.L. News No.2, page 3!} and

s0 was 99.8% frretevant to the article.

3. Therefore current G.Y.S.L. syllabuses, current ‘Bristal 14-78'
syllabuses, and current “Joint 164" syllabuses {in East An
and a few other regions) are the only opportunities for foint
teaching of GCE and CSE candidates at pressnt {"Sheep’ and
‘goats” together — hence the ‘shoats’ in the titlel)

4. The TES articie said “For many schools, 3.Y.S.L. is stll the
best choice™. (High praise, ane might have thought — but not
good enough to escape attack in 'G.Y.5.L. News')

This issue is muich more important than the destruction of one
Person’s reputation by misrepresenting what he said, Propaganda
nesds to be distinguished from news, and ‘G.Y.5.L. News’ has
blurred the distinction in a most unsatisfactory way. 'G.Y.S.L
News No,1' stated “The rnain aim is to provide a vehicle for the
exchange of information and views about G.Y.5.L." (page 4}, Fair
encugh — but what are the unstated minor aims? We shouid be
permittad 1o know af the aims, to know the financial structura,
and 10 know the answers 1o the six questions raised above.
But doubtless these questions will be ignored, along with tha
lettars sent directly to the Editor of ‘G.Y.S.L. News'. Have we no
means of influgncing great G.Y.S.L.? It seems such a pity: in its
early days G.Y.5.L was s0 responsive.

David R Whright
Lecturer, School of Education, University of East Angifla -
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The Launch of ‘Contemporary Issues’
Press Conference 14.11.83

Present (clockwise feft fo right): Margot Naver (Daily Telegraphi, Aick

Rogers {Guardian and New Statesman), Derek Leather (The Geog-

raphical Magazine), Amanda Miligan (Oxfam News), Rans Gavhar

iThird Workd Review), Anne Simpson., Dawn Gill. Frances Slater

iEditorial Board), Gerry Garman {Commission for Racial Equality), fen

Cook {Editanial Board!. Out of picture, Chris Rowlands {Daily Maill,

Mary Castle {Yhe Teacherl, Liz Hourst (Bufietin for Enviranmentai }
{ Education), Diape Spencer (Times Educational Supplemant), Valtabh
Kaviras (Asian Express}, Maicolm Clarke {Photorgrapher, Daily Maili,
and Raddy Meqgally (Editosial Board) with Roddy taking the photo
shown here. Syd Burke. London Broadeasting Corporation inferviewsd
Dawn and lan after the Conforence.

To date, favourable reviews of our work have appesred in The
Teacher, the TES, The Geegraphical Magazine, The New Statesman
and the Guardisn; the LBC interview was broadeast soon after the
Press Conference. 7

o

= By Puw ies
Can You Help?

I setting up this journal we have been given a great deal of help.
We've been meeting together as a group since April 1987 when we
first decided that, since the existing geographical journals were not
meeting our needs, we'd publish our own, We started with very little
experience of writing, publishing, costing, or marketing, and have
learned about these things as we had to.

The biggest problemn has been lack of tima. We are all in full time
work of some kind, and at certain limes of the vear it is difficult 1o
meet each other, let alone spend time on writing, proof reading, or
responding to mail.

The next biggest problem was — and still ig - money. We werg
tucky in the beginning. We were given £700 by the Commission for
Racial Equality, 10 run & conference on the issue of Racism in
geagraphy teaching. This took place in March 1983 and cost us
almost nothing. Each warkshop organiser made a contribution to a
‘conference document’,

We sold these decuments for £2.50 each; they have been a gnod
source of incorme; and are still selling well.

The conference made it possible for us o get the first issue out,
Butif this journal is to survive, we need more subscribers. Could you
help 10 sell subseriptions?

We wilt put a ieaflet inside each journal in the hope that each
reader will ancourage another person to subscribe. K you want mora
laaflets, we can provide them,

/OUR POLICY ON ADVERTISING
Wae iritend to use advertising to encourage good

‘ME—— advertise only those books and mate-
1 msas..w feel can be recommended to

i3

The CRE's involvement ...
A synopsis of Gerry Gerrnan's opening to the press conference:

Our association with the launching of ‘Conternparary lssues in
Geography and Education” goes back to our decisicn to publish the
Schoots Council repont which was rejected by the Schools Council.
We tock that degision because we felt that the repon was an
invaluable contribution to the dehate about an education suitable for
Britain's multi-ethnic society. Nearly 700 copies have been distri-
buted — throughout the UK, European continent, North America,
Australia and Africa.

Arising out of that exercise, we were happy to be vary closely
associated with a warking conference entitied “‘Racist Society —
Geography Curriculum’ — in March 1983. That was a conference
that excited a great Jeal of interest and support, and there are plans
for our further participation in regional, and future nationat
corferentes.

The culmination of all that activity is the first issue of this Journal
which we find stimulating and thought-provoking. It looks in a
critical way at the specialist field of gecgraphy while placing that in
its educational cantext; in turn relating that to the larger network of
social, econornic and political relatiorships, naticnally and globally.

The Joumnal appears at the right time. It continues the Govern-
ment-inspired Great Debate. It gives significance 1a the wide range
of recent rapons: Rarmpton, Scaman. House of Commens Selecz
Committee, Little and Willey— and it lonks forward very positively to
the appearance of the Swann Report Indeed it follows the British
tradition of presenting another point of view in a Lourageous,
challenging way.

fi is very refevant to the Commission's duties under the Race
Relations Act of 1976, namely the Elimination of Discrirmination and
the Promotion of Equality of Opportunity and good relations
between different ethnic groups. The Commission is particularly
concerned with the subtke effect of indirect discrimination or what
rmight be termed unwitting, unintentional discrimination due to &
combination of deep down attitudes and powerful unquestioned
procedures and structures leading to the instiutionalisation of
disadvantage, especially where black people are concernad.

The Joumal makes fis appearance at a tirme when mare and more
people are willing to look at racism and its eflects, to look ar
thermsalves and thelr own nstitutions and in & critical way with
regard 10 the perpetustion of disadvantage—in short, 1o look at their
world in terms of the ili effects of long established negative attitude
to race, gender and ciass. At the same time one finds a wi ngness
among an increasing number of white peopie 10 examine the
stunting effects of racism on their own lives.

We walcorne the appearance of such a Jowmal and we
congratulate the Editorial Board on the excellence of its first issue.
We feel sure that people will berefit greatly from réading it ft
explores the issues coherently and convingingly, and #t will do 2
great deal to enable pecple to refine the relevance of their mwn
worked out principles and practices in an educational systerm that
must meve forward to adjust Hself 1o the needs of everybody
throughout the counby if there is to be genuine equality of
apportunity.

R.A. German
Principal Education Officer, Commission for Recial Equality
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Regional Coordinators
Associztion for Curriculum Devetopment in Geography

The Association for Curriculum Development in Geography iz a
network of teachers, students and others involved in education
and research. It is relatively new and provides a forum for debate
on the political comext and ideclogical content of geographical
education. Local groups are developing in the North East, North
West and South West of England, Yorkshire and Austraiia. it is
intended that, eventually, groups will build up in other areas also,
around 'Regional Co-ordinators’. The names of those who have
already taken on this role are given below; we need more. If you
wish to bacome involved in this work please write to the editors of
this journal.

wiNewcastie
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THE NORTH EAST

Don Harrison, Oxfam. 3rc Floor, Balbeck Hali, Westgate Road,
Newcastie upon Tyne, NE1 18E

WEST YORKSHIRE

Peter Tate, Westborough High Schaal, Stockhill Streel, Dewsbury,
Yorkshire

SOUTH YORKSHIRE

Paul McGreavew, Myers Grove School, Weaed Lane, Sheffisld,
SBSHG

THE NORTH WEST

1an Corless, Quarry Bank Comprerensive, Harhill Road,
Liverpon! 18

THE MIDLANDS

Andy Snart, Gilbank Teachers’ Centre, Mile Lane, Coventry
AVON

John Simpson, Resources for Learning Develgpment Linit, County
of Avon Education Dept., Bishep Road, Horfield, Sristal

THE SOUTH WEST

Roger Featherstone, Estaver Camprehensiva School, Millar Way,
Estover, Plymouth

EAST ANGLIA

Linda Peake, Univarsity of East Anglia, Morwich, Norfat
LONDON

Buncan Wrigley, Layton High School for Boys London E10
ALISTRALIA

John _u_m:.. Brisbane Coflege of Advanced Education, 130 Victoria
Park, Kelvin Grove, Queensiand, 405 Austratia

———

The work of regional groups varigs but includes sorme or all of the
following:

*  to liaise with local cormmunity groups to tevelop materials
relevant to local needs

* 10 provide support for students and teachers who feel 2 sense
of isolation in their work on such issues as racism, sexism
and the political implications of schooling

@ to hold regular meetings to discuss key issues

® 10 set up writing groups or partnerships in which students
and teachars can share ideas and work co-aperatively to
praduce materials

¢ o organise regional conferences on topics of current impont-
ance

® tocampaign for curriculum change via co-ordinated pressure
on examination boards

¢ topromote a dialogue with publishers to encaurage publica-
tion of more sensitive and relevant texts

Clearly, the pressures upon teachers are great, and the achisve-
ment of these objectives will depend upon the time and anergy
which pecple can commit to these tasks. We don’t expect success
overnight! However, 1o date the March 1983 National Conferance,
the recant West Yorkshire Conference and the appearance of this
Journal are evidence that co-operative effort can achieve a great
deal. Further, the Commission for Racial Equality has agreed to
provide finangial help far regional conferences an the theme of
Geographical Education for a Multicultural Society, and the
Association can provide assistarce with the arganisation of
regianal workshops. If you wish to become involved please writs
te your local co-crdinator or to the Journal aditors.

WEST YORKSHIRE CONFERENGE

A highly successful conference attended by over 100 iocal
teachers was held at Trinity and All Saints College, Leeds on
Fabruary 22nd, 1984, Crganised by Peter Tate of the Association
for Curriculum Development in Geography and funded by the
Commission for Racial Equality, the Conference focused on
Geographical Education for a Muiticulturas Socisty, It featured
talks by representatives of the CRE, Asian Youth Movement and
the Chair of Bradford Education Committee. Workshops were led
by members of the Association and other cortributors.

Forthcoming:

Cur regionat conference on Geographical Education for a mult-
cultural society will be heid in Liverpool during the summer term,
This may be followed by a similar conference in Plymauts,

International Links

Austraiian geographers and teachers becarne involved with the
Association soon after it was formed, and we are grataful for
their participation in the wark of this issue of the Journal, The
publication of the first issue has attracted sphscribers from
Aeng Kong, South Africa, the West indies, Spain, the U5SA,
Norway and Zimbabwe. We hope to premate the work of the
Association in each of these countries and others. We are
particularly keen to help establish Groups in Britain's ex-
colonies. if you are an overseas subscriber, and interestad in
laking on work as a co-ordinator please get in touch.

ERRORS
The worksheet on page 37 of issue 1 had an error. Brooke Bond
na longer operates in Srf Lanka. Teachers who use the workshaet
may wish to cerrect it. Here is a new piece of copy:

fz) Someone working for Brooke Bond in Kenya may make
decisions on wages. working conditions and hours of work.

For page 18. Left column,

Many other European countries are more densely populated
than in Britain, e.g.. Germany, Belgium, The Nethertands.
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Reviews

Review of ‘Bias in Geography .wmx.numorm,
Images of Third World and Multi-Ethnic
Britain”

by David Hicks, ISBN 0854731377 Price 60p. Available from the

Centre for Multicultural Education, London University Institite of
Fdigation.

Hick's paper is of enormous benefit 1o all those teachers who like
myself give almost all their time o Emn:._am and preparation, but
who at the end of the day have the feeling that what z;m._u. have
taught has been inadeguate to prepare pupils for the complexities of
the world. One of the facets of a teacher's guilt is that we rarely make
the time to be objective about the books and materials that we use.
As hard pressed preparers of lessons, markers of aoox.m, and
participants in meeting after meeting on issues of school policy, we
saidom have enough time 10 select books with the necessary care
and attention. . . )
‘Bias in Geography Textbooks™ heips 1o m,ams.ﬁm this guilt. {t
exarnines 34 geography texts commonly used in secondary schools
in terms of their suitability for (and contnbution to] education in a
muiticultural seciely, The books are assessed according 1o

{a) the images they present of the Third Word
{b} the portrayal of minority groups in the UK.

The paper identifies eight comman themes in the taxts which
highlight ethnocentric and often racist images and ms..ncnmm. {The
word racistis used in the breader sense and this is describad below.)
The eight common themes are:

(1} Contemporary issues

(2} DevelopmentUnderdevelopment

{3} Word focd

) World papulation

&) NorthSouth interdependence

8} Colonialism

{7} Minorities in the UK

{8 Minonties autsice the UK.

To describe in detail the images and attitudes reflected on these
themes is bayond the scope of this review, but | have picked two
sopics to try and exemplify the images and attitudes commonly
portrayed. . .

Hicks found for example in the section on ‘develooment’
‘underdaveloprment’ that the books failed 1o answer {or attemnpt 10
answer} the fundamental question: "Why are poor countries poor?
although many decribed third world poverty at length. )

Qut of the twenty books surveyed one third failed 1o discuss
underdevelepment at all, Ore third wuched on the subject E 2
vague way, suggesting implicitly that poverty Is ‘just there’, or ‘by

The Most Popular Geography Textbooks on the Third World
Hicks categorises the following books as Status Quo and Racist:
Authors Title Publisher Date
Davias ‘Problems Around Us’ {Holmes McDougal) 1970
Ferris & Toyne ‘World Problerns’ Hulten “MMN 25
Long & Rokerson "World Problems’ Hodder mm.“.m
Young & Lowry ‘Regions of the qu_n_. Arnold 1962-
He lists the following as ethnocentric:
Rice fatterns in Geography 2 tongman 1975
Rice Patterns in Geography 3 Longman 1978
Crisp Different Worlds Nefson Bw.m -
Church & Fard 'Focus on Worid Problems’ Zm_moJ 1971
Fawcett Spotiight on World Problems Maemillan 1975
Dinkele et al Farming : Harrap “MMM -
Beddis Africa and Latin America Hodder qu.
Walker Envirenmental Problems Blackwell 19
The following are classified as non-racist:

: i 1979
Young & Lowry Book 10 The World: Systematic Arngid
mmmn_m The Developing World Bell & Hyman 1978
Sirmons Poverty & Wealth in Cities & Villagas C.LP. 1972
Maclean Prablems of our Planet Halmes McDougall 1977
Morgan Population and Food Supply Collins 1965
Clare The Third Warld MacDonald 1974
David Wright analyses same of Lhese texts further detail: see lssue 1af this journal
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chance’ or is somehow to do with a Tack of knowledge and ability on
the part of the inhabitants of poar countries. The remaining third
focked at factors'measures or symptams of underdeveiopment —
without exploring the reasons why.

In the sectien on Food production’ Hicks says thet farming and
agriculture are accepted as basic topics in school gecgraphy. He
provides ‘a checklist of guestions 1o assess print and nen print
rescurces on food production. Using this checklist is a useful way ta
broaden zny treatment of the topic to be found in teaching
materials. Hicks says that descriptions of third world farming are a
mixture of obiective and subjective socounts, Often there is
emphasis on climate and the difficulties raised by trepical gnviron-
rnent. Peverty is often linked with ‘problem climates” even though
the dimate is normal 1o those who live there. Other physical
hardships e.g. poor soil, high ralief or sparse vegetation are also
inveked 1o explain starvation,

The basic farm practices in the Third World’ seerm the cause for
alarm. Shi ation is described as ‘primitive’ in sorme books
with the following description suitable bissed in support of this
starting point. Hicks points out that Europeans often misperceive
ecologically well balanced practices, assuming a linear progression
frem ‘primitive’ practices, to technologically advanced farrning.
Tesabooks seldom make it clear that it is this ‘advanced farming
which is ecologically {and socially) the mast damaging. -

The paper categorises the negative images portrayed showing
how even the most respected and popular of geography texts
exiibit bias. Sorme are racist by omissicn {e.9, books about Austraiia
that den’t make referance to the Aberiginal peaples), sorme by being
paternalistic {e.q. referring to Aborigines as 'gradually speaking up
for themselves') and some by being ethnocentric lealling scclegical-
hv-minded minorities, like the Aberigines, ‘backward’). The paper
alsc points to positive attempts at dealing with such matters but it
provides ressarch demonstrating that these efforts are few and far
between.

Dave Hicks takes considerable Pains 1o point out that he is not
rying 10 produes 2 list of ‘bad’ books. He puts the case that school
bisoks with & non-racist and anti-racist perspective are preferable 1o
sthnecentric and racist ones. He alse appends a very useful list of
guidelines for reviewing books and assessing their suitabiiity for use
in prirary and secondary classrooms.

Alan Powsr, Homerten House School, ILEA

Inside The Inner City

By Paul Harrisun, Petican, 7983, £3.95, ISBN 01402 2419%

This book is a hleak study of poverty and deprivation in the
Londen borough of Hackney, which the author depicts as a
symbol of Thatcher's Britain, |t was published in August {ast year
and the National Press were quick to latth onta the mare
sensational statistics and claims. Mot only did the book receive
preminent attention in the news calumns of “The Times' and ‘The
Sunday Times' but also John Filger, that selfless carpaigner for
truth and justice, scurried off to Hackney to do a piece for the
‘Mirror’ on the “plight of the braken-down borough’ — a piece that,
oddly, failed 10 mention either Harrison or his book. The bock has
been discussed in the House of Commons and in the Council
Chambers of Hackney Town Hall: it has been used by the Council
as the basis for a video; it has inspired substantial projects in al
least threg Hackney schools; and has been alternatively praised
and condemned by these on bath the ieft and right of the political
Spectrum.

It is a book that makes grimly compuisive reading. Harrison's
belief is thay "Hackney is one of two or three contenders for the tille
of n.:mm Most Awful Place in Britain’tauthor’s capitals! and the
statistics are tertainiy horrifig. Hackney has one in five dwel ngs
urdit far humar habitation; the lovsest incomes in London despite
higher than average housing and ransport costs; the highest
Rim_a unemnployment rate in London and the second highest
a,m_.a unamployment rate; by far the lowest levels of educational
atainment in London: the highest proportion of disabled paople
in Landon and one of the highest propertions of mental liness in

the country: the highest preportion of single-parent farmilies in
London; the highest levels of smoke polivtion in Londan; a
murder rate 70 times higher than the national average and a
robbery rate 12%times higher than the national average; and
Hackney is the only inner London borough without a tube station,

insige The inner City is divided into chapters which gach deaj
with a spacific urban problem, Harrison's methad is to make each
chapter an amalgam of statistical infermation, journalistic intar-
views, and a rather imperiaus in social cemment. Each
chapter’s heading clearly indicates subject matter and Jeaves ug
in no doubt of Harrison’s conclusions: “The Dump Estates’,
“Schooling for Fajlure', ‘Growing Up Nasty’ and ‘The Roughest
Beat' are examples. Sometmes, this recipe works well: the
chapters on the closure of Steffa Products and those on sociai
services, health, unemployrient and socia! security are excellent,
Sometimes, the recipe is less successful; the chapter on education
gives a totally depressing and distonted picture of what goes on in
Hackney schools. When dealing with accusations of racism
against the police, Harrison performs some excruciating contor-
tions in an attempt to e fair to both sides.

Harrisor's professed aims ¢ ... to paint a concrete picture o
the everyday realities of life for the disadvantaged in Britain in the
early 1980s, a worm's eve view of the walfare state, the mixed
economy and representative democracy . . . to sketch the outiines
of the inner-city phenomenon, 1o try to show the inter-
relationships of the multipie preblems, and to use the inner-city as
8 diagnostic pointer to some of the major problems of British
society as a whole ... 1w capture some aspects of the dark
historicat moment at which the bock was writtern — to show the
human costs of recession and pubiic spending cuts ... ") are
admirable and indeed, the book is a fascinating atternpt to il
them. The difficulty is that writing about Hackney — or any inner
ity area— at such length and in such detail, solely as 3 problem
distorts the truth. The many pasitive local ini iatives are deemed to
be outside Harrison's brisf,

People in Hackney have suffered severely from poverty,
unemployment, government cuts, etc. but they are not the
collection of passive and miserabie victims that Harrisen implies
— &nd race relations are remarkably good. it is the issue of race
which perhaps most clearly demonstrates the faflure of his
technique. Harrison treats race, like avarything else, solaly as a
prebiem; implies levels of racial hos ty which simpiy do not
; and cumulatively creates a dua mage of black pecple as
pitiable victims and incerrigible criminals.

Inside The lnner Clty, then, is an embitious work, well-worth
reading, but | echo the indignant reaticr of a 4th vear Hackney
pupil: 'He's runping us down, this isn't my idea of Hackney!”

o

Guy Dickens Hornerton House School [ILEA)

Hacktey gecpie wer about their owel drves. Thew vaprk of pubita. coondd sofy
iy Centreprise
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OGRAPHICAL EDUCATION: Reftection
and Action

John Huckle led.), Oxford University Prass, 1983 155 pages, soft,
£350, ISBN 0 18913281 X

It is increasingly apparemt that _m.mn:mwm :w,ﬁ to appraise critically
what they are ‘daring to teach’ in this crucial decade of human
existance. Among them, geography teachers have accepted
raditional classroom roles. and have presented "_.._m.: subject with
largely determinist approachas ta both :camd activity and natural
features of landscapes. Geography teachers in many parts of the
world are looking to curriculum change and it is timely that
Huekle's editorial policy reflects a realisation that:
Schools and teachers do not exist in isolation and what happens in
geography classrooms s to 3 cansicerable exlgr um.pm:ﬂ_:mn_ by the
prevailing forms of knowledge and sccial reiationships in the warld
oulside

GEQGRAFRICAL EDUCATION: Reflection and Action is an in-
teresting cotlection of writings that draw the attention of readers
to an analysis of the contribution that geagrephy "can make to
sgcondary education in the 1980s.

In Part One, reflections an the material developed by major
curriculum projects in the late 1960s and 1970s in USA and
England make the peint that the projects did not significantly
changa teachers, thefr content or their methodology. Beddis
commented on ‘Haggetry’ and Charngy Manor 1970 as the key to
‘new’ geography in schools, as giving geography mere prestige in
the education scere in England. He now recognises the ste ty of
the positivis that underlies such models as Burgess and
COMMEents:

There is a danger that a largely canceptual gecgraphy in schoals could

be imellactually chzllenging but colourless and marally sterite.

Beddis asserts that for geography 1o become a worthwhile subject

for young peopie in the 1980s gecgraphers must:

{a) re-establish an interest in and concern for PLACE:

(bl offer explanations that will include not just the iandscape, but
the tetal social, economic and gpolitical life in places be
cormnplex .. honest: and

ic relatz o the major issues facing saciery which he then is
brave enough to list. It is in later chapters that these areas of
social and political concern are dealt with,

The Forms of Knowledge

Ore of the most useful aspacts of Huckle's book is & careful
summary in Pan Two of the major tenets of recent movemeants
within the discipline of geography at the academic frontier. Each
of these is explicitly refated to the domain of values and action that
will counter the determinism of gither economic or behavioural
positivism, and bring geographers into direct contact with the
knowledge needed in the 1980s,

Spatial behaviour and hurman-enviranmendt relationships have
been the fotus of behavioural geography. Fien and Slater develop
the argument that ‘the geography in people’s minds does not
canform to the realities of the physical world'. Their surmmary of
the research methods and content ingludes reference 10 Lowen-
thal's work of the sixties, and the recagnition of PERCEPTION as
the key 10 private geographies that comprise individual worlyg
views, cuitural views and personal views of decision making
about spatial bekaviour. Fien pursues this thema in his chapter on
humanistic geography which he aligns with the humanities rather
than the sciences. He provides a useful list of reading and
classroom strategias that exemplify this research area in geogra-
phy. Etic Brough's discussion of geography through art brings to
the attention of readers the lost role of geography as an
@qerience of aesthetic and creative Interaction with the world
around us,

Another dimension of the "forms of knowledge' in modern
fisography is the philesaphical debate within the discipline. At one
tavet there is an examination of the work i Welfare approaches (o

geography. Regional geography is considered very differently, -
since in the welfare approach it becomes the analysis of wha gers
what where in a specific territorial context,

John Bale's chapter recognises the use of well-known madalg
and statistical techniques from the quantitative era by gecg.
raphers such as Smith, The distinction he makes is that what is
portrayed is socially relevant phemomena. He ustrates the
methods appropriate to description, to ::Qmasam_ﬁm and to
prediction of a more just pattern of sccial welfare with axamples
that relate well tc Huckle's desire that gecgraphy classrooms must
interact with “social relationships in the world outside’.

However, the weakness of the Bale, Fien and Slater chapters is
that they do not analyse the political nature of research andior
teaching. This is countered by the investigation of what geogra-
phy GUGHT to be by Jan Cook. Under the chepter heading Radical
Geography, Cook traces the development of research and
teaching that ‘s based upon ... two pillars of activism andg
theoretical development. The journal Anfipode is cited as the
focus of writers who are congerned with the social reievance of
thelr subject, geography, but who also

- .. ask vahie questions within geography, question existing institutions

conceming their rates and qualities of change, and question the

Individual esncerning his fher own commitmants.
Tha methed of structural analysis, and the relationship of radical
geography theory to Mardsm are clearly set out, and the
difficulties of gurriculum developrment that is ideofogically scund
are dealt with briefly and honestly. Scme of the major tenets of
tha New Left in Western Europe and North America are applied to
a geographica! methad for studying the GYSL People, Place and
Work materizls and will assist geographers who have shunned
the writings of radical gecgraphers in the past.

Social Relationships

It is interesting to nate that Huckle's choice of writers about the
interaction of geography with current social demands all refate to
the key work of Cook As well. the educaticnal practice of
confivent education models of curricutum are supported by each
of the subsequent chapters on Paiiticat Education, Developmant
Education, Environmental Education and Urban Studies. They
provide, in fact, what Cook urged:

It requires the teecher ta have a wider and deeper knowiledge of sacial

processes than is customary at present; it reguires much of the pupil;

and it will provoke considerabie reaction from the establishment.

In the context of Political Education Huckle accuses geography
curricula of an "uncritical respect for social values and institutions
in the past’. His advocacy of political literacy, action and
participation is supported by challanging curricuiurm ideas, Access
of pupils to information and explanation of the causes of
unemployment, of organisation of nuclear warheads and the
armaments incustries, and to methodologies that enable people
to investigate regional characteristics are proposed as high
priorities for potiticai aducation. David Micks makes the point that
study of Third World natiens should not show them as pacer and
inferior, or as a hotbed of problems. We should be looking at
North-South refationships and their inbuilt inequity,

The environment is in a worse state than it was ten Ye3rs ago, 1o
some extent because gacgraphy has contributed little to any mass
education of the population. But that does not mean that our
attempts should stop. Studies of agricultural industries should
take nete of Susan George, How the Other Half Dies and teachers
could profit from consideration of how Chris Searle was able to
lead pupils caught in racial tensions into writing and discussion
that was analytic of their own and society’s values. (His publica-
ticn is The World in the Classroom} Huckle sees ecological
steady-state and disaster courses that satisfy the middle class
ethic as naive and idealist. Likewise he sees the 1960 courser
culture groups as retreatist, rather than ensuring that environmen-
tal weil-being Is the right of all. Hueckle urges curriculum designto
focus upon environmental aducation FOR the environment, rather
than only ABOUT it

In support of these contentions Chris Webb introduges Urban
Studies which are fike the Exploration Geography of the Bunge
school. In Noming Cale Urban Studies Centre the curriculum
embraced three main arees:
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(8l being accessibie, useful and welcoming as a rescurce for
community groups that the young local pupils were able to
fostar, such as tepants’ groups, local theatre groups, local
action groups. The classroom became a place which was
useful for offset printing, graphic and typing skills, and for
meetings;

(b} bringing a diverse array of primary urban materials together
for educational use by the young pupils;

Ic)  tha curricutum Deing an enabling agent working with local
groups on a range of issues.

The fina! section of the book offers readers pointers to the future
and begins with a sensitive chapter from Robin Richardson, who
affirms the critical role of ‘Daring t0 be a teacher and offers
classroom technigues which it with a mare ragical appreach.
John Huckle's own summary of the political climate for future
curricufumn change is sober, realistic for England in the 1980s, and
easily relates 1o Australia as weli. Nevertheless, it urges geong-
raphers to make aducation itself both reflective “of the existing
social and hurman-environment relations’, and at the sarne time
allow 1eachers and pupits 1o 'examine alternatives openly and
critically’. It is necessary for teachers to develop criteria in their
choice of content that relate to the differem philosophical basis of
geographic research, and make critical use of them.

Huckle's book presents a readable and weil organised study of
1the ‘forms of knowledge’ that geagraphers are devealoping, and
the ways in which gecgraphy classrooms can and should be
soundly based in ‘existing social relationships’ of the 1880s. It wit
provide a purposefui addition to the libraries of curriculum
designars and innovators and assist teachers 1o analyse and
evaluate their own coniribution to geographical education.

Patricia Donnelty
Geography Teacher, 5t Scholastica's Cofiege, Glabe, Sydney

“Racist Society:
Geography Curriculum”

A GEOGRAPHER'S BIBLIOGRAPHY ON
EDUCATION FOR A MULTICULTURAL
SOCIETY

Avalable from the Assodation for Cumriculum
Development in Geography, London University

i of Education, Bedford Way, London WGC1:
£250,

The document comtains:

. Articdes which explore the issues raised by
geographical education in multcuttural Bi-
fain.

* A reading list — short artices which may
form the basis of staff disaussion,

*  Geographer's biblographies on racism and
sexism; pedagogic issues; urban social and
political issues and the Develaping Word.

*  Information about organisations which pro-
vide teaching muaterials and support for
teachers working on geographical education
for a multiowtural socety.

* A st of bookshops from which useful
w H o be obimined,

Advertisernent

Our Policy on Reviews

The editorial board wishes to use
the review section to encourage
good practice. We intend to prom-
ote books and learning materials
which we think may be helpful for
teachers or students, or discourage
the use of materials which work
against the objectives of the Associa-
tion for Curriculum Development in

Geography

The State of the World Atlas

M. Kicdran and S, Seqal, Published by Pluto Press 1981 ISBN 6330 26
334 X £595 paperback

Using new and striking styles of cartegraphic presemation The
State of the Worla Atlas’ deals with the facts and figures of our world
in 2 stimulating fashion,

in more than just attention to detail, the atlas focuses the readers,
and more importantly, the casual user, info the complexity of
interrelationships which exist between resources, wealth, military
power, quality of life, envirorment and people of whatever class,
5ex, or country. M. Kidron and R, Segal clearly saw the remarkable
acceptance of traditional atlas format offered by other publications.
The authors have constructed an altemative viewpgcint with new
ideas of layout and content.

Seme of the twelve major subdivisions of information could be
ragarded as idiosyneratic, though they clearty describe their content,
The Aggressive State’ section afiudes to the growth of individual
nation states and the claims made by these states on the remaining
‘unowned’ sectors of our planet on land, sea, and atrnosphere. The
territorial segments under dispute in Antartica are shown as ane
axample. Section two, ‘Arms and the State’ not only includes the
miiitary expenditure and vaiue of armaments exportad by country, it
also shows the location of convertional and nuclear arms. In
addition it locates centres of confiict during the 397(0s in the Section
“State at War' In contrast, Section six, ‘Halds on the Mind’, cansiders
the supremacy of linguistic, or religious groups within courstries (this
inchudes ManxismsLeninisml,

Sectian eight, *Labour’, brings together a comprehensive sat of
indicators which show the international movements of workers
througheut the 187¢'s, the division of labour between agriculture
and industry, the proportion of wamen in non domestic labour, the
"force of labour’ by degree of unionisatien, and an ingenious
measurement of the ‘levels of exploitation in manufacturing labour.
This is achieved by subtracting the payrolf in manufactusing from
gross output, then dividing by the payroll in manufacturing, giving a
range of §levels of exploitation.

Essentially a summary of (ife today throughout our planet, this
allas portrays a world of confiict and gross contrasts. i is realistic,
forthright and hardhitting. There is comprehensive appendix of
explanatory notes to each map, which atiows the reader to realise
the full implications of the visual content. It is a valuable reference
source providing information often requested by people with
enquiring minds but unobtainable elsewhere, Read it, see its value,
and use itl

Durican Wrigtey, Leyton Senior High School for Boys, Waltham
Forest :
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